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The School of Leadership and Education Sciences (SOLES) at the University of San Diego 
(USD) is delighted to be a pioneer in piloting NCATE’s innovative new process of the 
Transformation Initiative (TI) review.  The timing for us is propitious.  In 2006, two years after 
our last joint accreditation visit, we identified the improvement of clinical experiences for 
teacher candidates as our top priority.  By the time NCATE announced the TI option in 2009 we 
had already taken several significant steps forward.  The challenge of responding to the call for 
TI proposals spurred us on to aim higher and develop a broader vision.  We welcome the 
opportunity to spread our wings and undergo a review with the alternative, more demanding 
format. 
 
Part one of our Institutional Report (IR) describes the context for the TI by describing the major 
changes and initiatives at SOLES in which it is situated.  Part two describes the TI itself.   
 
 

I. Major SOLES Changes and Initiatives Since 2004 
 

A. Mother Rosalie Hall 
 
In the academic year 2007-2008 SOLES took occupancy of Mother Rosalie Hill Hall, a newly 
constructed 88,000 square-foot facility built expressly to the Dean’s and faculty specifications 
for the training of 21st century education professionals.  The $35 million Spanish Renaissance 
building incorporates views of San Diego Bay and provides SOLES students and faculty with a 
modern facility featuring the latest in higher learning technology. 
 
Designed to enhance a sense of community and interaction, the warmly welcoming interior 
includes a large entry/meeting foyer, 15 classrooms, a 188 seat auditorium, conference rooms, a 
60-seat executive training classroom, an 800 square-foot instructional resource center, a 2,000 
square-foot student reading room, two computer labs, a terrace café, and underground parking.    
The need for a new facility was apparent at the time of the last NCATE/CTC accreditation site 
visit.   The School’s growth had led to faculty offices being spread across five different campus 
locations, with most faculty in a renovated office complex separated from the main campus by a 
steep hill. At the dedication of the new building, in fall 2006, USD President Mary Lyons spoke 
to this need.  She said, “In spite of the many challenges we have experienced raising the funds 
for this desperately needed new facility, the entire USD community is excited about this amazing 
project.  For many years, the SOLES faculty, students and staff have either worked in inadequate 
facilities or have been dispersed across campus in temporary quarters.  It is incredibly important 
to the school’s future that faculty have access to advanced technology and other resources they 
need to help our students serve the region’s children, families and community.” 
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The new building has led to increased collaboration among faculty and candidates both within 
and across programs.  It has also opened the door for SOLES to host many community forums 
and conferences that enhance existing connections to the community and facilitate developing 
new ones.   Mother Rosalie Hall has allowed SOLES to reach for new goals and attain them. 
 
 

B. USD and SOLES Strategic Plans and Initiatives 
 
Three initiatives have changed SOLES since the last NCATE/CTC visit: 1) internationalization 
of all programs; 2) growth of collaboration around action research including the development of 
an annual international conference; and 3) evidence-based decision making through program 
assessment and participation in the Eduventures Schools of Education Learning Collaborative.  
The three initiatives developed from strategic plans and objectives at both the University and 
School levels. 
    
Internationalization 
In spring 2004 the same semester that SOLES (at that time called the “School of Education”) 
submitted its Institutional Report for initial NCATE accreditation, the University of San Diego 
was engaged in a campus-wide effort to develop a new strategic plan. The plan, approved by the 
Board of Trustees in April 2004 was strongly influenced by the University’s commitment to 
develop a School of Peace Studies within the then three-year-old Kroc Institute for Peace and 
Justice.  The University’s strategic plan emphasized the internationalization of the curriculum, 
the development and deepening of international partnerships, advocacy for social justice and 
human rights, and the development of the leadership capacity for all students.  Goals 1 and 3 
spoke to the University’s commitment to global education and social justice, as well as diversity: 

1. USD will become a more culturally diverse and culturally competent community 
through recruitment at all levels, deepening trans-border and international 
educational partnerships, and involving students and faculty in international 
learning experiences.  

2. USD will provide integrated learning experiences across educational contexts and 
contribute to the scholarly research on ethics to develop intentionally the leadership 
capacities of all students. 

3. USD will be a powerful advocate for social justice and human rights through the 
establishment of the Joan B. Kroc School of Peace Studies and the recruitment of 
international scholars and peace practitioners. 

4. USD gives a privileged place to the liberal arts and sciences in its undergraduate 
curriculum and in its influence on graduate and professional programs. 

5. USD will substantially increase its endowments, strengthen fiscal viability, and forge 
stronger relations with alumni and friends by developing a stronger and clearer 
institutional identity regionally and nationally.[hotlink to USD Strategic Plan] 

In 2007 the university hired a founding dean of the School of Peace Studies and began recruiting 
faculty for the new Peace School.  In support of its international goals USD established an 
International Center in 2008 overseen by the newly created Associate Provost of International 
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Affairs position. By 2010 the University was ranked second in the nation for undergraduate 
study abroad experience.   

The University also moved forward in its goal of creating a more culturally diverse and 
culturally competent community through the creation of the President’s Advisory Board on 
Diversity which led to a recommendation, implemented in fall, 2010, to create an Associate 
Provost of Inclusion and Diversity and a new campus Center on Inclusion and Diversity.   

During the 2006-07 academic year SOLES developed a five year strategic plan with 
implementation scheduled for 2007-2012.  The finished strategic plan included as its second 
goal, “Develop highly effective, socially responsible and marketable students through 
international programs,” and under this goal three objectives were listed: 
 

Objective 1: Expand opportunities for SOLES faculty to engage in international 
research projects, partnerships and/or professional development activities. 
Objective 2: Internationalize curricula across programs. 
Objective 3: Establish a requirement for all SOLES students to engage in an 
international experience prior to program completion. 
 

Remarkably, the three objectives were all accomplished within the first three years of the five 
year plan.  At the same time, the School’s achievements in the area of internationalization 
contributed to progress in the other three goal areas announced in the plan: Academic 
Excellence, Diversity, and Partnerships. 

  
Since fall 2007 when SOLES began implementation of the Strategic Plan we have deepened our 
international work and tied that work to our academic excellence, diversity and partnerships 
goals.  For example, within the category of academic excellence we have an objective “Build an 
international reputation for SOLES in innovative teaching methodologies and curriculum.”  Two 
examples are illustrative of our work in this area. One key initiative we have undertaken to 
accomplish this goal is related to action research. SOLES offers an annual international 
conference on action research, and we have a vibrant on-line network that connects SOLES 
students, faculty, alumni and other partners.   Another example related to our international goal 
and our academic excellence objective of innovation in teaching is our work with Japanese 
Lesson Study. SOLES faculty have expertise in this method and have built lesson study into 
course design. Faculty also provides workshops on lesson study for educators in the community 
through our Educational Leadership Development Academy. Additionally, we partner with the 
Minato Gakuen School in San Diego County as we conduct research, offer workshops and teach 
about Japanese lesson study.  Finally, in order to offer professional learning opportunities, some 
of the world’s leading experts in international education have been brought to SOLES to lead 
large group discussions with faculty and students and to work with individual faculty. They 
include: Alan Luke, Merry Merryfield, Vivien Stewart and Yong Zhao among others. 
 
Since SOLES requires all degree candidates to have an international experience prior to 
graduation, considerable time has been spent defining what those experiences might entail. There 
are three options for fulfilling this requirement: 1) throughout the year we offer numerous 
faculty-led courses abroad; 2) SOLES has designated certain courses in all programs as “I” 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOLES-Strategic-Plan-for-2007-2012.pdf
http://www.sandiego.edu/soles/programs/action_research/
http://en.wikipedia.org/wiki/Allan_Luke
http://people.ehe.ohio-state.edu/mmerryfield/
http://joanganzcooneycenter.org/National-Advisory-Board-75.html
http://zhaolearning.com/
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courses; and, 3) students are allowed to create their own approach to fulfilling this requirement 
with approval from the advisor and department. Since California has large numbers of foreign-
born populations, one of the core reasons we instituted an international requirement is because 
SOLES graduates will be working with highly diverse groups of people.  Thus, our school, 
university and nonprofit partnerships abroad tend to be in nations that have emigrant populations 
now living in California (e.g., Mexico, Brazil, Kenya).  In addition, we partner with universities 
(University of Peace in Costs Rica; Hong Kong University in China; IberoAmericana University 
in Tijuana, Mexico) and organizations (the Mondragon Cooperatives of Spain) so that candidates 
can: 1) explore how their education professions are practiced in other countries; and, 2) learn 
and/or improve their language skills. 
 
The Department of Learning and Teaching developed its capacity to produce globally competent 
teachers through two grants from the Longview Foundation for World Affairs and International 
Understanding written by faculty members in the department.  The first grant, in 2009, provided 
support for faculty development in the area of internationalization to facilitate course revisions 
with global content.  The result was expanded learning outcomes in foundations and methods 
classes. The newer grant, in 2010, is aimed at supporting teacher candidates in developing 
knowledge of the international dimensions of their content areas and to prepare them with the 
pedagogical skills to develop K-12 students' global awareness, understanding, and ability to 
thoughtfully engage in international discourse within subject-specific disciplines. Teacher 
candidates will have on-site experiences in local, globally focused classrooms and virtual field 
experiences in geographically distant, globally focused classrooms.   In spring, 2011, the 
department will post on the project’s website learning modules created in its pilot courses.  This 
work will broaden the scope of clinical experiences for Multiple and Single subject candidates. 
  
Action Research 
The work that has developed around action research has met strategic objectives for academic 
excellence and the development of cross-program partnerships within SOLES.  Dr. Lonnie 
Rowell, Director of Counseling Programs, introduced collaborative action research into the 
school counseling program and established an annual conference for counseling students and 
school community partners to share and discuss the results of their work.  Since 2008 the annual 
conference has been an interdisciplinary project of the school counseling program and the 
departments of learning and teaching and leadership studies.  The conference now features, in 
addition to candidate reports of school counseling projects, capstone presentations of action 
research by students in the other departments.  At the same time, the conference has been opened 
up to national and international participants.  In addition to participants from across the country, 
the conference has drawn presenters from Mexico, Brazil, Japan, as well as several European 
nations.   Some of the world’s leading action researchers have been brought to USD as keynote 
speakers for the conference including Bill Torbert in 2008, Susan Noffke in 2009, and Jack 
Whitehead in 2010.  The 2010 conference was also notable for including the first North 
American Collaborative Action Research Network study day.  For USD candidates, the 
opportunity to present to an international audience at a formal conference has been an invaluable 
maturing experience.  Their motivation has been heightened through this experience that, along 
with focused faculty mentoring to prepare them for the event, has raised the quality of their 
work. 

http://sites.sandiego.edu/globaleducation/
http://www.williamrtorbert.com/
http://education.illinois.edu/frp/n/s-noffke
http://www.actionresearch.net/writings/writing.shtml
http://www.actionresearch.net/writings/writing.shtml
http://sites.sandiego.edu/solesaccreditation/files/2011/01/AR-2010-Conference-Program.pdf
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The experience has been so positive that some alumni have asked faculty for continued action 
research support after graduation.  As a response to this request faculty joined with them to form 
the San Diego Action Research Association to provide resources and support collaborations 
among action researchers in the area. 
 
Evidence Based Decision Making 
        
The SOLES strategic plan, under the goal to “offer rigorous programs of academic excellence in 
response to the needs of students and society”, included the objective to “incorporate evidence-
based practice for guiding development of all programs.”  While committed to the use of on-
going assessments within its own programs, SOLES also recognized the need to include “big 
picture” knowledge of national and regional needs, market trends, best practices and research to 
inform its decision-making.  To bolster existing program assessment and to provide benchmark 
data, in July 2008 SOLES became a member of the Eduventures Schools of Education Learning 
Collaborative.   
 
Eduventures analysts and researchers lead participating institutions in the development and 
implementation of research projects at several levels.  Large scale cross-institutional research is 
conducted annually on a topic chosen by the participating institutions.  Results are presented by 
Eduventures analysts and discussed by participants in webinars that are archived in the 
Eduventures on-line research area.  Member institutions also commission Eduventures to engage 
in smaller custom inquiries focusing on issues arising within a single institution.  The results of 
these inquiries are also made available to all members.  SOLES has derived enormous benefit 
from its partnership with the Eduventures consortium.  Increasingly, we see that faculty and 
administrators are seeking data to guide them in dealing with large and small program issues and 
decisions.   
 
Eduventures analysts have supported the SOLES PEU in a variety of ways.  Specifically, they:  
 Participated in a 2010 Department of Learning and Teaching faculty retreat through a 

tailored webinar presentation and discussion of the needs of in-service teachers seeking 
graduate education programs 

 Conducted and shared several custom analysis reports to assist with key organizational 
goals and decision making.  Smaller, short-term investigations focused on 1) 
benchmarking admissions requirements for graduate leadership programs; and 2) 
identifying and profiling California schools of education who provide undergraduate 
education minors.  Deeper, long-term investigations focused on: 1) a market exploration 
for a possible doctoral program in educational/instructional technology;  and 2) best 
practices  in changing the SOLES culture to increase scholarly and grant activity. 

 In addition SOLES participated actively in collaborative research projects to develop and 
benefit from rich data sets, and benchmark USD’s data against the resulting national 
dataset to identify any key differences including: 

o Effective Strategies for Assessing and Increasing Faculty Productivity and   
Excellence at Schools of Education 

o The Successful Management and Integration of Clinical Experiences for Teacher 
Education  

http://www.sandiego.edu/soles/programs/action_research/collaborations/
http://www.eduventures.com/services/learning-collaboratives/schools-of-education
http://www.eduventures.com/services/learning-collaboratives/schools-of-education
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-USD-Recruiting-Teachers-for-Graduate-Education-12110.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-USD-Ed-Minor-Revised-102110.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-USD-Ed-Minor-Revised-102110.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOE-CRR-65-Market-Exploration-for-a-Doctorate-in-Educational-Instructional-Technology-092009.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOE-CRR-65-Market-Exploration-for-a-Doctorate-in-Educational-Instructional-Technology-092009.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOE-LC-CR-Clinical-Field-Experiences-Executive-Summary-10610.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOE-LC-CR-Clinical-Field-Experiences-Executive-Summary-10610.pdf
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 The Dean, Associate Dean and select faculty members actively participated in many 
roundtable discussions to connect with and learn from colleagues at member Schools of 
Education on topics including: 

o Encouraging and Supporting Faculty Research 
o Offering Education Programs Online – Successes and Challenges 
o Successfully Managing K-12 School Partnerships: A Discussion and Sharing 

Session 
o Effective Strategies for Fundraising and Development at Schools Of Education 
o Effective Strategies for Assessing and Increasing Faculty Productivity and 

Excellence at Schools of Education 
o Promoting Faculty Excellence in Teaching: Tools and Strategies for Setting 

Expectations and Measuring Quality 
o Challenges and Opportunities for Schools of Education in 2011 

 The Dean and Associate Dean have consulted Eduventures on-line research reports 
including one on best practices in improving faculty advising of students and another on 
ways to keep in touch with alumni.  The Dean has also incorporated discussion of 
relevant Eduventures reports as a standing agenda item in her monthly Dean’s Advisory 
Council meetings.  Recently, she directed the Department of Learning and Teaching to 
discuss, and develop action steps from the findings of the recently released Eduventures 
national collaborative report entitled, “The successful management and integration of 
clinical experiences for teacher education” which includes SOLES-specific regarding 
cooperating teachers. 

 
 

C. Evolution of the Conceptual Framework 
 
The SOLES PEU arrived at its 2004 conceptual framework following a strenuous two-year 
process involving faculty debate, dialogue, and revisions.  Seven years later the framework’s 
continued relevance for programming and curriculum attests to the thoroughness of that process 
and soundness of outcome.  The ACE acronym, developed in 2004, still guides the work in the 
PEU.  Course learning outcomes continue to be distributed in course syllabi within these three 
areas.  While the framework has not changed, new developments in SOLES and USD and new 
research have deepened and refined the knowledge base supporting the conceptual framework:   
  
Academic Excellence, Critical Inquiry, and Reflection: Candidates in the unit will demonstrate 
the knowledge and the ability to represent content accurately by applying effective strategies and 
techniques in their field of study, by actively engaging in reflective activities, by critically 
analyzing their practice and by applying higher order thinking skills to a wide array of 
investigative pursuits. 
Community and Service: Candidates in the unit will strive to create and support collaborative 
learning communities in their classrooms and their professional fields of practice by bridging 
theory and practice and engaging in community service. 
Ethics, Values, and Diversity: Candidates in the unit will understand and adhere to the values 
and ethical codes of the University, of the schools they work in, and of the professional 
organizations to which they belong. They will support the creation of inclusive, unified, caring 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-Challenges-and-Opportunities-for-SOEs-in-2011-120810.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-Eduventures-Faculty-Advising-Roundtable-92210.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-SOE-RB-08-Maintaining-Alumni-Relationships-83109.pdf
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and democratic learning communities that value each individual regardless of background or 
ability, and they will equitably support student learning and optimal development.  (2004). 
 
Academic Excellence, Critical Inquiry, and Reflection 
There is today a renewed awareness of the need to use the developmental sciences to prepare 
candidates to improve student learning (NCATE, 2010).  SOLES is increasingly attuned to this 
need.  In 2008 the dean invited all interested faculty members to a special meeting to discuss the 
importance and relevance of new findings in developmental psychology for the preparation of 
professionals.   Interest expressed by faculty in the meeting led the dean to bring distinguished 
educational psychologist John Bransford, and distinguished cultural psychologists Michael Cole 
and Alex Kozulin to campus to present and discuss their research with SOLES faculty.   In 
addition, staff of the Buck Institute came to SOLES to mentor faculty regarding the learning and 
cognitive advantages of using project based learning pedagogy.   The PACT assessment requires 
teaching candidates to demonstrate that they can use developmental principles to make 
instructional decisions.   One of the embedded signature assignments that prepares candidates for 
the PACT is the clinical interview in EDUC 382/582 that invites candidates to enter as 
completely as possible the mental world of a student.  In 2011 SOLES faculty and candidates 
have a deeper understanding of the ubiquity and importance of individual differences and 
cultural contexts in learning and development than in 2004.      
 
The 2004 conceptual framework spoke of the importance of reflection for practitioners.  Since 
then, work in the neurosciences has demonstrated just how essential candidates’ development of 
the capacity of reflection is for successful teaching.  Daniel Siegel (2007, 2010) has shown that 
integration of experience requires individuals to reflect in a fresh manner on their own reactions 
and experiences.   Candidates who cannot mindfully step back from experiences in the classroom 
can be trapped in non-productive, circular patterns of reactivity that lie beyond their 
understanding to access and change.  Recently, McDonald and Shirley (2009) have drawn out the 
implications of mindfulness for teaching and cautioned that data based decision making, absent 
an attentive frame of mind connected to reflective practice, is likely to be unsuccessful. 
 
 
Community and Service 
A lacuna in the original conceptual framework was the absence of a focus on globalization.  This 
new component of the knowledge base applies to all three levels of the ACE framework but is 
described below because of the new perspective it provides on the word “community.”  
 
 A year after USD’s last NCATE/CTC visit, Thomas Friedman’s (2005) paradigm-shifting work 
The World is Flat, showed that transportation, trade and technology had combined to shrink time 
and space so that humanity now lives in an interconnected global village where events occurring 
in one spot of the globe can be experienced in real time in another.  Moreover, new patterns of 
immigration have distributed diverse populations widely across almost all areas.  In 2005 almost 
200 million people world-wide lived a different country than the one they were born in and 20% 
of children in the United States between ages 5 to 17 had a parent born in another country (Zhao, 
2010).  Teachers now need to be sensitive not only to issues of culture and language, but also to 
issues related to migration.  Globalization challenges teacher education programs to train 

http://faculty.washington.edu/bransj/
http://communication.ucsd.edu/PeoplePages/MikeCole.html
http://assets.cambridge.org/97805218/21315/frontmatter/9780521821315_frontmatter.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-EDUC-382-Clinical-Interview.pdf
http://drdansiegel.com/
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candidates to respond to the needs of increasingly diverse students and also to prepare them to 
succeed in an increasingly global world (Zhao, 2010).   
 
In 2011 SOLES is more knowledgeable regarding the Catholic dimensions of service than it was 
in 2004.  The Center for Catholic Thought and Culture was established on campus in July of 
2008, in order to provide the university and the local community with opportunities to consider 
and find enrichment in the intellectual, social, cultural and spiritual traditions of the Catholic 
Church.   The Center provides an in-depth year-long orientation to all newly hired tenure track 
faculty that teaches them about Catholic social thought and its foundational role in the USD 
mission.  The Center also sponsors an annual international faculty trip to a service site that 
demonstrates exemplary Catholic social values.  Finally, the Center brings in speakers 
throughout the academic year to present colloquia on dimensions of Catholic social teaching.   
The new infusion of Catholic social teaching at USD is also relevant and beneficial to the third 
component of ACE, Ethics, Values, and Diversity and could as easily been placed under that 
heading.  
 
Ethics Values and Diversity 
 
USD has taken significant steps since 2004 to support diversity on campus.  In 2007 President 
Mary Lyons created a special President’s Advisory Board on Inclusion and Diversity to make 
recommendations on moving the campus forward.  Several recommendations have become 
initiatives or are already operational; others are in various stages of discussion.  The most 
important recommendation was to establish a Center for Inclusion and Diversity (CID) led by a 
tenured faculty member appointed to a newly created position, the Associate Provost for 
Inclusion and Diversity.   This recommendation was enacted in September 2010 establishing a 
campus Center “where issues surrounding inclusion and diversity can be conceptualized, 
assessed, nurtured, cultivated, promoted, celebrated, and shared.”   The CID works along with 
the Center for Educational Excellence, the United Front Multicultural Center, and the Women’s 
Center to sponsor workshops on inclusion and diversity, curriculum development, peer support, 
and biased-related incidents/hate crimes.  
 
 

D. Revisions of the SOLES Assessment System 
 
For more than 20 years, the School of Education, later the School of Leadership and Education 
Sciences (SOLES), at the University of San Diego, has employed a credential analyst to ensure 
that candidates for teacher, school counselor, and administrative services credentials have met all 
of the state requirements for their respective credentials. The person in this position monitors 
changes in California legislation and shifting requirements for teacher and other school 
credential candidates. 
 
The School of Leadership and Education Sciences has evolved the formal assessment of 
programs and the assessment of education professionals tremendously in the last decade. 
Although the state of California has long had assessment requirements that must be met by all 
teacher candidates, faculty members wanted to be able to go beyond these content-focused end-
of-program assessments. In 2001-2002, the Department of Learning and Teaching implemented 

http://www.sandiego.edu/cctc/
http://www.sandiego.edu/cctc/new_faculty_orientation.php
http://www.sandiego.edu/inclusion/
http://www.sandiego.edu/cee/
http://www.sandiego.edu/unitedfront/
http://www.sandiego.edu/womenscenter/
http://www.sandiego.edu/womenscenter/
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a portfolio system to assess candidate development in all of their teacher preparation programs. 
Students submitted centerpiece assignments for each credential course. Faculty evaluated student 
work using criteria that addressed California Standards for teacher candidates. This system 
permitted the first program-wide systematic assessment of candidates at the midpoint and end of 
their credential programs. 
  
In 2004, recognizing the importance or assessment across the PEU, Dean Paula Cordeiro created 
a half time position exclusively dedicated to facilitating assessment efforts. That assessment 
person launched TaskStream’s Learning Achievement Tool (LAT) for faculty and students in the 
teacher credential programs. Each faculty member developed a site in which student work could 
be submitted and evaluated on a set of criteria.  At the same time, faculty in the credential 
programs developed a set of standardized criteria to be used to evaluate the centerpiece 
assignments according to the appropriate California Teacher Performance Expectations (TPE’s). 
  
Also in 2004, Stanford University was piloting its Performance Assessment for California 
Teachers (PACT) a comprehensive authentic assessment system for elementary and secondary 
(multiple and single subject) teacher candidates. The University of San Diego agreed to be part 
of this project because of our belief that the set of assessments that the PACT provides allows 
both faculty members and teacher candidates a very accurate assessment of the knowledge, skills 
and abilities in situ that beginning teachers should possess. Faculty knew that the teacher 
candidate data from the PACT would permit a more careful examination of areas of strength and 
weakness for candidates. Because of the powerful evidence of learning in the PACT assessment, 
faculty decided to discontinue the use of the portfolio with multiple and single subject teacher 
candidates. 
 
Research across institutions within the consortium has found PACT to be an effective tool for 
measuring individual teacher competence and a powerful tool for teacher learning and program 
improvement (Pecheone & Chung, 2006).  At USD, adoption of the PACT assessment system 
has led us to more systematically examine our teacher preparation program, working to ensure 
that coursework and field experiences work together to progressively prepare candidates to 
respond to all areas of planning, instruction, assessment, reflection, and academic language.  
Course readings, course assignments, and field supervision expectations have all been updated to 
respond to the rigorous expectations set by PACT.  In addition, the Embedded Signature 
Assignments (ESAs) and TPEs required by PACT have provided USD’s teacher education 
faculty with substantive samples of candidate work to collaboratively review in order to measure 
individual student progress and assess areas of strength and weakness within the program. 
 
The unit’s candidates are provided with opportunities for reflection in their class activities and 
field experiences and through their development of formative and summative assignments and 
projects, such as program portfolios.   For example, preliminary and professional administrative 
services credential candidates develop extremely detailed portfolios as part of their development 
as K-12 administrators.  Also, as part of the PACT teaching event, credential candidates are 
required to maintain daily reflection logs in which they monitor student learning and make 
appropriate adjustments to instruction within and between lessons.  In addition, candidates are 
expected to demonstrate that they are able to use research, theory, and reflections on teaching 
and learning to guide practice and support continual professional growth. Candidates for 
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master’s degrees within the Department of Learning and Teaching engage in action research 
investigations within their classrooms.  These in-depth research projects require candidates to 
assess their students learning, to evaluate the efficacy of instructional practices, and to reflect on 
their own learning and the conditions which support their professional growth. Such critical 
reflection creates the disposition to be a life-long learner, which supports both professional 
growth (TPE 13) and commitment to reflection and learning as ongoing processes. It is also 
crucial for becoming effective and proactive in meeting professional, legal, and ethical 
obligations of the teaching profession (TPE 12). 
 
In 2005-2006, SOLES began to use the University of Washington’s standardized course 
assessment system.  The University of Washington’s course assessment was chosen from several 
others that were considered because it had been proven to be valid and reliable and because it 
had been adopted by many other universities. The system replaced course evaluations that varied 
by department, and, in some cases, by instructor and provided a way to look at candidate 
evaluation of courses and instructors on a school- and department-wide basis.  Faculty were able 
to get reports summarizing the evaluations each semester. In 2006-2007, Dean Cordeiro decided 
to expand the assessment position to a full time Director of Assessment position supported by a 
.5 FTE doctoral level graduate assistant. After a national search, Dr. Linda Siefert was hired to 
lead assessment in SOLES. Dr. Siefert developed a PEU-wide tracking system for all credential 
candidates, which permitted more accurate monitoring of the progress of each teacher or school 
counselor candidate as he or she entered and progressed through the program to completion, the 
formal filing of the credential documents with the State of California by the SOLES credential 
analyst.  Dr. Siefert also worked closely with an Information Technology support person to get 
data from the TaskStream LAT.  
 
An important contribution made by Dr. Siefert was the development and delivery of electronic 
exit surveys for all programs in SOLES. Much of the early program assessment data were 
retained on paper documents. The first electronic data collection was program exit surveys, 
developed by program faculty and delivered by the Office of Assessment using Survey Monkey.  
The first year in which programs used electronic data collection in a systematic manner was 
2006-2007. Survey Monkey permitted data to be exported into Excel spreadsheets, which can be 
more easily analyzed for program use than data collected using paper documents.  By 2007-
2008, every program was using an electronic exit survey that included a set of questions 
standardized across the school and a set of program specific questions. In addition, the Director 
of Assessment was able to get all of the key stakeholders involved in student teaching (i.e., the 
candidates, university supervisors and cooperating teachers) to use electronic assessment 
instruments, delivered via Survey Monkey.  Electronic delivery has two major advantages.  First, 
the forms can be completed from any location with internet access.  Second, the data are 
recorded in a permanent repository from which reports can be generated. 
 
Of special note during the same time frame is that faculty in the School Counseling 
specialization in the Master of Arts in Counseling program decided to seek accreditation by the 
Council for Accreditation of Counseling and Related Educational Programs (CACREP). This 
process involved much documentation, including the development and assessment of student 
learning outcomes.  Program faculty created a midpoint assessment, now evolved into a 
Fieldwork Readiness Assessment, to ensure that candidates were prepared to advance to the 
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fieldwork components of the program.  They developed a fieldwork assessment that is used by 
on-site supervisors and university faculty to assess the key components of the counseling 
candidate’s development: clinical skills, assessment skills, and professional skills.  This 
assessment instrument is used in all three phases of the fieldwork: prepracticum, practicum and 
internship. The School Counseling Specialization was granted an eight-year accreditation by the 
Council for Accreditation of Counseling and Related Educational Programs (CACREP) in 
January 2009. 
  
Assessment Today 
 
In summer 2008, when the first full time Director of Assessment left USD for another position, 
SOLES administration decided to invest even more resources into assessment and program 
improvement.  Because of recognized gaps in the clinical experiences of credential candidates, a 
new position was created in the Department of Learning and Teaching, that of Director of 
Professional Services. Dr. Helene Mandell was initially hired to coordinate clinical experiences 
for teacher candidates and serve as the PACT liaison and administrator because the Chair of the 
Department of Learning and Teaching, Dr. Judy Mantle, recognized the crucial role of clinical 
experience in the education of teacher candidates.  Two additional positions, pathway managers, 
were created to act as placement liaisons with schools.  One of the pathway managers also 
provides support for PACT and TaskStream.  After a year of careful assessment of department 
needs, Dr. Mantle expanded Dr. Mandell’s role to include oversight of the teacher credential 
programs for elementary and secondary education.  She also assigned the program specialist who 
serves as liaison to the College of Arts and Sciences for undergraduate students in credential 
programs to serve under Dr. Mandell.  Dr. Mandell initiated the reorganization of clinical 
experiences for teacher candidates and is a pivotal member of the team that developed USD’s 
Transformation Initiative.  (See Section II.D. below, “Activities and Assessments” in the 
discussion of USD’s Transformation Initiative.) 
 
At the same time, following a national search, SOLES hired Dr. Paula Krist to assume the role of 
Director of Assessment.  Dr. Krist was tasked with working with all program faculty in SOLES 
on program assessment and documentation for accreditation and accountability.  Her office’s 
name was changed to Office of Assessment Support to more accurately describe the function of 
the office.  To improve accuracy in data reporting, Dr. Krist integrated the SOLES independent 
data system into the USD data system, Banner. This involved several phases, including special 
training and development of a close relationship with the Office of Institutional Research and 
Planning, the Registrar’s Office, and Information Technology Services. Historical data for 
credential candidates was updated with assistance from the credential analyst and a graduate 
student assistant. 
 
From the time they were both hired the new directors collaborated to improve assessment of the 
clinical experiences of teacher candidates, even as those experiences were redefined. At a 
meeting of PACT institutions with NCATE’s administration, the two directors learned about the 
opportunity NCATE’s Transformation Initiative provided to research a key area.  This seemed 
like a perfect opportunity for the PEU because an area of need had already been identified, 
resources had been allocated, and a plan was in place to collect data to determine the 
effectiveness of changes made. 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-5-Faculty-Vita-Mandell-Helene-112310.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-5-Faculty-Vita-Krist-Paula-112010.pdf
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To improve documentation of student learning outcomes assessment, SOLES’ advanced master’s 
level programs, including those in the Professional Education Unit (PEU), track program 
assessment using TaskStream’s Accountability Management System (AMS).  This provides a 
place for programs to record their student learning outcomes and measures for collecting 
evidence of those outcomes.  Faculty then provide interpretation of those results.  Further, 
TaskStream’s AMS facilitates the development of an action plan that is based on the results of 
measures for each learning outcome. The faculty member from each area who has agreed to be 
the assessment coordinator for the program(s) is responsible for maintaining a record of the 
program outcomes journey.  All phases of use of the AMS system are facilitated by the SOLES 
Director of Assessment Support.   
 
Faculty across the PEU have been working to raise the bar in terms of program assessment.  In 
two of the PEU program areas, the Department of Learning and Teaching and the School 
Counseling program, designated faculty work on assessment activities with the Director of 
Assessment Support as part of their assigned faculty responsibilities.  An example of faculty 
members taking initiative to improve an assessment occurred in the Department of Learning and 
Teaching regarding the assessment Masters of Education (M.Ed.) candidates.  Faculty had 
developed a rubric to assess the Action Research (AR) projects of students in the Curriculum and 
Instruction M.Ed., and they wanted to use the rubric systematically to provide key evidence of 
student learning.  All of the full time Learning and Teaching faculty involved in the Master’s 
programs worked with Dr. Krist to implement this rubric across all M.Ed. programs, testing and 
revising it three times into its present form.   In addition, because they want to be sure that the 
scoring of AR projects is reliable across raters, faculty decided to hold a calibration session with 
Dr. Krist every fall and spring semester.  
 
In addition to serving in the Dean’s cabinet, Dr. Krist is invited to department, program and 
School-wide faculty meetings and is included in all discussions about the use of data to enhance 
academic programs (pedagogy, curriculum, and assessment). All programs have posted student 
learning outcomes and they have mapped the assessment of those outcomes to appropriate 
courses in the curriculum. Exit surveys and clinical assessment forms that were previously 
delivered using Survey Monkey have been migrated to Qualtrics, which is a survey tool that 
provides greater analytic capability. Most of these surveys have been refined by program faculty 
members working with the Office of Assessment Support; many have added direct measures 
through observation. In addition, more than 50 new assessment instruments have been developed 
for use in programs across the PEU and other SOLES programs (i.e., Leadership Studies and 
Marital and Family Therapy). 
 
The Office of Assessment Support oversaw a change in course evaluations for spring 2010. After 
using the University of Washington (UW) course evaluation system for four years, three 
drawbacks were identified. First, there was a lag of several months between the collection of 
candidates’ scantron forms and when reports were received back in SOLES.  Typically, the next 
semester was well underway before an instructor would receive feedback from the previous 
semester. Second, UW only analyzed data from scantron forms. Candidates’ written comments 
had to be entered by SOLES administrative assistants into reports by course each term. This was 
very time consuming. Third, not all of the questions were relevant for a graduate school. Most of 
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the universities that participate in the University of Washington course evaluation program are 
using them to evaluate undergraduate courses. Because of an opportunity presented by USD’s 
Information Technology (IT) area, SOLES was offered a chance to launch a course evaluation 
system embedded within the candidates’ university e-mail accounts. In summer, 2009, Dr. Krist 
convened a team of tenured professors from the four program areas in the School of Leadership 
and Education Sciences to develop a more appropriate set of questions for course evaluations. 
Questions were then brought to the full faculty in fall, 2009.  Some modifications were made and 
the Office of Assessment Support worked with IT to successfully implement the new course 
evaluation system at the end of the Spring 2010 semester. 
 
 

E. New and Discontinued Programs 
 
New Programs 
 
John Tracy Clinic Program in Deaf Education 
The partnership of SOLES with the world renowned John Tracy Clinic (JTC) became 
operational in 2005.  Founded in 1942 by Louise Treadwell Tracy, wife of actor Spencer Tracy, 
JTC, is a pioneer in parent-centered, auditory-oral education for infants and preschool children 
who are deaf or hard of hearing. For over 50 years, the Clinic has prepared graduate-level 
professionals and has helped to address the chronic nationwide shortage of teachers of the deaf 
through partnerships in higher education.  The John Tracy Clinic is located in downtown Los 
Angeles and is one of two SOLES off-campus programs (the other is the new Montessori 
program described below). JTC operates SOLES only distance-learning program.   The Clinic’s 
one year on-site program offers candidates 100% tuition scholarships.  The two year distance 
education program is for candidates currently employed in an auditory-oral program.  Both 
programs lead to the M.Ed. degree in Special Education and the California Level 1 Educational 
Specialist credential in Deaf and Hard of Hearing. 
 
Masters of Education Programs in Curriculum and Instruction 
The SOLES M.Ed. programs that were called “Curriculum and Teaching” at the time of the last 
joint accreditation visit have been renamed “Curriculum and Instruction.”  Three new 
specializations are offered: 1) a combined initial credential and Masters program for secondary 
teaching candidates called the Masters Credential Cohort;  2) a program in Montessori 
Education;  and 3) a program for new teachers in low performing urban schools, the Induction 
Masters Partnership. 

The Masters Credential Cohort program is designed to prepare effective middle and high school 
educators.  This intensive full-time program leads in one year to a Single Subject Credential and 
the Master of Education degree in Curriculum and Instruction.   The program has an 
interdisciplinary focus emphasizing humanities, languages and math/science.  Courses within the 
program are designed to build discipline-specific pedagogical content knowledge while 
simultaneously encouraging interdisciplinary instruction.  Three main content strands are offered 
focusing on the humanities (English and history), languages (world languages and literatures), 
and math/science.  To prepare candidates for the needs of California’s diverse population, two 
semesters of student teaching are required, one at a middle school and another at a high school. 

http://www.jtc.org/professional-education/masters-and-credential-program
http://www.jtc.org/professional-education/onsite-education-option
http://www.jtc.org/professional-education/distance-learning-option
http://www.jtc.org/professional-education/distance-learning-option
http://catcher.sandiego.edu/items/soles/Master%27s%20Credential%20Cohort%20Brochure.pdf
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The Montessori specialization, a new partnership with the Montessori Institute of San Diego 
(MISD), allows candidates to earn a Master’s of Education in Curriculum and Instruction with a 
specialization in Montessori Education.  The 39 unit program of study is designed for educators 
interested in becoming Montessori trained and earning an Association Montessori Internationale 
(A.M.I.) diploma, or for those interested in increasing their pedagogical understanding of the 
principles behind Montessori education.  Upon completion, students earn an A.M.I. diploma 
certifying them to teach children from birth to six years of age. The 13 ½ month, full-time 
program consists of two summers at USD and one academic year at the MISD campus which is 
located in nearby La Jolla, California, approximately a 20 minute drive from the USD.  The 
Montessori program began in fall 2010 43so candidate outcome data is not yet available. 
 
The Induction Master’s Partnership specialization is a unique collaboration between San Diego 
County school districts and the Department of Learning and Teaching. This 30 unit program 
offers newly hired teachers working in the San Diego area the opportunity to earn a Master’s 
degree in Curriculum and Instruction as they simultaneously meet induction requirements for the 
Professional Clear Credential. Classes are co-constructed and co-taught by SOLES faculty and 
school district instructional leaders. Special incentives exist for district teachers at low 
performing schools for whom tuition costs are greatly discounted through scholarships.  The 
program received the Quality Partnership award of the California Council on Teacher Education 
in 2009.  
 
Master of Education in Math, Science and Technology Education 
The Master of Education in Mathematics, Science, and Technology Education (MSTE) program 
is designed to increase candidates’ proficiency in mathematics, science, and technology 
pedagogical processes and content. This 30-unit specialization provides graduate students the 
opportunity to develop as teacher-scholars.  In addition to mastering new pedagogies, candidates 
gain an understanding of emerging issues, trends and research in mathematics, science, and 
technology education.  They also learn to apply the tools for thinking about and investigating 
educational questions through empirical research.  Graduates of the program are prepared for 
leadership roles in the field of mathematics, science, and technology education. 
 
Master of Education in TESOL, Culture and Literacy 
The Master of Education in TESOL, Culture and Literacy program offers candidates the 
theoretical basis and practical knowledge to teach English as a second and foreign language. It 
prepares candidates to work effectively in PK-16 and adult education settings such as community 
colleges, universities, adult education centers, and language academies. The program focuses on 
culture, linguistics, second language acquisition, and methodology of teaching ESL, including 
alignment with required standards and a sound understanding of the complexities of working 
with linguistically and culturally diverse populations.   Candidates may earn the California 
Teaching English Learners (CTEL) certificate. 
 
 
 
 
 
 
 

http://www.misdami.org/
http://catcher.sandiego.edu/items/soles/Montessori%20Specialization%20Flyer.pdf
http://catcher.sandiego.edu/items/soles/Montessori%20Specialization%20Flyer.pdf
http://www.montessori-ami.org/
http://www.sandiego.edu/soles/documents/programs/SOLESIMPP.pdf
http://www.sandiego.edu/soles/documents/programs/SOLESMSTE_000.pdf
http://www.sandiego.edu/soles/documents/programs/MEdinLCT.pdf
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Discontinued Programs   
 
The following programs have been either withdrawn or are no longer accepting candidates and in 
the process of graduating out current candidates. 
 
Master of Arts in Teaching, Bilingual (Spanish) Education 
Master of Arts in Teaching, International Relations 
Level I and II Education Specialist, Moderate and Severe Disabilities Program 
Level I and II Education Specialist, Early Childhood Special Education Program 
Joint Doctorate Program with San Diego State University 
 
 

Professional Education Programs Offered by the Unit, Fall, 2010 
Program Name  Program 

Level 
(Initial or 

Adv)  

Credential Degree Enrollment 
Fall 2010  

Multiple Subject Credential Initial Multiple Subject Credential  54* 

Single Subject Credential  Initial Single Subject Teaching 
Credential  53* 

Special Education: Mild/Moderate 
Disabilities  Initial Level 1 Education Specialist, 

Mild/Moderate Disabilities M.Ed. in Special Education 19 

Special Education: Deaf and Hard of 
Hearing (John Tracy Clinic, Los 
Angeles) 

Initial Level 1 Education Specialist, 
Deaf and Hard of Hearing M.Ed. in Special Education 11 

Special Education: Deaf and Hard of 
Hearing (John Tracy Clinic, Los 
Angeles) 

Advanced Level II Education Specialist: 
Deaf and Hard of Hearing  0 

Educational Leaders Development 
Academy:  Aspiring Leaders Advanced Preliminary Administrative 

Services 
M.A. in Leadership 
Studies* (option) 25* 

Educational Leaders Development 
Academy: New Leaders  Advanced Professional Administrative 

Services 
M. A. in Leadership Studies 

(option) 0 

Counseling: School Counseling  
Advanced 

Pupil Personnel Services in 
School Counseling M.A. in Counseling  

45 

Curriculum and Instruction Initial and 
Advanced  M.Ed in Curriculum and 

Instruction 62 

Master of Arts in Teaching in /History 
Social Science Advanced  M.A.T. degree 8 

TESOL, Literacy, and Culture Advanced  
 

M. Ed. in TESOL, Literacy, 
and Culture 29 

 Math, Science, and Technology 
Education Advanced  M.Ed in Math, Science, and 

Technology Education 8 

 Math, Science, and Technology 
Education Advanced  M.Ed in Math, Science, and 

Technology Education 8 

 
*candidates concurrently enrolled in credential and degree programs are double-counted.  
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Withdrawn Programs 
Program Name  Program 

Level 
(Initial or 

Adv)  

Credential Degree Enrollment 
Fall 2010  

Special Education: Moderate and 
Severe  Initial Level 1 Education Specialist: 

Moderate and Severe 
M.Ed. in Special 

Education 1 

Special Education: Early Childhood Initial Level 1 Education Specialist: 
Early Childhood 

M.Ed. in Special 
Education 2 

Special Education: Mild and 
Moderate Advanced Level 2 Education Specialist: 

Mild and Moderate 
M.Ed. in Special 

Education 2 

Special Education: Moderate and 
Severe  Advanced Level 2 Education Specialist: 

Moderate and Severe 
M.Ed. in Special 

Education 0 

Special Education: Early Childhood  Advanced Level 2 Education Specialist: 
Early Childhood 

M.Ed. in Special 
Education 2 

Joint Doctorate with San Diego State 
University – Literacy Advanced  Ed.D. 9 

Joint Doctorate with San Diego State 
University – Educational Technology Advanced  Ed.D. 2 

 
 

F. New SPA Accreditation  
 

The School Counseling Specialization was granted an eight year accreditation without 
stipulations by the Council for Accreditation of Counseling and Related Educational Programs 
(CACREP) in January, 2009. 

 
 
 
II. The Transformation Initiative:  Connecting Aspiring Leaders and Teachers 
 

A. Context and significance 
 
Sometimes the best ideas are hidden in plain sight.  The USD Transformation Initiative is built, 
in part, upon an innovative collaboration between the PEU’s programs in administrator and 
teacher preparation.  The plan developed from the serendipitous recognition that the resources of 
each program dovetail with the needs of the other.   Teacher candidates need clinical experiences 
where they are mentored by committed master teachers in exemplary schools.  Administrator 
candidates, who may also serve as master teachers, need to learn how to mentor new teachers to 
learn to become instructional leaders.  Both require these experiences to be closely supervised 
within university preparation programs that are strategically engaged with sites of practice and 
which share a common philosophy.  This collaboration promises candidates and faculty members 
the opportunity to participate in an expanded learning community enriched by cross-disciplinary 
perspectives housed in the growing network of exemplary schools in San Diego county that are 
led by USD administrative program alumni.      
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This vision was realized over a period of several years.  The Department of Learning and 
Teaching was first to identify the need to improve its candidates’ clinical experiences and took 
many steps on its own before the cross-disciplinary partnership was launched.   In 2005 the 
Learning and Teaching field placement coordinator needed to take a leave of more than a year 
that culminated in her leaving. This prolonged absence led to a focus on reconsidering and 
reconstructing the position. During her absence the department’s capacity to identify optimal 
placements and create and maintain relationships with schools was reduced.  Additionally, when 
several candidates struggled in student teaching we learned that we had failed to identify their 
weaknesses early enough. This turned the department’s focus toward improving the quality, 
supervision and assessment of early practicum field experiences linked with teaching methods 
courses.   
 
Many of the problems the research literature identifies with university clinical experiences had 
become evident.  In the coordinator’s absence field placements, particularly the early ones, 
became more idiosyncratic (AACTE, 2010) and less connected with university classes 
(Bullough, et al, 1999).   Relationships with the schools in which we placed candidates were 
unequal in the sense that sites were more like “practice fields” (Barab & Duffy, 2000) where 
candidates enacted university-provided practices rather than learning communities where faculty, 
candidates and school personnel engaged together in learning  (Zeichner, 2010).  These issues, 
symptoms of the separation of university/academic and school/practitioner worlds and discourses 
(Zeichner), were even more pronounced in early field experiences than in student teaching. 
 
There has been less attention to the integration of early field experiences than there has been to 
student teaching (Goodman, 1985).    We know that candidates in early experiences are less 
likely to receive sufficient feedback (Winn & Kromreyo, 1994) and have opportunities to engage 
in quality reflection than candidates in culminating student teaching experiences (Hamlin, 2004).  
And although the quality of the early field experience depends upon the training provided to 
cooperating teachers (Killian & McIntyre, 1986), teachers hosting candidates in early field 
experiences are less likely to be provided with sufficient information and orientation to their role 
than teachers hosting student teachers.  There is national interest in data linking the performance 
of teacher candidates with student learning outcomes, but there is scant data that examines the 
influence of teacher candidates’ early fieldwork on student learning.  Thus, the department’s 
decision to initiate a TI focused on early field experiences fortuitously coincides with a national 
need. 

 
Prior to launching its collaboration with the Education Leadership Academy (ELDA), Learning 
and Teaching had already begun to take steps to improve early clinical experiences.  In fall 2008 
the process accelerated with the hiring of Dr. Helene Mandell as Director of Professional 
Services to oversee the clinical experiences of elementary and secondary candidates.  Dr. 
Mandell was able to hire two pathway managers who serve as liaisons with area schools for 
placement of candidates in clinical experiences, particularly student teaching placements.  In 
collaboration with the department chair and program faculty she developed clear criteria for field 
placement sites and developed demographic profiles of participating schools.  These changes 
facilitated individual placement decisions that were more purposeful.   Finally, she made two 
major improvements in clinical supervision: 1) supervisors were assigned to candidates in early 
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practicum experiences; and 2) only appropriate subject specific specialists were assigned to 
supervise secondary candidates during student teaching.  
 
The Department of Learning and Teaching was seeking to situate its field experiences in what 
Zeichner (2010) has called a hybrid “third space,” that is one that is egalitarian, creative, and 
intellectually rich (Darling-Hammond, 2006).  The aim is connected to the PEU’s conceptual 
framework which highlights the importance of building communities of practice (Wenger, 1998) 
in preparing education professionals.  The department’s intention was not only to provide field 
experiences that are carefully and systematically chosen, but also to transform its relationship 
with school partners to bridge the traditional dichotomies of academic and practitioner 
knowledge, theory and practice, and university and school cultures, while providing a human 
resource to schools at a time of drastic budget cuts.  
 
The department succeeded in fall 2009 in establishing the prototype of such a relationship with 
San Diego Unified District’s Balboa Elementary School, one of the area’s most innovative 
schools serving high needs students (Mandell, Mantle, Gibbs, & Bagula, 2010).  In this school of 
700 students, more than 80 percent are English language learners, and 100 percent qualify for 
free breakfast and lunch.  Balboa Elementary is an ideal practicum site for USD candidates 
because of its use of innovative approaches in teaching English learners and students with special 
needs.  At Balboa students, staff, and parents all assume responsibility for student development 
of essential skills in reading, writing, thinking, listening, speaking, computing, and problem 
solving. A key element of the Balboa program is the “Power Hour,” which is an all-school, 
interdisciplinary approach focused on analyzing struggling students’ reading needs and then 
crafting individualized interventions at the students’ reading level. All credentialed adults (e.g., 
speech and language pathologists, education specialists) are responsible for providing reading 
instruction at this time.  Currently, all USD elementary teacher candidates do their 50-hour 
literacy practicum at Balboa elementary, while the faculty teaching the practicum course and the 
teachers from Balboa work together to provide a rich experience for candidates in learning how 
to support high-need students.  School counseling candidates from SOLES are also learning their 
craft in Balboa. 
 
In her recent testimony at the AACTE Day on the Hill (AACTE Congressional Briefing, 2010), 
Principal Fabiola Bagula described the rich learning opportunities available to USD candidates at 
Balboa:  

 
“The USD students have been active participants in our teaching collaborative, where grade-
level teams come to plan, create assessments, and discuss interventions for children of need; they 
have been immersed in our system of interventions that we have dubbed ‘Power Hour’ by 
teaching small group literacy lessons ranging from guided reading to word study.  They work 
alongside other staff, such as the speech and language therapists, who have a wealth of expertise 
that new teachers rarely tap into.  As mentors, we attempt to fill in the ‘teaching gaps’ we 
experienced during our first few years.  Our USD students are learning about differentiated 
instruction and also about the value of the strong culture of collaboration that exists at  
Elementary, which should exist in every classroom.”  (p. 11) 
 

http://www.youtube.com/watch?v=_-znGGoy_TQ
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Bagula is precisely the kind of principal with whom the department wishes to collaborate.  She is a 
graduate of USD’s school administrator credential program (ELDA), one of its 150 alumni since its 
first cohort entered in the 2000-2001 academic year.  Most of the ELDA trained leaders continue to 
work in the San Diego county area and they are a ready resource for the establishment of third space 
partnerships with USD’s pre-service teachers.  Yet until very recently we had not realized the potential 
to work with these leaders to align the PEU’s programs more closely with the needs of urban schools. 
Although the teacher education and ELDA leadership preparation programs share similar philosophies 
and a common conceptual framework, ELDA faculty and candidates and teacher education faculty and 
candidates were not systemically collaborating with one another.  Bringing these groups together 
promises closer alignment of the PEU’s professional preparation programs with schools, and through 
mutual negotiation around both schools’ and preparation programs’ needs and strengths, the 
construction of third space partnerships. 
 
ELDA programs are located in the Department of Leadership Studies.  The program differs from 
many other school leadership programs because of: 1) its focus on the integration of theory and 
practice through problem based learning, 2) the individual mentorship candidates receive from 
exemplary leaders in the field, and 3) the experiential learning that viscerally challenges 
candidates to negotiate leadership, authority and relationships through an intensive group 
relations modality.  The program is focused on a single goal: to prepare strong instructional 
leaders who are able to lead engaged and effective school learning communities through the 
continuous improvement of instructional practices and caring relationships.  
 
The ELDA program was named an exemplary program in a 2007 Wallace Foundation study by 
the Stanford Educational Leadership Institute Research (Darling-Hammond, LaPoint, Meyerson, 
& Orr, 2007), again two years later in a study by the Center for the Future of Teaching and 
Learning (CTFL, 2009) and, most recently, by Secretary of Education Arne Duncan (2010) in his 
keynote address to the American Association of Colleges of Teacher Education.  
 
While the Department of Learning and Teaching was working to strengthen its clinical experiences, 
the new co-director of ELDA, Dr. Rose Linda Martinez, was aware of the need for aspiring leaders to 
have supervised opportunities to mentor developing teachers, something that union regulations usually 
precluded them from doing in their places of employment.  In discussion with the Department of 
Learning and Teaching, the potential richness of a collaboration between the programs became 
apparent.  ELDA offers Learning and Teaching: 1) a network of dynamic San Diego area alumni eager 
to create a “third space” with USD in the mentorship of both aspiring leaders and teachers; and 2) a 
cadre of current aspiring leaders who can host and mentor teacher candidates.  Learning and Teaching 
offers ELDA: 1) teaching candidates who can be coached by aspiring leader candidates who need the 
experience; and 2) a supervision infrastructure as well as expertise in assessing candidate development 
in the field.  When faculty from both programs sat down to discuss the advantages of working 
together, they generated exciting collaborative possibilities that would build a new model of candidate 
preparation.  
 
The model is of potential national significance for other Schools of Education.  At the conclusion 
of her chapter describing exemplary university-school partnerships in student teaching, Darling-
Hammond (2006) noted that “the more tightly integrated the learning experiences of novices, 
veteran teachers, and university faculty can become, the more powerful the influence on each 
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other’s practices and capacity for constant improvement” (p. 185).  We would add to this that 
involving principal candidates as both mentors and learners adds a synergistic new element to 
this equation which will make school-university partnerships even more powerful.  This, together 
with USD’s focus on the understudied area of early field experiences, makes the TI important.  
The findings of the USD transformation initiative will be of interest and use to a wide audience 
of educators in the areas of both teacher and principal preparation.       

 
B. Goals 

 
The goals that underlie the USD transformation initiative are: 
 

1. To articulate university classes with clinical field experiences and align both more 
closely to the needs of urban schools.  The initiative dramatically increases the amount of 
collaboration and oversight in the planning, supervision, and assessment of field 
experiences through the establishment of a new type of partnership with schools in which 
we place candidates.  It is a movement from a casual, idiosyncratic practice toward a 
deliberate, purposive one.  
   

2. To strengthen and align the Professional Education Unit through collaboration in the 
preparation of teacher and principal candidates.  In the world of practice principals and 
teachers must collaborate to achieve their shared purpose of providing quality education 
for students.  Yet at USD, as at many other schools, candidates in each area are largely 
taught in isolation from one another.  The transformation initiative proposes innovative 
collaborations across programs that will strengthen preparation for all candidates and 
integrate the Professional Education Unit far beyond its current level. 
 
   

C. Research Questions and Methodology 
 
Our inquiry is focused on three research questions: 
 

1) What are the effects of systematic, highly articulated early field experiences on teacher 
candidates’ preparation for, and performance in student teaching? 
 

To answer this question we are comparing the performance of multiple subjects candidates 
enrolled in student teaching during the academic years 2006-2007 and 2008-2009 with 
candidates who enrolled in 2009-2010, the initial year of our partnership with Balboa 
Elementary, and candidates who enroll in 2010-2011.  In addition to comparing their scores on 
the PACT, we are examining supervisor and master teacher ratings of candidates, as well as their 
performance in the mid-point evaluation which serves as a gate keeping function for student 
teaching.  The latter consists of written evaluations by supervisors and cooperating teachers of 
the early field experiences which, together with students’ university class performance, will 
serve as the basis for faculty roundtable discussions regarding decisions to advance the candidate 
to student teaching or hold for remediation.  As we move forward with new early practicum sites 
for elementary and secondary candidates we will be able to broaden the scope of our analysis to 
focus on the specific components in early field experiences that are most important in preparing 
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candidates. 
 

2) What does the mentoring relationship between aspiring leaders (master teachers) and 
teacher candidates look like, how are each of the participants affected, and how does it 
improve ELDA classroom practice?   (How do they interact? What strategies are taught? 
What modeling occurs?  What questions do teacher candidates ask, what do they learn, 
and how is that different or related to what is taught in university classes?  What do 
aspiring leaders learn from the experience of mentoring teacher candidates and how is 
this different or related to what is taught in university classes? Does ELDA classroom 
instruction improve over time as a result of class debriefings around coaching events?) 
 

These questions will be studied through semester-long cycles of action research using as data 
participants’ journals, separate focus group interviews with mentors and mentees, and video 
recordings of: 1) teacher candidates’ lessons; 2) sessions of principal candidates mentoring 
teacher candidates; and 3) ELDA classes in which candidates’ mentoring sessions are 
critiqued by the instructor and the other candidates in the class.  Reflection upon each 
semester’s data will inform the next phase of implementation in each subsequent semester 
with the aim of deepening the learning for all participants and articulating the experience 
more closely with university classes to better support the development of principal 
candidates’ supervisory capacity. A more detailed description of the protocol, which we call 
“V3” is provided in the next section. 

 
3) How does the participation of teacher candidates in early field experiences affect the host 

school, and thereby, student learning? 
 
In this time of unprecedented budget cuts for California public schools, the presence of 
university students permits schools to provide activities they could not otherwise offer.  
For example, at Balboa Elementary, our candidates do their practicum hours when 
“power hour” is provided, a time of small group intensive, differentiated instruction.  In 
their absence students would be in an independent center which cannot contribute as 
much to their learning.  We will collect data on the number and kind of activities that our 
candidates’ presence permits that would not otherwise occur as well as the student 
learning associated with these activities.  
 

D. Activities and assessments  
 
In the 2006-2007 academic year the Department of Learning and Teaching piloted the used of 
the PACT assessment and during the following academic year became a member of the PACT 
Consortium led by Stanford University.  During spring 2007 the department’s Secondary 
Credential Working group collected data for the purpose of making a recommendation to the 
department for the purpose of increasing the enrollment and vibrancy of the secondary credential 
program.  They surveyed alumni and current students, compared USD’s program with 
competitors, and conducted focus groups with current students, prospective students, alumni, and 
leaders in the educational community, and reviewed literature on the preparation of teachers.  
Their recommendations included the need to establish partnerships with schools that would more 
thoughtfully integrate theory and practice.  
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Given the department’s focus on improving clinical experiences the dean approved resources and 
personnel to support the examination and enhancement of clinical experiences.  Thus, in fall, 
2008, as has already been mentioned, SOLES was able to hire two highly experienced doctoral 
level administrators—Dr. Paula Krist, and Dr. Helene Mandell—as the Director of Assessment 
Support and Director for Professional Services respectively.  In summer 2009 the department 
took another significant step toward connecting with schools when it hired Dr. Mariam True, the 
outgoing Director of the Teacher Preparation and Student Support Division for the San Diego 
Unified School District. 
 
The practicum experience for elementary and secondary teacher candidates was the first area of 
transformation in the clinical experience. Assessment instruments were developed in fall 2009 
and first implemented electronically in spring 2010 to assess the key stakeholders in the 
practicum experience, the candidate, the cooperating teacher, and the university supervisor. In 
spring 2010, the candidate was not assessed directly because that had not been previous practice 
in the programs. The need for candidate assessment in the practicum was identified and that level 
of direct assessment was added for fall 2010. 

 
In fall 2010, faculty decided to more closely align the assessment of embedded signature 
assignments with the expected performance areas on the PACT.  There are two elements of the 
evaluations that are being affected, the criteria and the rating scale. Faulty have examined PACT 
outcomes data for the past two years to determine areas of weakness so they can make changes 
in their courses to strengthen candidate learning in these areas.  Several faculty members have 
adopted PACT rubric criteria descriptions or adapted them so that the assessments of specific 
criteria more closely match the expected PACT performance. Previous rubrics used by faculty in 
the teacher candidate programs have been on a scale from 0 or 1 to 6; typically there were three 
performance description levels and each had two points assigned to them.  PACT uses a four-
point scale and clearly defines each point. The faculty who have made this transition were those 
teaching the foundations and the methods courses. 

 
The initiative requires collaboration with K-12 schools in San Diego County and collaboration across 
programs at USD.   The developing relationship with Balboa Elementary School is the prototype for 
other relationships we now aim to establish.  Balboa Elementary is enhancing the partnership in 2010-
2011 by including a research experience for USD candidates.  Balboa mentors are guiding USD 
candidates to develop case studies by gathering diagnostic data about children and then using this 
information as the basis for differentiating instruction.   This new research component will form 
stronger relationships between the elementary school staff and university students.  The Department of 
Learning and Teaching is now working to reach out to other schools in the area led by principals who 
are administrative services program (ELDA) graduates to build similar relationships and high quality 
clinical sites for candidates.  
 
At the secondary level USD has a developing relationship with the innovative, highly regarded 
High Tech High (HTH) middle and high schools whose flagship campus is conveniently located 
nearby.  In addition to the placement of practicum and student teacher candidates, USD and HTH 
have held joint PACT assessor training sessions and plan to become involved in scoring each 
others’ candidates’ PACT submissions in the future.  USD faculty members have provided 



  Page 
23 

 
Version:  051311  

professional development for HTH teachers and the Director of Professional Services is a 
member of the HTH advisory board.   
 
Stronger relationships between the Department of Learning and Teaching and schools should 
develop as a result of the department’s implementation of “faculty learning days” at various 
urban schools in the San Diego area.  The first faculty learning day will take place in late 
January, 2011, at Balboa Elementary School, and learning days at other schools will follow at the 
beginning of each fall and spring semester.   Faculty learning days are retreats in which teacher 
education faculty visit classrooms and engage with teachers around their instructional practices, 
challenges, and successes and practices for select student groups (students with special needs, 
minority populations, English learners, and at-risk students).  In advance of learning days faculty 
read articles or review data that is relevant to urban education.  For the first learning day they are 
reading a research article about “90-90-90 schools” (those where more than 90 percent of the 
students are eligible for free and reduced lunches, more than 90 percent are from ethnic minority 
families, and more than 90 percent of the students meet or achieve high academic standards), and 
review the recent survey of USD cooperating teachers conducted by Eduventures.  Following the 
visit faculty will discuss what was learned and how it can be used to improve the training of 
teacher candidates. 
 
The learning day retreat is an expansion of the department’s recently developed practice of 
reading and discussing together materials on urban education.  During the 2009-2010 academic 
year the department purchased copies for all faculty of Teacher education with an attitude: 
Preparing Teachers to Educate Working-class Students in their Collective Self-interest (Finn & 
Finn, 2007).  They discussed the book over several meetings and retreats.  In fall 2010 they read 
and discussed the San Diego Unified School District’s (2010) Educational Opportunity Audit 
Report which noted the unequal preparation of their students for entering college and made 
recommendations to prepare all students for becoming lifelong learners,  entering college, and 
being successful in a career.  
 
The collaboration between the Department of Learning and Teaching and ELDA is planned in 
three areas: 1) the mentorship collaborative between teacher candidates and aspiring leaders; 2) 
collaboration in evaluating the PACT submissions of teacher candidates; and 3) the systematic 
establishment of channels for ELDA leaders and others in the field to advise the PEU on matters 
of program development and curriculum. In fall 2010 the co-directors of ELDA and the director 
of professional services for Learning and Teaching jointly sent a letter to ELDA alumni in the 
area inviting them to engage with SOLES in candidate preparation.  More than 30 principals 
responded positively within weeks of receiving the letter and the Director of Field Experiences 
will be visiting their schools and meeting with them in spring 2011. 
 
V3: A Mentorship Collaboration 
SOLES refers to its collaborative mentoring model as “V3”, shorthand for a cycle of videotaped 
teaching and coaching activities.   Beginning with the fall, 2011 pilot, teacher candidates will be 
placed in the classroom of an ELDA candidate.  If the ELDA candidate has a roving assignment 
the teacher candidate will be placed in a school where the ELDA candidate has an internship 
assignment.  The mentoring cycle begins with the pre-service teacher candidate being videotaped 
teaching a lesson (labeled V1.) Next, the ELDA candidate will meet with the pre-service teacher 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-University-of-San-Diego-Cooperating-Teacher-Responses-102010.pdf
http://www.sandi.net/20451091491914417/site/default.asp
http://www.sandi.net/20451091491914417/site/default.asp
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candidate and coach her or him using V1 as the data.  This one hour coaching session is also 
taped and labeled V2.  Finally, the ELDA candidate will discuss her or his coaching session in 
the ELDA classes that focus on instructional leadership and supervision (LEAD 553 and 553), 
with both V1 and V2 as data. This discussion and critique with peer cohort candidates and the 
course instructor will also be taped and available for analysis (labeled V3).  The V3 data can be 
used by ELDA instructors to assess principal candidate learning and to plan instruction to 
support and enhance teaching and learning. Our current plan is for each ELDA candidate to go 
through the entire cycle twice.  The mentoring collaboration can then be assessed for change in 
principal candidates’ learning over time. 
 
The fall 2011 pilot is planned to resolve anticipated issues that may arise with the use of 
technology, scheduling and timing of events, for both teacher and ELDA candidates, and 
coordination between programs.  The resources to support an intensive qualitative evaluation 
plan for the first year of the collaboration have already been approved by the dean. 
 
Collaboration in Assessing the Performance Assessment for California Teachers (PACT) 
Also in collaboration with the Department of Learning and Teaching, each ELDA candidate beginning 
in the 2010-2011 academic year, is: 1) trained as a PACT assessor; and, 2) conducts PACT 
assessments of SOLES’ student teachers.  California requires all teacher candidates to pass a 
culminating performance assessment to receive a credential.  Since USD is a member of the PACT 
consortium the ELDA program has decided to train its principal candidates in the assessment system, 
and have them calibrated for reliability so that they may participate in evaluating Learning and  
Teaching candidates’ PACT submissions.  This training and practice will afford them multiple 
opportunities to deeply explore the professional development of novice classroom teachers. 

 
Advisingt from the Field 
In fall, 2010, SOLES selected a PEU advisory board consisting of 11 acting principals and one retired 
principal to provide input from the field on the TI and emerging issues related to urban education. The 
group consists of five leaders of elementary schools, two of middle schools and three of high schools.  
One is a leader of an alternative high school and one was selected for expertise in the area of special 
education.  Seven of the 12 principals are graduates of the ELDA program.   The group will hold its 
initial meeting in February, 2011. 
 

 
E. Limitations 

 
The transferability of our model depends upon the prerequisite of an exemplary principal 
preparation program that has operated long enough to place a significant number of graduates in 
principal positions in area schools.  Where this exists, institutions can reap a substantial benefit 
by following our lead and activating a network of alumni to work with their preparation 
programs.  Where it does not, this will not be possible. 
 
Secondly, our aspirations are limited by constraints of time and resources.  For example, the pool 
of ELDA candidates may not always be sufficient to match principal and teacher candidates to 
their best advantage—the matching of appropriate content specialists with secondary teacher 
candidates will not always be possible.  Our goal is for every teacher candidate and principal 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-V3-Evaluation-Plan-Year-1.pd
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-V3-Evaluation-Plan-Year-1.pd
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candidate to participate directly in the V3 model but we are likely to need to make individual 
accommodations according to circumstances. 
 
A third limitation relates to the challenge of measuring the effects of teacher candidates’ early 
field experiences on student learning.  We will be able to collect information about activities that 
the teacher candidates’ presence initiated in schools that otherwise would not have occurred (see 
discussion of the Balboa Elementary “Power Hour” above) but will have no direct measure of 
the effects of those activities. We will examine school API scores before and after early field 
experiences are introduced into partnership schools but these will not, in themselves, permit 
causal inferences to be made. 

 
 

F. Timeline 
 
The following timeline lists highlights of the current accreditation cycle with the inclusion of 
steps related to the proposed program. 
 
Year 1: 2005-2006 

 Inquiry process not yet started 
Year 2:  2006-2007 

 Identification of area of inquiry 
 Piloted use of PACT 

Year 3: 2007-2008 
 Implemented PACT as final assessment for all candidates 
 Faculty retreats held 
 Approved new position: Director of Professional Services 

Year 4: 2008-2009 
 Hired Director of Assessment Support and Director of Professional 

Services 
 Hired 5 new supervisors who reflect the demographics of the region 
 All core faculty and some key part-time faculty were trained and 

calibrated in assessing the PACT. 
 Faculty retreats held. 
 Biennial Report to CTC 
 Program Assessment submitted March 2009 to CTC 
 Data gathering and analysis. 
 Submitted original proposal for transformation initiative 

Year 5:  2009-2010 
 Revised program assessment documents 
 Prototype partnership with Balboa Elementary established. 
 Director of Field experiences appointed coordinator of multiple and single 

subject credential programs to bridge field experiences with courses. 
 First alumni survey sent to graduates from 2006-2007, 2007-2008 and 

2008-2009 in summer, 2010. 
 Conducted self-study; data gathering and analysis. 
 Submitted NCATE Institutional Report 
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 Balboa Elementary principal testified on USD partnership in Washington, 
DC, during AACTE “Day on the Hill.” 

 Revised transformation initiative proposal 
Year 6: 2010-2011 

 Submit Biennial Report to CTC based on 2008-2009 and 2009-2010 data 
 Interview ELDA graduates now serving as principals in San Diego area to 

develop secondary partnerships like that already established with Balboa 
Elementary. 

 ELDA and L&T faculty plan around V3 collaborative mentoring in 
preparation for 2011 pilot. 

 Expand Balboa Elementary to include guided individual research projects 
for USD teacher candidates. 

 PEU advisory board begins work on TI 
 Submit Institutional Report to NCATE and CTC. 
 Comparison of revised early practicum experiences effects on preparation 

for and performance of multiple subject candidates in student teaching 
assessed by examining the performance of those enrolled in the academic 
years 2007-2008, 2008-2009, and 2009-2010 with candidates who 
enrolled in 2010-2011 and later. 

Year 7: 2011-2012 
 Host Joint Accreditation Site Visit with CTC and NCATE (Fall, 2011) 
 Pilot V3 collaborative mentoring cycles model in fall and begin evaluation 

second semester. 
 Present year 1 V3 model evaluation  
 PEU Advisory recommendations on future of TI 
 Provide follow up information to CTC and NCATE if necessary 
 Send second alumni survey to graduates from 2009-2010 and 2010-2011  

in spring 2012. 
 Assess student outcomes in relation to revised field experiences 
 ELDA graduates and Balboa faculty engage with core faculty to move 

university course syllabi to bridge theory with conditions in high need 
urban schools 

 Disseminate preliminary TI results 
 

G. Results to Date 
 

When changes were made to candidates’ practicum placements, more formal evaluations, similar 
to those used in student teaching, were introduced into the practicum. These include: 

 
Elementary Practicum Candidate Evaluation Form 
Practicum Cooperating Teacher Evaluation of University Supervisor 
University Supervisor Evaluation of Practicum Cooperating Teacher-Survey  
Student Evaluation of University Supervisor 
Student Evaluation of Practicum Cooperating Teacher 
 

http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-3-Exhibit-6-Elementary-Practicum-Teacher-Evaluation-Form-Survey.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-3-Exhibit-6-Practicum-Cooperating-Teacher-Evaluation-of-University-Supervisor-Surve
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-3-Exhibit-6-Practicum-University-Supervisor-Evaluation-of-Cooperating-Teacher-Survey
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-3-Exhibit-6-Student-Teacher-Evaluation-of-University-Supervisor-Survey.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-3-Exhibit-6-Practicum-Student-Evaluation-of-Cooperating-Teacher-Survey.pdf
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Using these evaluations provides a means to collect direct, observational evidence of candidate 
knowledge, skills and dispositions at this midpoint in the program. The candidate evaluation is 
part of the information considered in the readiness for student teaching evaluation conducted by 
the Office of Professional Services. 
 
Faculty members in the Department of Learning and Teaching plan several meetings each year to 
review the results of key assessments from the previous year with the Director of Assessment 
Support and to determine changes that need to be made in terms of candidate preparation.  The 
data that they review can now be applied to examine how changes made to early clinical 
experiences affect candidates both in terms of readiness of student teaching and in their student 
teaching placements. These charts show the midpoint and final evaluation data that are reviewed 
by faculty.  
 
2008-2009 Initial Teacher Candidate Scores Summary 
2009-2010 Initial Teacher Candidate Scores Summary 
 
The first group of elementary (multiple subject) candidates participated in the practicum 
placement at Balboa Elementary School (see above) in spring 2010. These candidates will be 
student teaching in fall 2010 and spring 2011. The academic year 2010-2011 will be the first 
year that all of their evaluations and PACT scores can be compared with those of candidates who 
did not have the practicum placement.  We will compare all levels of performance with special 
attention to performance on the PACT criteria and student teaching evaluations. 
 
We have also received SOLES-specific survey data of cooperating teachers from the recent 
Eduventures learning collaborative study of clinical experiences.  This report will be discussed at 
the January 2011 Department of Learning and Teaching retreat. 

 
H. Future activities 

We plan to integrate the School Counseling program into the collaboration between the 
Department of Learning and Teaching and the ELDA leaders preparation program.  School 
counselors play a vital role in education and the synergy we have already established with the 
collaboration of two programs will be enhanced by bringing in the third program.   Preliminary 
discussions with school counseling faculty began in fall, 2009, on ways to integrate their 
program into the TI.  

 
  

http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Initial-Teacher-Candidate-TPE-Scores-2008-2009-Summary.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Initial-Teacher-Candidate-TPE-Scores-2009-2010-Summary.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/IR-University-of-San-Diego-Cooperating-Teacher-Responses-102010.pdf
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