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NCATE 2011 

USD Response to Concerns and Questions from the Offsite Visit Report 

 

Standard 1 

1.4. Areas of concern related to continuing to meet the standard 

(1) The dispositions assessment, SOLES PEU Dispositions Assessment, appears not to be 

used for initial teacher preparation programs.  

 

The SOLES PEU Dispositions Instrument is used for all programs in the PEU.  The drop 

down menu for the question, “Candidate is in this Program” includes three options that 

are credential programs. Those are: 

1. M.Ed. Curriculum and Instruction, with Preliminary Credential (MCC) Single 

Subject 

2. M.Ed. Curriculum and Instruction, with Preliminary Credential (MCC) Multiple 

Subject 

3. Credential Program Only 

Selecting the first or the third of these responses directs the respondent to a list of 

credential areas for which the correct area can be selected for the candidate. 

 

(2) Data presented in Standard 2, Exhibit 5 are not adequately explained. The graphs need 

further explanation.  

 

Three graphs were included in Standard 2, Exhibit 5: 

Multiple Subject PACT results 2009-2010 

Single Subject Traditional PACT results 2009-2010 

Single Subject Alternative PACT Results 2009-2010 

 

The graphs are presented to demonstrate how faculty in the department of Learning and 

Teaching examine performance of different candidate groups on specific criteria included 

in the Performance Assessment for California Teachers. The graphs present the scoring 

of each group on each criterion. The numbers on the Y-axis are the number of candidates.  

Candidates are scored 1, 2, 3, and 4 on each criterion, with a score of 1 being not passing 

and a score of 4 being performance equivalent to that of a teacher with several years of 

experience. Prior to examining the graphs for individual pathways, faculty look at overall 

candidate performance on each of the criteria to determine if there are any weaknesses 

across the teacher preparation program. 

 

The Faculty members use these three graphs to determine if candidates in different 

programs are performing equivalently. In particular, they want to ensure that Secondary 

(Single Subject) candidates in the traditional pathway and those in the alternative (MCC) 

pathway are performing equivalently. For 2009-2010, no significant differences were 

found between groups.  Faculty noted that candidates were weaker in Academic 

Language than in other areas and identified methods and other core courses where 

academic language could be emphasized and reinforced.   

 

 

https://usdsoles.qualtrics.com/SE/?SID=SV_eWnLJnaxyoaZ0O0&Preview=Survey&BrandID=usdsoles
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Multiple-Subject-PACT-Results-2009-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Single-Subject-Traditional-PACT-Results-2009-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Single-Subject-Alternative-PACT-Results-2009-2010.pdf


 

2 Response to Offsite Visit Concerns and Questions| University of San Diego 

 

1.5. Evidence for the Onsite BOE Team to validate during the onsite visit 

 

(1) Clarification of requirement for multiple and single subject candidates to pass CSET 

prior to student teaching?  

 

All elementary (multiple subject) and secondary (single subject) candidates are required 

to pass CSET prior to student teaching. This information is included in all candidate 

handbooks and on the website for each program: 

Multiple Subject Credential 

Single Subject Credential 

 

(2) Clarification of the summative assessments for Special Education M.Ed. and 

credential candidates. What are the assessments that approximate the data from the CSET 

and PACT for the culminating assessments?  

 

All Special Education candidates must successfully pass the Multiple Subject CSET 

examination prior to student teaching. Their Centerpiece artifacts are grounded in the 

California Teaching Performance Expectations (TPE’s), which are the knowledge and 

skills assessed using the PACT.  The most recent summary of the Centerpiece 

Assessments can be found in the 2008-2010 Biennial Report for the Education Specialist 

– Deaf and Hard of Hearing and the Education Specialist - Mild/Moderate. 

Why were there so many unacceptable scores in 2007?  

It is not clear to which document the second question is referring. There are no 

unacceptable scores for Special Education candidates in 2007-2008. (See Special 

Education Summary 2007-2009.) 

 

(3) Explanation of the 2009-10 PACT Score Summary and bar graphs included in 

Standard 2, Exhibit 5.  

 

Three graphs were included in Standard 2, Exhibit 5: 

Multiple Subject PACT results 2009-2010 

Single Subject Traditional PACT results 2009-2010 

Single Subject Alternative PACT Results 2009-2010 

 

The graphs are presented to demonstrate how faculty in the department of Learning and 

Teaching examine performance of different candidate groups on specific criteria included 

in the Performance Assessment for California Teachers. The graphs present the scoring 

of each group on each criterion. The numbers on the Y-axis are the number of candidates. 

Candidates are scored 1, 2, 3, and 4 on each criterion, with a score of 1 being not passing 

and a score of 4 being performance equivalent to that of a teacher with several years of 

experience. Prior to examining the graphs for individual pathways, faculty look at overall 

candidate performance on each of the criteria to determine if there are any weaknesses 

across the teacher preparation program. 

 

The Faculty members use these three graphs to determine if candidates in different 

programs are performing equivalently. In particular, they want to ensure that Secondary 

http://www.sandiego.edu/soles/programs/learning_and_teaching/graduate_programs/credential_programs/multiple_subject_credential.php
http://www.sandiego.edu/soles/programs/learning_and_teaching/graduate_programs/credential_programs/single_subject_credential.php
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Special-Education-Assessment-Summary-2007-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Special-Education-Assessment-Summary-2007-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Multiple-Subject-PACT-Results-2009-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Single-Subject-Traditional-PACT-Results-2009-2010.pdf
http://sites.sandiego.edu/solesaccreditation/files/2011/01/Standard-2-Exhibit-5-Single-Subject-Alternative-PACT-Results-2009-2010.pdf
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(Single Subject) candidates in the traditional pathway and those in the alternative (MCC) 

pathway are performing equivalently. For 2009-2010, no significant differences were 

found between groups.  Faculty noted that candidates were weaker in Academic 

Language than in other areas and identified methods and other core courses where 

academic language could be emphasized and reinforced.   

 

(4) Clarification of the inclusion of the Ph.D. program in the NCATE review. Shouldn’t 

this program be included in NCATE’s definition of the “unit?” 

 

The Ph.D. program is focused on the broad field of leadership studies, not educational 

leadership.  Its candidates are drawn from business, the non-profit sector, government, 

the ministry, and the military, as well as from education.  In August, 2011, only 14 of 88 

(16%) doctoral candidates were K-12 educators. 

 

(5) Samples of candidate work (e.g., action research projects, theses, portfolios). How 

does candidate work reflect candidates meeting expected proficiencies?  

 

We have posted samples of candidate work for the team’s review in an  online drop box 

linked to our accreditation website.   

 

(6) Follow-up data from employment supervisors for advanced graduate programs. What 

data from these surveys exist? How do faculty and the unit use these data? What have 

they learned from the data?  

 

To date, no systematic follow-up of employment supervisors for advanced graduate 

programs has been undertaken. This is partially because graduates tend to either already 

be employed (in schools) or to obtain employment in diverse agencies, rather than 

primarily in schools. 

 

(7) Updated follow-up survey data from the biennial report due August 15, 2011. What 

did graduates of the Administrative Services Credential program report on the survey? 

How are faculty members using these data?  

 

The Biennial report has been posted on our accreditation website in the IR Addendum 

section.  Program assessment aggregates candidate assessment data and is used for 

assessing the effectiveness of the program: its curriculum, pedagogy and assessment 

strategies 

 

(8) Clarification of the data being collected for research question 3 for the TI. What data 

and methodologies will be used to answer this question? How will data from early field 

experiences be tied to student learning?  

 

In order to evaluate how participation of teacher candidates in early field experiences 

affects the host school, and thereby, student learning we will implement the following 

research plan adapting it, as needed and appropriate, to the specific lessons/activities 

candidates engage in with students at different sites.  Data collection will be piloted in the 
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spring, 2012 semester.     

 

A) Use Journals to assess teaching and student learning 

1) Teacher candidates will keep a journal where they will describe the students they 

work with (their academic needs and dispositions), the kind of teaching they 

engage in with the students, and their perceptions of the struggles and successes 

they experience. They will keep their journals for the entire semester.  Teacher 

candidates will record significant events that indicate specific teaching challenges, 

and share them with their USD instructor and colleagues. This will provide the 

teacher candidates with the opportunity to gain advice as to how to improve their 

teaching practice and ultimately enhance student learning. Interactions and 

lessons learned from this coaching and support opportunity will also be recorded 

in the journal. 

2) Teacher candidates will implement the strategies that were developed in 

collaboration with their USD teacher and colleagues as they continue to work in 

their early practicum sites. They will once again journal about their teaching and 

the impact that the new strategies have on their students’ learning. 

3) At the end of the semester, teacher candidates will conduct an analysis of their 

journals coding them to expose some of the following trends: change in teaching 

practice over time, strategies that were most effective in moving student 

performance, change in knowledge, skills and dispositions toward learning among 

their students, persistent challenges, and finally, next steps or lessons learned that 

could be helpful to share with their classroom teacher to support the further 

development of the students’ learning. 

 

B) Conduct Interviews with a sub-set of students’ classroom teachers 

Teacher candidates will interview or survey a few of the classroom teachers of the 

students they are working with to get their assessment of the changes they have seen 

in student learning as a result of their work with a USD teacher candidate. Balboa 

teachers will be alerted at the beginning of the year which students will be getting this 

support so that teachers (in collaboration with the teacher candidate) can track student 

learning over time. 

 

(9) Data for the 2010-11 Action Research Summary. How are these data being used? 

What is the unit learning from these data?  

 

Faculty have made changes in their courses based on the Action Research Summaries 

from 2010-2011. They examined candidate performance on specific criteria and 

recognized that candidates need more guidance to develop better quality research 

questions.. Faculty teaching EDUC 500 have changed their approach to teaching about 

the identification of an important research question as candidates develop their action 

research proposals. Faculty advisors are also working with individual candidates to more 

rigorously develop their methodology and assessment for the first iteration of the 

research. 

The Summary of Action Research for 2010-2011 reflects the fact that faculty want to 

delve more deeply into the data provided by the action research projects. Candidate  
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results have been disaggregated by major for this and prior years, so that faculty can 

determine if there are gaps in any areas that tend to be program specific. 

 

(10) Report by the NCATE Ad Hoc PEU Dispositions Committee, in collaboration with 

the Student Success committee. How has the disposition component evolved across the 

PEU?  

 

The Student Success Committee for the Department of Learning and Teaching 

recognized that the assessment of candidate dispositions across the PEU was not 

systematic and consistent.  They invited faculty in the other programs in the PEU to 

discuss this issue. Faculty determined that they wanted to create a common assessment 

instrument for use across the PEU. Faculty representing teacher preparation (initial and 

advanced), special education teacher preparation, school counselor preparation, and 

administrator preparation held meetings with the director of assessment support and 

drafted an instrument that was piloted in Spring 2011. This assessment keys off of the 

ACE Conceptual Framework and the items are grouped in the ACE three categories. The 

faculty team also recognized that the expression of dispositions is specific to the unique 

fields (i.e., teachers, counselors, and administrators).  To resolve this issue, individual 

items were designed using broad terms for dispositional attributes, such as “values 

diversity” and “persists” so that the terms can be operationalized for each program. To 

view a copy of the electronic SOLES PEU Dispositions Assessment, please click on the 

hyperlink. The instrument will be completed by faculty at three points in the program: in 

the application phase, mid-point (prior to student teaching or internship), and at the end 

of the program. Some programs plan to have candidates self-assess  and compare faculty 

and candidate responses. The implementation of a PEU-wide assessment will permit a 

Unit analysis versus individual program analyses. 

Standard 2 

2.5 Evidence for the Onsite BOE Team to validate during the onsite visit 

 

(1) Effectiveness of the assessment system in allowing all stakeholders access to data. 

How does the system facilitate feedback to candidates, advisors, program managers, 

departments, and the unit?  

 

An advantage of having small programs is that candidates in different programs receive 

individual feedback immediately from faculty members. Candidates get detailed feedback 

regarding individual performance on assignments.  For example, each initial teacher 

candidate’s embedded signature assignments and the evaluations of those assignments are 

stored in the individual candidate’s account in TaskStream. Advanced teacher candidates 

get detailed feedback on their performance related to program student learning outcomes 

assessed at midpoint through the Action Research proposal in EDUC 500. In each 

program there are specific feedback sessions that are formal and documented, such as the 

CIBA meeting for school counseling candidates, director and mentor principal meetings 

for administrator candidates, and the Student Teaching interview for teaching candidates.  

 

https://usdsoles.qualtrics.com/SE/?SID=SV_eWnLJnaxyoaZ0O0&Preview=Survey&BrandID=usdsoles
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Having much of the data in TaskStream and/or in Qualtrics (a survey tool in which we 

have built many fieldwork assessments, as well as surveys for graduating students, 

alumni, and employers) facilitates the development of reports.  The Office of Assessment 

Support summarizes data from these sources and develops reports for faculty, program 

directors and department chairs. Trend data is also summarized for each program to use ; 

those summaries are shared with the Dean and Associate Dean to look for patterns across 

the PEU. 

 

(2) Consistency of the implementation of the assessment system across all programs at 

the initial and advanced levels, including non-certification programs at the advanced 

level. What are the assessments used for programs that do not lead to a credential? How 

are those data compiled, aggregated, and used by the unit?  

 

The M.Ed. in Curriculum and Instruction, the M.Ed. in TESOL, Literacy, and Culture, 

and the M.A. in Teaching are the three advanced programs that do not lead to a 

credential. All of the Master’s program faculty have developed and assess program 

specific student learning outcomes that are grounded in the ACE conceptual framework. 

Please click the following to see the student learning outcomes for each of these 

programs: 

M.Ed. Curriculum and Instruction 

M.Ed. TESOL, Literacy, and Culture 

M.A. Teaching 

 

The midpoint assessment for candidates in these programs is the action research or thesis 

proposal.  This is completed in EDUC 500.  The course instructors compile the data and 

share it with the Office of Assessment Support.  The lead instructor also reports the data 

each term at a faculty meeting. Candidates who successfully complete the research 

proposal advance to candidacy for the master’s degree and the department head sends 

each candidate a letter notifying them of their status. Each year two or three candidates 

require additional time to complete an acceptable proposal and they are given an 

Incomplete in EDUC 500 for the term.  They are mentored by the course instructor and 

their faculty advisors and usually complete the proposal successfully within the first few 

weeks of the next term. 

 

The primary capstone assessment for master’s candidates is either the Action Research 

Project or the thesis.  Only one or two candidates complete the thesis each year.  All of 

them have been successful in the time period under review. The vast majority of 

candidates complete an action research project.  

 

Because the Action Research projects are scored electronically, the Office of Assessment 

Support is able to extract the data and develop summaries of the candidates’ performance.  

In 2008-2009 and 2009-2010, the first years the refined rubric was implemented (and the 

first years that all projects were evaluated using an electronic form), all of the results 

were aggregated for all candidates.  For 2010-2011, faculty wanted to take a look at 

performance of candidates in individual programs and the Assistant Dean of Assessment 

Support created two new reports included in the 2010-2011 assessment reports. These 

http://www.sandiego.edu/soles/programs/learning_and_teaching/graduate_programs/masters_degrees/curriculum_and_instruction/learning_outcomes.php
http://www.sandiego.edu/soles/programs/learning_and_teaching/graduate_programs/masters_degrees/tesol_literacy_culture/learning_outcomes.php
http://www.sandiego.edu/soles/programs/learning_and_teaching/graduate_programs/masters_degrees/history_and_social_science/learning_outcomes.php
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reports were brought to a faculty meeting to determine if any changes need to be made to 

programs, to courses, or to the Action Research Process. 

 

(3) Operation of the unit assessment system. How does the system work? What are the 

assessment procedures? What are the timelines for data collection? How are data 

aggregated, disaggregated, analyzed, etc.? What reports are generated for what purposes?  

 

SOLES programs follow an assessment process that is similar for both initial and 

advanced programs. The following diagram (Chart 1) summarizes the overall assessment 

process faculty in the PEU follow. The ACE Conceptual framework sets the foundation 

for program specific student learning outcomes. Credential program faculty members 

develop assignments and assessments that provide evidence that candidates are meeting 

California state standards and Teacher Performance Expectations. In the non-credential 

programs and programs that have a Master’s degree earned at the same time as the 

credential, faculty have developed student learning outcomes and assessments that 

provide evidence that candidates are meeting those outcomes. 

 

 

Chart 1: USD Assessment Process 

 
 

 

This cycle demonstrates how faculty actively participate in the establishment of student 

learning outcomes, the identification of good sources of evidence to show that candidates 

are achieving those outcomes, and implementing changes based on the results of 

assessment. The emphasis is on continuous improvement, both in terms of candidate 

learning and program effectiveness. 

  

Identify CTC Standards OR 

Develop Student Learning 
Outcomes 

Create Curriculum Map 

Determine Assessment 
Mechanisms 

Collect Data 
Analyze Data 

Summarize Results 

Use Results for Program 
Improvement 
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Because each program is relatively small, faculty can assess individual candidate 

performance on an ongoing basis.  Program assessment aggregates candidate assessment 

data and is used for assessing the effectiveness of the program: its curriculum, pedagogy 

and assessment strategies. Chart 2 illustrates the annual program assessment cycle that 

each program in the PEU follows. 

 

Chart 2. SOLES PEU Annual Cycle of Assessment 

 
 

 

There are many sources of direct evidence that inform faculty and candidates about 

performance as candidates move through the programs. The Office of Assessment 

Support aggregates data and provides summary reports of candidate performance data 

that are used by faculty to assess the effectiveness of their programs. (Assessment reports 

for 2010-2011 are available for review at the link below the link for this document.) 

 

In addition to summary reports of performance data for candidates, the Office of 

Assessment Support also administers surveys. Although surveys provide only indirect 

evidence of candidate growth within the ACE conceptual framework, they are very useful 

to a thorough process of program assessment.  Most recently, the Office of Assessment 

Support has summarized three years of data from exit surveys for the School Counseling 

and Teacher preparation programs to enable faculty to examine the perceptions of 

graduates from different years. (Summary reports for exit surveys are available in the IR 

Addendum section of the SOLES accreditation website.) 

 

(4) Alignment of rubrics and resulting data with the conceptual framework. How is the 

conceptual framework reflected in the assessment system?  

 

FALL 

Faculty review 
results from previous 

year 

FALL SPRING 

Faculty implement 
changes based on results 

FALL & SPRING 

Collect Data 

FALL & SPRING 

Report Data to 
Assessment Support 

SUMMER 

Assessment Support 
produces reports 
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The ACE conceptual framework undergirds all of the assessment of candidates in the 

PEU; it is always considered when a rubric is developed by faculty. Course-embedded 

assessment is anchored on the ACE conceptual framework. 

 

(5) Data trends for the advanced programs. How are these data used for improvement of 

candidate performance and programs? 

 

Faculty have made changes in their courses for the M.Ed. programs based on the Action 

Research Summaries from 2010-2011. They examined candidate performance on specific 

criteria and recognized that candidates need more guidance to develop better quality  

research questions for their projects  Faculty who instruct EDUC 500 have changed their 

approach to teaching about the identification of an important research question as 

candidates develop their action research proposals. Faculty advisors are also working 

with individual candidates to more rigorously develop their methodology and assessment 

for the first iteration of the research. 

 

The 2010-2011 Summary of Action Research reflects the fact that faculty want to delve 

more deeply into the data provided by the action research projects. Results have been 

disaggregated by major for this year and for prior years, so that faculty can determine if 

there are gaps in any areas that tend to be program specific. 

 

 (6) Use of assessment for improvement at the unit level. What evidence exists on how 

the unit has utilized assessment data? How does the UAS assess unit operations?  

 

Discussions at the unit level take place in the extended Dean’s Advisory Cabinet (DAC) 

which meets twice yearly at the beginning of the fall and spring semesters.  These 

meetings are attended by all department chairs and program directors.  In June, each chair 

and program director files an annual report with the Dean’s office describing 

accomplishments for that year in context of the goals established for that year, as well as 

goals for the next academic year.  At the fall extended DAC meeting, the previous year’s 

program reports are distributed to all participants, and goals for the new academic year 

are presented by each chair/director for discussion.  

 

The unit monitors candidates’ exit survey data for trends across the unit. For example, the 

Dean and faculty agreed on the need to improve faculty advising in response to survey 

results across programs that were critical of faculty advisement of candidates.  Having 

much of our programs’ data in TaskStream and/or in Qualtrics (a survey tool in which we 

have built many fieldwork assessments, as well as surveys for graduating students, 

alumni, and employers) facilitates the development of reports.  The Office of Assessment 

Support summarizes data from these sources and develops reports for faculty, program 

directors and department chairs. Trend data is also summarized for each program to use ; 

those summaries are shared with the Dean and Associate Dean to look for patterns across 

the PEU. 

 

(7) Unit’s handling of candidate complaints. What is the complaint review process? What 

records exist?  
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SOLES encourages candidates to give voice to concerns that arise in the course of their 

programs of study. The SOLES Graduate Student Association (SGSA), consisting of 

elected candidate representatives, is one vehicle for raising issues of general concern to 

candidates.  The SGSA President’s report of candidate activities and issues is a standing 

agenda item at monthly SOLES faculty/administrator meetings. When individual 

candidate complaints are governed by another University or SOLES policy, the complaint 

is handled in a manner consistent with that policy.  Examples include, but are not limited 

to, grade grievances and complaints of harassment or discrimination.   Complaints about 

courses, other than grade grievances, are brought first to the instructor of the class in 

question to seek resolution through a face-to-face discussion.  If this meeting does not 

resolve the candidate’s concern he or she meets with the appropriate program director or 

department chair to seek assistance.  If, after taking this step, the candidate’s concern is 

still unresolved, he or she contacts the Associate Dean of SOLES who works to resolve 

the issue in conformance with the policies of USD, SOLES, and the student’s program.   

The Associate Dean maintains records of candidate complaints and the unit’s response in 

his office.  A sample of complaints and the unit’s response will be available to the team at 

the onsite visit. 

 

(8) Candidate assessment of courses/faculty (evaluation instrument is located in Exhibit 5 

but no results found). What data are available related to these assessments? What has the 

unit learned from these assessments? 

 

During the onsite visit the team will be given access to all candidate evaluations of 

faculty teaching.  In addition, the evaluations for the spring, 2011 semester are posted in 

the password protected drop box area of the SOLES Accreditation website in the IR 

Addendum section 

 

The Dean’s office collects and archives candidate evaluations of all tenure track faculty 

members’ teaching.  Department chairs also review candidate evaluations and 

communicate and discuss concerns about candidate teaching evaluations with tenure 

track faculty members during planning and evaluation meetings.   

 

Tenure track faculty are required to present data from their candidate course evaluations 

in their files for reappointment , tenure and promotion.  As part of this process they are 

required to write a reflective statement about their teaching that includes discussion of 

candidate evaluations.  Junior faculty must file for reappointment  during their second, 

fourth and sixth years of service , or more often if concerns are raised by the Dean, 

promotion and tenure committee, or a majority vote of the tenure track faculty. 

 

Standard 3 

3.5 Evidence for the Onsite BOE Team to validate during the onsite visit 
 

1) Involvement of the unit and school faculty in the design, implementation, and 

evaluation of the P12 school-based programs.  
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The unit works closely with school partners to provide a variety of field experiences, at 

multiple points in our candidates’’ professional preparation. These placements are 

designed to afford the candidates themselves the opportunity to secure a more textured 

understanding of the realities of contemporary schools and community settings, as well as 

the knowledge, skills and dispositions they will need to work effectively in those settings. 

These field experiences are also designed sto afford unit faculty and site personnel the 

opportunity to complete meaningful formative and summative evaluations of candidates’ 

preparation for working effectively in these contexts. 

 

(2) Placement decisions. How are student teaching placements jointly decided by the unit 

and schools? 

 

All field placements are made in collaboration with the appropriate K-12 colleagues. 

USD faculty or staff  visit schools and classrooms prior to making placements for teacher 

candidates. As a small program, we have deep relationships with the schools we work 

with and communicate frequently with school leaders and teachers. 

 

(3) Relationship of field experiences to courses. How are field experiences integrated into 

courses to allow candidates to fully utilize what they are learning in P-12 schools into 

their courses and what they are learning in their courses into work in P-12 schools? 

 

All courses in the multiple and single subject program have required field assignments. 

The early foundations courses have 20 hours of observation and participation, often 

providing tutoring to students in schools with whom we have a relationship. Teacher 

candidates complete 125 hours of practicum during the methods courses, and conduct 

full-day, full-time student teaching for a semester while attending a weekly seminar at the 

university. 

 

(4) Field experiences required of advanced candidates. What specific field experiences do 

advanced candidates participate in and how are they integrated with coursework? 

 

Advanced candidates are required to conduct Action Research projects. This requires 

time spent in K-12 classrooms following the protocol for action research. Based on the 

current economic situation, fewer advanced candidates are teachers in their own 

classrooms. This has required our office of field experiences to actively work with 

advanced candidates to arrange field sites in which they can conduct their research. 

  

(5) Diversity of the fieldwork settings. How diverse are these settings? 

 

Field experiences allow candidates to experience, first-hand, the varieties of diversity 

represented in the schools and community agencies that serve our community. All 

candidates complete at least one practicum and/or field experience in a setting with adults 

and children reflecting the ethnic and cultural diversity of the San Diego region, in a 

hard-to-staff school, or in a school with large numbers of English learners.  
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(6) Collaboration of candidates and clinical faculty on reflection and student learning. 

How do candidates work collaboratively with other candidates and clinical faculty to 

critique and reflect on each other’s practice and their effects on student learning? 

 

This is supported through the PACT teaching event for the multiple and single subject 

programs. The PACT protocol requires deep reflection on student learning and is an 

experience which requires collaboration throughout the process 

 

(7) Role of clinical sites in helping candidates develop proficiencies related to student 

learning. How do candidates develop and demonstrate proficiencies that support learning 

by all students? 

 

Field experiences provide opportunities for candidates to collect data on P-12 student 

learning or comparable clients’ assessment, to analyze and reflect on that data, and use 

the results of that analysis and reflection to improve their practice. Field experience 

courses require candidates to define objectives for students, select appropriate assessment 

strategies, reflect on the results of the assessment and modify their practice accordingly. 

For example, multiple and single subject candidates engage in analysis of student work 

contextualized in planned and taught lessons in a “coaching cycle” in their first practica 

or first semester of student teaching and the PACT Teaching Event in the second. In both 

cases, assessment results are used to determine next steps for teaching.  

 
 

Standard 4 

4.5 Evidence for the Onsite BOE Team to validate during the onsite visit 

 

(1) Unit’s faculty knowledge and experiences working with P-12 students from diverse 

groups. What knowledge and experiences with students from diverse groups have faculty 

had?  

 

We have not aggregated this information and suggest that the team validate it through on-

site interviews with faculty members and/or examination of their CV’s, which are 

available under “IR Addendum” on our accreditation website. 

 

(2) Assessment of candidate proficiencies for working effectively with P-12 students 

from diverse racial and socioeconomic groups? What assessments provide these data? 

What do the data indicate about candidates’ ability to work effectively with students from 

diverse groups?  

 

Teacher candidates are assessed by university supervisors in their practicum placements 

and their student teaching placements. Tables 1 and 2 summarize the mean scores for 

2008-2009, 2009-2010, and 2010-2011 for Elementary (Multiple Subject) and Secondary 

(Single Subject) on the items that assess candidates’ respect for diversity and 

consideration for all students. 
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Table 1: Elementary Teacher Candidates 

Question 
2008 

(n=27) 

2009 

(n=13) 

2010 

(n=24) 

The candidate knows and applies theories, principles, and 

instructional practices for comprehensive instruction of 

English learners. 

5.56 4.67 3.61* 

The candidate knows and applies theories, principles, and 

instructional practices for comprehensive instruction of 

English learners. 

5.56 4.67 3.61* 

The candidate plans to meet the varied needs of all students. 5.78 5.08 3.71* 

The candidate demonstrates a respect for the value of 

diversity in a democratic society. 
6.00 5.15 3.88* 

* Scale changed to 1-4 from 1-6 to match the rating scale for the PACT.  
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Table 2: Secondary Teacher Candidates 

Question 
2008 

(n=12) 

2009 

(n=24) 

2010 

(n=36) 

The candidate knows and applies theories, principles, and 

instructional practices for comprehensive instruction of 

English learners. 

5.00 5.00 3.56* 

The candidate knows and applies theories, principles, and 

instructional practices for comprehensive instruction of 

English learners. 

4.91 5.00 3.56* 

The candidate plans to meet the varied needs of all students. 5.33 5.26 3.53* 

The candidate demonstrates a respect for the value of 

diversity in a democratic society. 
5.92 5.48 3.97* 

* Scale changed to 1-4 from 1-6 to match the rating scale for the PACT. 

 

The Special Education programs center on candidate respect for and ability to teach 

diverse students in the K-12 environment.  Tables 3 - 6 summarize specific items used by 

supervisors to evaluate the special education teacher candidates. 

 

Table 3. Special Education: Deaf & Hard of Hearing 
MIDPOINT ASSESSMENT – COMPLETION OF PRACTICUM 

Assessment Component 

2008 2009 2010 
Distance 

(DL) 
Onsite Total DL Onsite Total DL Onsite Total 

N=4 N=4 N=8 N=6 N=7 N=13 N=2 N=7 N=9 
Parent interaction: 
Rapport with parents 
and sensitivity to 
cultural and linguistic 
diversity 

n % n % n % n % n % n % n % n % n % 

Exceeds 3 75 1 25 4 50 6 100 3 43 9 69 1 50 3 43 4 44 

Meets 1 25 3 75 4 50 0 0 4 57 4 31 1 50 4 57 5 56 
Acceptable 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Unacceptable 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

 

Table 4. Special Education: Deaf & Hard of Hearing 

PERSONAL PEDAGOGY OF PRACTICE – FINAL END OF STUDENT TEACHING & 

MASTER’S DEGREE PROGRAM 
Performance Domain 
&Candidate Level of 
Knowledge & Skill 

Competency 

2008 2009 2010 
Distance Onsite Total Distance Onsite Total Distanc

e 
Onsite Total 

N=5 N=4 N=9 N=6 N=6 N=12 N=6 N=6 N=12 
2.Strategic Planning & 
Assessment of 
Emerging Needs Within 
Diverse Community of 
Learners 

n % n % n % n % n % n % n % n % n % 

Exceeds  0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 

Meets  4 80 1 25 5 56 4 67 5 63 9 75 2 33 2 33 4 33 

Acceptable 1 20 3 75 4 44 2 33 1 37 3 25 4 67 4 67 8 67 

Unacceptable 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 
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Table 5. Special Education: Mild/Moderate Disabilities 

PERSONAL PEDAGOGY OF PRACTICE – MIDPOINT ENROLLMENT IN STUDENT TEACHING 
Performance Domain & 
Candidate Level of 
Knowledge & Skill 
Competency 

2008 Fall -2009 Spring 2009 Fall -2010 Spring 

Under Grad Total Under Grad Total 

N=2 N=12 N=14 N=4 N=12 N=16 

Strategic Planning & 
Assessment of 
Emerging Needs Within 
Diverse Community of 
Learners 

n % n % n % n % n % n % 

Exemplar Mastery 0 0 0 0 0 0 0 0 0 0 0 0 
Exceeds Expectations 0 0 3 25 3 21 0 0 4 33 4 25 

Meets Expectations 2 100 9 75 11 79 4 100 8 67 12 75 
Developing 0 0 0 0 0 0 0 0 0 0 0 0 

 

Table 6. Special Education: Mild/Moderate Disabilities 

PERSONAL PEDAGOGY OF PRACTICE – FINAL END OF STUDENT TEACHING 

Performance Domain & 
Candidate Level of Knowledge & 
Skill Competency 

2008 Fall -2009 Spring 2009 Fall -2010 Spring 

Under Grad Total Under Grad Total 

N=2 N=13 N=15 N=2 N=5 N=7 
Strategic Planning & 
Assessment of Emerging Needs 
Within Diverse Community of 
Learners 

n % n % n % n % n % n % 

Exemplar Mastery 0 0 0 0 0 0 0 0 0 0 0 0 
Exceeds Expectations 0 0 7 54 7 47 1 50 4 80 5 71 

Meets Expectations 2 100 6 46 8 53 1 50 1 20 2 29 
Developing 0 0 0 0 0 0 0 0 0 0 0 0 

 

School counseling candidates are assessed by university supervisors in their practicum 

placements and their student teaching placements. Table 5 summarizes the mean scores 

for 2008-2009, 2009-2010, and 2010-2011 for School Counseling candidates on the items 

that assess candidates’ respect for diversity of all students and their families. 
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Table 7: School Counseling Candidates 

Question 
2008 

(n=36) 

2009 

(n=43) 

2010 

(n=44) 

Appreciates cultural/developmental issues that may affect 

assessment. 
4.59 4.57 4.20 

Understanding of cultural and ethnic diversity in schools and 

the influence of diverse family backgrounds on education and 

achievement. 

4.51 4.47 4.39 

Demonstrates respect for client, coworkers and supervisory 

staff regardless of all diversity factors. 
4.69 4.68 4.30 

 

School counseling faculty expected the scores for 2010 to be lower than previous years. 

This does not reflect lower performance of candidates during the 2010-2011 academic 

year. Faculty and the Director of Field Experiences have been working with supervisors 

to increase the rigor applied to the intern evaluations. 

 

Candidates in the Administrative Services credential program are assessed using the 

California Professional Standards for Educational Leaders (CPSEL).  CPSEL Standard 4 

is the one that responds to the diversity of the K-12 school community. 

CPSEL Standard 4 

Collaborating with families and community members, responding to diverse community 

interests and needs, and mobilizing community resources. 

 

Each preliminary administrative services candidate is evaluated by multiple evaluators. 

The mean scores are on a scale from 1 to 10, with 10 being the highest possible score our 

listed below for the last three Tier 1 cohorts. 
Cohort Mean Score on Standard 4 

Cohort 7 (15 students/76 scores) 8.29 
Cohort 8 (14 students/61 scores) 8.03 
Cohort 9 (13 students/51 scores) 8.35 

 

Candidates for the Tier II Credential are expected to pass all aspects of the California 

Professional Standards for Educational Leaders (CPSEL). Because the focus of Tier II is 

to strengthen instructional leadership to accelerate learning, and to provide targeted 

professional development to teachers, Tier II candidates are formally assessed only on 

Standards 1 and 2 of the CAPSEL. At the present time, there are no candidates in the Tier 

II program. 

 

For the M.Ed. and M.A.T. programs, candidates conduct their action research projects in 

diverse school settings.  However, prior to Fall 2011, we did not formally assess their 

abilities to work with a diverse school population.  We anticipate using the PEU 

Dispositions Instrument to assess candidates in the K-12 research setting. 

 

 (3) Examples of the unit’s effort to retain diverse faculty. How does the unit plan to 

retain their current diversity? What are the unit’s recruitment plans and efforts?  

http://www.acsa.org/MainMenuCategories/ProfessionalLearning/PromisingPractices/CPSELs.aspx
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The unit has a long and successful record in retaining diverse faculty members.  Part of 

this success is due to SOLES high profile work in creating a culturally inclusive 

environment. For example, SOLES hosts an annual festival that celebrates holidays from 

diverse traditions, cultures and religions and provides support for the SOLES Latino 
Graduate Student Association and the Black Graduate Student Association.  Many 
SOLES faculty and administrators display “Safe Space Ally” signs on their doors 
indicating their commitment to validate and support lesbian, gay, bisexual and 
transgender members of the university community.   In addition, the dean has been 
diligent in finding ways to retain diverse faculty members who are recruited by 
other institutions.   In September 2010 the University opened its Center for 
Inclusion and Diversity which works university-wide to support the recruitment 
and retention of diverse faculty members: 
http://www.sandiego.edu/inclusion/recruitment_retention.php   The Center’s 
leadership in hosting annual campus events such as “Hate Crimes Awareness Week” 
speaks to the university’s commitment to, and vigilance in maintaining an inclusive 
community. 
 

SOLES’s goal is to recruit and select highly qualified faculty committed to the mission of 

the university, including its goal of “creating a diverse and inclusive community.”  

Search committees are appointed by the Dean in consultation with department chairs or 

program directors. The Dean has made gender and ethnic/racial diversity in committee 

composition a priority.   Full time faculty positions are posted in The Chronicle of Higher 

Education as well as selected journals with a diverse focus and readership such as 

Diverse Issues in Higher Education and Hispanic Outlook in Higher Education. 

 

(4) Determination of candidate placements for each field experience and clinical practice. 

How are decisions about placements made? What is the involvement of the unit and 

school partners?  

 

The Director of Field Experiences and faculty determine the placements for the school-

based practicum and yearlong fieldwork experiences. At the end of each semester, 

students, faculty and university supervisors evaluate the onsite supervisors as well as the 

school site. These data are reviewed to inform the decision as to whether the site and/or 

supervisor will be used again. The Director of Assessment compiles overall data from the 

candidates’ responses.  Beginning fall 2012, the evaluations of the onsite supervisors and 

sites will be done in an electronic format.   

 

(5) Tracking of placements of candidates with P-12 students from diverse groups. What 

system does the unit use for tracking these placements?  

 

During the course of candidates’ field experiences they are required to interact with a 

diverse population of students. Before candidates are placed at a site, the Director of 

Field Experiences accesses the schools’ demographics by reviewing the School 

Accountability Report Card (SARC) and information on the Great Schools website 

http://www.sandiego.edu/inclusion/recruitment_retention.php
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(http://www.greatschools.org/) or Los Angeles Times projects 

website(http://projects.latimes.com/schools/). 

.  
 

Standard 5 

5.5 Evidence for the Onsite BOE Team to validate during the onsite visit 

 

(1) Faculty vitae for additional evidence of scholarly and/or creative activity. What do the 

faculty vitae show in regard to faculty qualifications and scholarship?  

 

Faculty vitae have been posted to the SOLES accreditation website in the IR addendum 

section. 

 

(2) Relationship of teaching and learning to the conceptual framework. How is the 

conceptual framework reflected in faculty teaching? 

 

The conceptual framework is the basis for the learning objectives that shape teaching and 

learning in each course.  The objectives are listed on all course syllabi using the ACE 

framework.  

 

(3) Participation of faculty in professional development activities. What is the process 

used to determine professional development needs of faculty. How many faculty 

members have been engaged in professional development activities?  

 

Faculty development needs are discussed in the annual planning and end-of-year 

evaluation meetings with department chairs.  All tenure track faculty are engaged in 

professional development activities through attendance at regional and national 

conferences, sabbatical semesters, and in many other ways.  During the on-site visit, the 

team will have access to hard copies of faculty planning and end-of-year evaluation 

documents that describe faculty development objectives and development activities.  

 

(4) Data on course evaluations by candidates. What data have been collected from 

candidates about faculty teaching? How are these data used?  

 

During the onsite visit the team will be given access to all candidate evaluations of 

faculty teaching.  In addition, the evaluations for the spring, 2011 semester are posted in 

the drop box website containing IR addendum documents. 

 

The Dean’s office collects and archives candidate evaluations of all tenure track faculty 

members’ teaching.  Department chairs also review candidate evaluations and 

communicate and discuss concerns about candidate teaching evaluations with tenure 

track faculty members during planning and evaluation meetings.   

 

Tenure track faculty are required to present data from their candidate course evaluations 

in their files for reappointment , tenure and promotion.  As part of this process they are 

http://www.greatschools.org/
http://projects.latimes.com/schools/
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required to write a reflective statement about their teaching that includes discussion of 

candidate evaluations.  Junior faculty  must file for reappointment  during their second, 

fourth and sixth years of appointment, or more often if concerns are raised by the Dean, 

promotion and tenure committee, or by vote of a majority  the tenure track faculty. 

 

The Dean’s office and department chairs review all adjunct faculty evaluations.  The 

dean’s office has communicated to department chairs that adjuncts with weak evaluations 

need to be monitored and given a teaching improvement plan if they are to be rehired.  

Accordingly, Dean has withheld her signature from contracts to re-hire adjuncts with 

weak evaluations until she received assurances from chairs that an appropriate plan was 

in place to strengthen the adjuncts’ teaching or another instructor was selected. 

 

(5) SOLES Faculty Planning Document. How is this document used? What data are 

generated from it?  

 

During the onsite visit the team will have access to the most recent spring planning and 

end-of-year evaluation documents.  The documents are the basis of spring and end-of-

year meetings between tenure track faculty members and department chairs.  The spring 

meeting is focused on the future, focusing faculty goals in the areas of teaching, research 

and service, as well as development needs.  The end-of-year meeting is evaluative, 

focusing on the faculty member’s actual accomplishments during the previous academic 

year.  The documents are used to support and individually evaluate faculty members’ 

performance and have not been used to aggregate program data. 

 

 

Standard  

6.5 Evidence for the Onsite BOE Team to validate during the onsite visit 

 

(1) The current role, if any, played by the Teacher Education Council (TEC) in serving as 

liaison between the SOLES and the College of Arts and Sciences (CAS).  

 

As indicated in the 2009-2010 and 2010-2011 annual reports for NCATE, the liaison 

function of the Teacher Education Council (TEC) has been replaced by the Liberal 

Studies Advisory Council (LSAC) which serves as the governing board for the program.  

The council meetings provide continuous collaboration between SOLES and CAS and 

include senior tenured faculty, administrators, and part-time faculty from both units.  The 

LSAC assisted in the preparation of Program Review documents for a recent Liberal 

Studies external program review.   Recent meetings of the LSAC have focused on a 

variety of administrative and curriculum issues and concerns regarding the preparation of 

undergraduate students for teaching.  Meeting minutes will be available for the team 

during the onsite visit. 

 

(2) The means by which the unit facilitates collaboration between unit faculty and faculty 

in other units of the institution involved in the preparation of professional educators.  

 

SOLES and the College of Arts and Sciences hold meetings that bring together faculty in 
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both units to discuss issues of common concern in the preparation of professional 

educators.  The most recent meeting took place in April 2011 and focused on candidate 

dispositions and this work will continue at the next scheduled meeting in late October.  

Previously the group had been called the Teacher Education Group (TEG), but this year  

it has been renamed   the Teacher Education Network (TEN). 

 

(3) Participation of faculty, P-12 practitioners, and other members of the professional 

community in program design, implementation, and evaluation of the unit and its 

programs. What are the ways these groups are involved?  

 

Members of the professional community are engaged both formally and informally in 

program design, implementation, and evaluation of the unit and its programs.  A PEU 

advisory board, consisting of principals, district leaders, and practitioners meets several 

times each year to review programs and provide input on strengthening existing programs 

and identifying areas for future development.  Evaluations of candidates in each of our 

credentialing programs are elicited from supervising practitioners and principals 

throughout the candidate education process.  Members of the professional community 

serve on applicant interview panels, engage in mid-point evaluations, participate in final 

evaluations, and are surveyed after candidates leave our programs to ascertain their 

efficacy in the field.  Data from these evaluations are regularly reviewed by program 

faculty to support the process of continuous program improvement.  Additionally, many 

of our supervisors and adjunct faculty are recently retired teachers, principals, and school 

leaders who continue to maintain close ties to their schools and districts.  Informal 

feedback and input from these individuals is significant in supporting on-going 

evaluation and improvement of our programs.   

 

(4) The roles of part-time and/or adjunct faculty in relation to those of full-time faculty. 

What access to professional development does part-time and/or adjunct faculty have?  

 

All part-time/adjunct faculty members are subscribed to the Dean’s “Monday Morning 

Update” e-mail distribution list which the Dean uses to inform faculty about upcoming 

events and development opportunities.  In addition, USD’s Center for Educational Equity 

hosts a reception and informational event each summer for adjuncts across the university 

and maintains an “adjuncts corner” on its website:   

http://www.sandiego.edu/cee/resources/adjunct/  

 

Additionally, all part-time /adjunct faculty members within the Department of Learning 

and Teaching are included in the department chair’s Mid-Week Memo that includes 

information about department programs and professional growth opportunities.  Part-

time/adjunct faculty are included in semi-annual department retreats and have a standing 

invitation to attend department faculty meetings and department events.  Many part-

time/adjunct faculty members have participated in training for PACT scoring and/or 

calibration for Action Research scoring, which serve as capstone assessments for our 

credential and master’s programs respectively.   

 

5) Allocation of resources across programs to prepare candidates to meet standards for 

http://www.sandiego.edu/cee/resources/adjunct/
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their respective fields. What is the process used to ensure that the needs of all programs 

are met? 

Built into the budget process are opportunities for faculty to make budget requests to their 

respective department chair.  For example, if a department requests additional support for 

field supervision, the rational is requested and then considered in developing the next 

year's budget.  If requests are made mid-year, the Dean's office strives to address the 

request until it becomes part of the regular budget.   

(6) Meeting the needs of all programs. What resources are available to support all 

programs equitably across the unit? 

Each department in SOLES has a budget that is reviewed annually.  Every fall 

department chairs and program directors submit their budget requests to the Budget and 

Operations Manager who then works with the Dean to prioritize requests.  All SOLES 

requests are then submitted to the Provost's office and eventually to the University 

Budget Committee.  SOLES Representatives on the University Budget Committee 

include a SOLES faculty member, the Dean and the Budget and Operations Manager. 

 

Certain resources are allocated to departments, and programs based on student 

enrollment.  One example of this is the awarding of merit monies for students.  The 

Department faculty decide how and who will receive the awards, however these Dean 

Merit Awards are allocated to departments based on FTEs.  

 

Additionally, certain initiatives that are school-wide such as the SOLES Action Research 

Initiative (SARI) and the Global Center have separate budgets based on scope of student 

and faculty participation. 

 


