
EDUC 597 The Struggle for Educational Equity  
(3 units)   
 
Instructor:  Dr. Lea Hubbard 

 
Course Description 
 
Students will analyze the history of the development of the American educational system and acquire 
theoretical knowledge regarding the social construction of education with a particular focus on 
issues of diversity, inequity, conflict and social justice within a school context.  We will use the 
U.S. educational system to analyze the struggle to achieve equity and peaceful relations among 
all groups. As well, we will explore the conflicts and tensions that plague other countries facing 
similar struggles. 
 
The history of the U.S. is a history of conflict and struggle for peace. Racial turmoil and 
inequity have characterized our political, social, and educational systems. Educators and 
political leaders from all races have attempted to attain peace among its citizenry and 
achieve educational access and opportunity for all students, yet racial violence, 
discrimination, and educational inequity persists. This situation is not unique to the U.S., 
but rather, is replicated throughout the globe.  It begs the question: How do you educate 
all children equally in multiracial multicultural societies? How do you educate the 
immigrant, the native, the formerly enslaved and the former slaveholder? 
 
We will conduct comparative investigations of educational systems in such places as Mexico, 
New Zealand and South Africa and expose the theoretical foundations of their educational 
systems. Focusing on the similarities and/or differences globally, students will critically analyze 
conventional assumptions about educational access and opportunity and consider ways to 
reframe problems and improvements that hold the potential for educational change. 
 
This course will provide graduate students an opportunity to investigate and reconsider 
the foundations of education on a global scale. Ball and Cohen (2000) point out that “how 
professionals and researchers understand the enterprise [of education] matters for how 
they frame problems, for the improvements that seem plausible, and for what they expect 
from schooling”. This course will help students to rethink education in a way that 
challenges individual deficit perspectives of educational outcomes and instead, examines 
the historical, legal, political, structural, and cultural factors that have shaped the way 
schools are organized and the disparate academic achievement that results.  

Course Objectives/Candidate Outcomes  
 
1. Understand the historical, philosophical, legal, political and sociological 

constructions of education with particular attention on the urban school context. 
 
2. Provide a global perspective and comparative understanding of education that 

analyzes theoretical explanations for inequality with regards to access, opportunities 
and achievement outcomes. 

 



3. Analyze societal and educational practices that determine success or failure of the 
school system as it relates to different groups in the U.S. and throughout the world.  

 
4. Analyze how teachers and schools contribute to and perpetuate stereotyping and 

discrimination related to race, ethnicity, language, gender, sexual orientation, soc-
economic status, exceptionality, privilege, religion, and ability and how these effect 
learning.  

 
5. Explore effective approaches for creating culturally relevant classrooms and schools.  
 
6. Develop a personal educational philosophy based upon a reflective view as  an 

educational practitioner or simply as a citizen responsible for the education of its 
citizenry.  

 
7. Develop a greater appreciation and respect for cultural as well as group and 

individual differences. 
 
8. Understand the socio-historical and legal origins of migration and immigration 

patterns as they relate to assimilation, accommodation, acculturation, pluralism and 
intergroup differences. 

 
9. Discover the common global struggles to achieve peace and educational equity. 
 

Tentative Outline of Course Topics (with tentative course readings) 
 

An Overview of the Historical Roots of American Urban Schooling 
 Tyack,	D.	(1974)	The	One	Best	System:	A	History	of	American	Urban	Education.	

(selected	chapters)	
 Kaestle,	C.	Evolution	of	an	Urban	School	System,	New	York	City	1750‐1850)	
 Ravitch,	D.	(2000)	Left	Back:	A	Century	of	Failed	School	Reform	
 Cuban,	L.	(1998)	How	Teachers	Taught:	Constancy	and	Change	in	American	

Classrooms		
 Spring,	J.	(2000)	The	American	School	
 Tyack,	D.	Public	Schools	in	Hard	Times:	The	Great	Depression	and	Recent	Years.	
 Takaki,	R.	T.	(1993).	A	Different	Mirror:	A	history	of	multicultural	America.	
 Fass,P.	(1989)	Outside	In:	Minorities	and	the	Transformation	of	American	

Education		
Theoretical Explanations for the Reproduction of Inequality 
 Anyon,	 J	 (1997)	 Ghetto	 schooling:	 	 A	 political	 economy	 of	 urban	 educational	

reform.	New	York:	Teachers	College	Press.	
 Bowles,	 S.	 and	 Gintis,	 (1976)	 H.	 Schooling	 in	 capitalist	 America:	 Educational	

reform	and	the	contradictions	of	economic	life.	
 Bourdieu,	Pierre.	Cultural	Reproduction	and	Social	Reproduction.	In	Knowledge,	

Education	and	Cultural	Change.	
 Rist,	 R.	 (2000).	 The	 Enduring	 Dilemmas	 of	 Class	 and	 Color	 in	 American	

Education.	



 Oakes,	J.		&	Lipton,	M.	(1999)	Teaching	to	Change	the	World.	
 
Race and Education 
 Walker, Vanessa Sidel (2000). Valued segregated schools for African American 

children in the South, 1935-1969: A review of common themes and characteristics. 
Review of Educational Research, 70, 253-286. 

 Orfield,	G.	&	Eaton,	S.		(1996)	Dismantling	Desegregation:	The	Quiet	Reversal	of	
Brown	v.	Board	of	Education.	

 Wells,	A.	and	Crain,	R.	(1994)	Perpetuation	Theory	and	the	long‐term	effects	of	
school	desegregation.	

 Wells,	A	and	Serna,	I.	(1996)	The	politics	of	Culture:	understanding	local	political	
resistance	to	detracking	in	racially	mixed	schools.		

 Engelhard, G., Gordon, B., Siddle Walker, E., Gabrielson, S. (1994). The influence of 
writing tasks and gender on quality of writing for black and white students. Journal of 
Educational Research, 87, 197-209. 

 Ladson-Billings, G. "Landing on the wrong note: The Price we paid for Brown." 
Educational Researcher, 33(7), 3-13. 

 Anderson, S. Attwood, P. & L. Howard. (2004). Facing racism in education. Harvard 
Educational Review Reprint Series #39. 

 
Cultural Constructions of Educational Outcomes (including language, gender, and 
class) 
 Freire, P. (1995) Pedagogy of the Oppressed. New York, Continuum. 
 Trueba, H. T. (1988). Culturally based explanations of minority students’ academic 

achievement. Anthropology and Education Quarterly, 19, 270-287. 
 Lawrence-Lightfoot, S. (2003). The Essential conversation: What parents and 

teachers can learn from each other. 
 Lin, A. C. & D. R. Harris (Eds). (2008) The colors of Poverty: Why racial and ethnic 

disparities persist 
 Louie, V. S. (2004) Compelled to excel: Immigration, education and opportunity 

among Chinese Americans. Stanford, CA: Stanford University Press. 
 Lee, C. (1991). Big picture talkers/words walking without masters: The instructional 

implications of ethnic voices for an expanded literacy. Journal of Negro Education. 
60 (3), 291-304. 

 Berliner, D. (1986). Does culture affect reading comprehension? Instructor, 96 (3), 
28-29. 

 Hubbard,	L.	(1999).	College	aspirations	among	low‐income	African	American	
high	school	students:	Gendered	strategies	for	success.	Anthropology	and	
Education	Quarterly,	30(3),	363‐383.	

 
A Global Perspective on the Struggle for educational equity 
 

 Danish, H. B. (2006) “Toward an Integrative theory of peace education.” Journal 
of Peace Education. 3(1) 55-78 

South African Educational Experience 



 Soudien, C. “Constituting the class: an analysis of the process of integration in 
South African schools. 

 Chrisholm, L (2004) Changing Class: Education and Social change in Post-
apartheid South Africa. 

 Jansen, J., 2005. Educationally essential: teachers, textbooks and time. In: Brown, 
S. (Ed.), Conflict and Governance. Institute for Justice and Reconciliation, Cape 
Town. 

 Jansen, J. Political symbolism as policy craft: explaining non-reform in South 
African education after apartheid. J. Education Policy, 2002, VOL. 17, NO. 2, 
199–215. 

   African National Congress (1994) A Policy Framework for Education and 
Training (Johannesburg: ANC Education Department). 

 ASMAL, K. (1999). Call to Action: Mobilising Citizens to Build a South African 
Education and Training System for the 21st Century (Statement by Professor 
Kader Asmal, Minister of Education, Tuesday 27 July). 

 Soudien, C. (1998) “We know why we’re here: the Expectations of African 
children in a “Coloured” School in Cape Town, South Africa. Race, Ethnicity and 
Education, 1 (1): 7-29.  

 Soudien, Crain ( date). The ‘‘A’’ factor: Coming to terms with the question of 
legacy in South African education. International Journal of Educational 
Development 27 (2007) 182–193. 

 
New Zealand Educational Experience 

 Patrick, R. (2009). New teachers, professional knowledge and educational reform 
in New Zealand: Submitted, Deakin University. (selected chapters) 

    Bishop, R., Berryman, M., Tiakiwai, S. J. & Richardson, C. 2003. Te 
kōtahitanga: The experiences of Year 9 and 10 Māori students in mainstream 
classrooms. Wellington, Ministry of Education. 

 Bishop, R. & Glynn, T. 1992. He kanohi kitea: Conducting and evaluating 
educational research. New Zealand Journal of Educational Studies, 27(2), 125-
135. 

 Locke, T. 2004 The NCEA: 20 reasons for concern, New Zealand Education 
Review, 8-9. (Issue 13-19 October). 

 Ministry for Culture and Heritage. n. d. New Zealand History Online; 
www.nzhistory.net.nz; 17 August, 2007. 

 
The Relationship between Teaching, Education and Equity 
 Lortie, D. (1975). Schoolteacher. University of Chicago Press. 
 Waller, W. (1961) The Sociology of Teaching. New York: Russell and Russell. 
 Oakes, J. (1985). Keeping Track 
 Kennedy, M. (2005) Inside Teaching: How classroom life undermines reform 
 Richardson, V. (2003) Constructivist pedagogy. Teachers College Record. 105(9), 

1623-1640. 
 Walker, V. S. (2005). After methods, then what? A researcher's response to the report 

of the National Research Council. Teachers College Record, 107, 30-37. 



 Hargreaves, A. (1994) Changing Teachers, Changing Times: Teachers Work and 
Culture in the Postmodern Age. New York: Teachers College Record. 

 Gutierez, K. and Joanne Larson, (1998) Constructing Classrooms as Communities of 
Effective Practice.” In Culture and Literacy: Bridging the Gap between communities 
and classroom (Ed) P. Smargoinsky. Champaign, IL: National Council of Teachers of 
English 

 Ladson-Billings, G. 1994. The Dreamkeepers: Successful teachers of African 
America children. San Fransisco, Jossey-Bass Publishers. 
 

 
Assignments and Grading 
This class will be conducted as a graduate seminar. Students will be graded on their 
active participation in class discussions. (15 points) 
 
Approximately ten short writing assignments and/or blogs will be required throughout 
the class to help students use and reflect on the readings and to assess their engagement 
with the material. (25 points) 
  
Students are required to write a final 25-30 page paper that has two parts: (60 
points) 
 

a) Students must produce an analytical paper that argues why the U.S. urban 
educational system looks and operates the way it does today. Students should use the 
theoretical perspectives discussed in this class to frame their analysis around the 
ideologies, policies and practices that have shaped the U.S. system.  
 

b) The second part of the assignment is to conduct a comparative analysis of the 
similarities and differences in these U.S. ideologies, practices and policies with another 
country of their choice. Students should demonstrate that they have done some additional 
reading outside course assignments to construct their argument.  

 
In addition to the objectives noted at the beginning of the syllabus, the particular 

objective to be assessed in this assignment is: 
Students’ ability to provide a global perspective and comparative understanding of 
education that analyzes theoretical explanations for inequality with regards to access, 
opportunities and achievement outcomes. 
 
 
Alternative Assignments 
Although these recommended trips may not be possible each time the class is offered, the 
proposal is:  
 
1) For students to have an opportunity to visit U.S. historic sites that can inform them of 
the country’s racial struggles. Possible sites include Underground Railroad museums in 
Ohio and Pennsylvania and Ontario, Canada.  
 



2) Alternatively, students might attend classes in New Zealand, Mexico, South Africa or 
some other country.  Courses would be designed to provide the educational history and 
current struggle to achieve equity in these countries. The course could be co-taught, for 
example, with professors at the University of Pretoria in South Africa, the University of 

Aukland in New Zealand.  a historic site. 
 
Required Space, Instructional Technologies and Materials Needed 
Normal class arrangements with full technology, including doc cam. 
 
 
 
 


