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University of San Diego School of Leadership and Education Sciences 

EDUC 540: Introduction to the Nature of Language and Linguistics  
(Spring, 2011) 

 
Instructor: Dr. Sarina Chugani Molina Email: sarina@sandiego.edu 
Location: On-site classes will meet in MRH 216 Friday, February 11th and April 8th  
Time: 9-12 p.m. 
Office Hours: Tuesdays and Thursdays from 1-3:30 p.m. 

Course description 
 
Candidates will gain an awareness of the structure and nature of language and the process of 
linguistic analysis, considering both English and other world languages. Candidates will also 
become acquainted with diverse cultural and linguistic concepts affecting pedagogical methods 
and language learning in the areas of morphology, phonetics and phonology, syntax, semantics 
and sociolinguistics. 
 

Course objectives 
 
This course is for teachers and prospective teachers in ESL/EFL, bilingual or structured 
immersion classes. It will be valuable for anyone working with non-native-English language 
learners in public or private K-12, adult education, community college, university settings, or 
international settings. 
 
Academic Excellence & Critical Inquiry and Reflection 

• Candidates will demonstrate a sound understanding of the linguistic features that 
characterize the English language and compare these features to those of other languages. 

• Candidates will engage in an analysis process of a new language and English by 
describing similarities and differences between the two languages utilizing the technique 
of contrastive analysis. 

• Candidates will understand through cases and role play verbal and nonverbal behavior 
that characterizes various cultural and linguistic backgrounds. 

• Candidates will evaluate English learners’ assessments to determine areas that can 
support English language development. 

 
Community and Service 

• Candidates will develop five lesson plans to support an English learner’s language 
development based on student assessment and findings from a carefully constructed 
contrastive analysis. 

 
Ethics, values and diversity 

• Candidates will read the experiences of an Italian immigrant, Mike Rose, in Lives on the 
Boundary which depicts his experiences accessing and understanding the educational 
system in the U.S.  He shares stories of his Italian immigrant parents’ support for his 
educational success, being misplaced in the vocational track and a teacher’s role in 

mailto:L25monk@yahoo.com


 558XB Syllabus 2 

recognizing his ability, and his eventual career as a teacher and shares the depth of 
understanding of individual student cases struggling in the same academic scenario. 
 

• Candidates will read various articles discussing the dangers of ‘deficit model’ thinking. 
 
Specific Linguistic Features Candidates will learn include the following: 

Phonology and Morphology 
• Become familiar with the International Phonetic Alphabet (IPA) and begin to be able to 

describe the speech sounds and patterns they form for transcription and pronunciation 
purposes. 

• Demonstrate knowledge of features of English phonology (e.g., phonemes, intonation 
patterns, pitch, modulation), and the ability to help English Learners distinguish, identify 
and manipulate phonemes of English with a focus on transferable and non- transferable 
phonemes with a focus on features that may inhibit communication for different language 
groups.  

• Analyze how English Learners' aural comprehension and pronunciation may be affected 
when English words contain phonemes that are unfamiliar to them such as diphthongs, 
schwa, consonant clusters that do not transfer positively from the student’s primary 
language and identify strategies for promoting English Learners' auditory discrimination 
and production of English phonemes and phonological patterns positively from the 
students primary language.  

• Demonstrate knowledge of features of English morphology and principles of English 
word formation (e.g., morphemes, combining a root and affix, recognizing common roots 
derived from Greek and Latin which are cognitive with English, combining two lexical 
morphemes to create a compound, using inflectional endings), with a focus on English 
morphemes that may inhibit communication for different language groups.  

• Apply knowledge of morphology in order to identify strategies, including word analysis, 
for promoting relevant aspects of English Learners' language development  

• (e.g., vocabulary, spelling, fluency).  
• Apply knowledge of basic sound patterns in English reading and writing including 

digraphs, diphthongs, schwa usage, initial, medial and final consonant clusters, with a 
focus toward helping ELL students avoid interference due to nontransferable features 
from students home language  

• Demonstrate knowledge of organized systematic explicit skills that promote fluent 
reading and writing, including; direct, systematic, explicit phonics, decoding skills, 
including spelling patterns, sound-symbol codes (orthography) utilizing students' prior 
knowledge to promote English Language Development in reading and writing   

• Apply strategies for identifying and addressing English Learners' difficulties related to 
phonology and morphology (e.g., applying principles of contrastive analysis to determine 
differences between L1 and English, utilizing contrastive analysis resources in CA State 
adopted ELA programs K-6, using students' prior knowledge of  

• L1 to promote English language development), vocabulary strategies to determine 
meaning of unknown words such as context clues, word structure, apposition, etc  

• Demonstrate the ability to evaluate English Language Development (ELD) programs for 
adequate attention to the areas of phonology and morphology.  
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• Syntax and Semantics  
• Demonstrate knowledge of syntactic classes (e.g., noun, verb, adjective, preposition), 

syntactic rules in English (e.g., verb tense, subject-verb agreement), and English sentence 
patterns.  

• Apply knowledge of syntactic rules and sentence patterns to provide accurate  
• modeling of English syntax and to promote English Learners' communicative 

competence.  
• Apply strategies for identifying and addressing English Learners' difficulties related to 

syntax (e.g., locating and using texts to learn about the syntax of English and students' 
home languages, applying principles of contrastive analysis, utilizing contrasting analysis 
resources in California State-adopted RLA/ELD programs; using students’ prior 
knowledge of their primary language to promote English language development).  

• Analyze English words, phrases, and sentences with respect to meaning (semantics).  
• Apply strategies for identifying and addressing difficulties English Learners have with 

words, phrases and sentences with respect to semantics (e.g., words with multiple 
meanings, false cognates, idioms).  

• Demonstrate understanding of how to apply knowledge of syntactic and semantic context 
clues to help determine meaning and resolve language ambiguities.  

• Demonstrate the ability to evaluate ELD programs for adequate attention to the areas of 
syntax and semantics. 

• Language Functions and Variation  
• Demonstrate knowledge of the different social functions of language (e.g., to inform, 

amuse, control, persuade).  
• Demonstrate knowledge of language structures appropriate to specific academic language 

functions (e.g., describing, defining, explaining, comparing, contrasting, making 
predictions, persuading) across the content areas.  

• Identify different types of variation that occur in a language (e.g., dialects, historical  
• variation, social versus academic language) and demonstrate knowledge of why language 

variation evolves (e.g., reasons involving geographic, political, cultural, social, and 
vocational issues).  

• Identify factors that influence a speaker's or writer's choice of language variation for a 
given discourse (e.g., the context or setting of the discourse; the speaker's age, gender, 
culture, level of education, social class, vocation).  

• Apply strategies for identifying and addressing difficulties English Learners may 
encounter in comprehending regional dialects or other varieties of English.  

• Apply strategies for creating an instructional environment that respects English Learners' 
home language and variety of English.   

• Demonstrate the ability to evaluate ELD programs for adequate attention to social and 
academic language functions.  

 
Discourse  
• Demonstrate understanding of the way sentences relate to one another to communicate 

meaning (e.g., conversations, texts).  
• Analyze oral and written discourse with respect to cohesion and coherence.  
• Identify similarities and differences between language structures used in spoken and  
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• in written English and apply strategies for teaching oral- and written-language structures 
to English Learners.  

• Analyze text structures of different genres with respect to their language function  
• (e.g., level of difficulty, featured language structures, writing style, complexity of 

syntax).  
• Apply strategies for promoting English Learners' communicative competence by 

developing their discourse competence (i.e., ability to engage in oral and written 
discourse that is fluent, cohesive, and coherent and is responsive to the other participants 
in a communicative act), including utilizing CELDT speaking and writing rubrics to 
identify areas for instructional practice,  

• Demonstrate the ability to evaluate ELD programs for adequate attention to developing 
English Learners' discourse competence appropriate to their assessed English proficiency 
level.  

 
Pragmatics  
• Recognize pragmatic features of oral and written language that influence or convey 

meaning (e.g., use of formal or informal registers, idiomatic expressions, gestures,  
• eye contact, physical proximity).  
• Identify key pragmatic features of various discourse settings in English (e.g., the 

classroom, a social event, a store, different types of correspondence).  
• Identify factors that affect a speaker's or writer's choice of pragmatic features (e.g., 

cultural and social norms, setting, goals, purpose, participants in a discourse, audience, 
subject matter).  

• Identify strategies for promoting English Learners' communicative competence by 
developing their verbal and nonverbal sociolinguistic competence (e.g., making the 
pragmatic features of the school and other settings explicit for English Learners; 
promoting students' ability to engage in oral and written discourse that is appropriate for 
a given context, purpose and audience).  

• Apply strategies for identifying and addressing difficulties English Learners have with 
respect to pragmatics.  

• Demonstrate the ability to evaluate ELD programs for adequate attention to developing 
English Learners' sociolinguistic competence. 

 
Required Book and Articles 

Rose, Mike (1989). Lives on the boundary: A moving account of the struggles and achievements 
of America’s educationally underprepared.  New York: Penguin Books 

Darling-Hammond, Linda (2010). The flat world of education: How America’s commitment to 
equity will determine our future.  New York, NY: Teacher’s College Press. 

Pinker, Steve (1984). The language instinct: How the mind creates language. Harper Collins. 
(selected chapters) 

Articles available through e-reserves; Password: “Spring11.” 
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Course requirements 
• Class participation: You are expected to be an active participant in class and online, being 

informed and prepared through study and completion of assignments. 

• Attendance: Because we are only meeting two times during the semester period, 
attendance is mandatory. 

• Assignments: Reading Journal: You will be required to keep a reading journal of your 
responses to the study guide questions for Lives on the Boundary (hard 
copy attached; electronic copy available on WebCT).  Include along 
with your answers, favorite quotes, issues the author raises that concern 
you, and connections you make with the story and your personal life and 
present/future career as a teacher.  

  Reading Journal DUE DATE: APRIL 8th     
 Distance Learning: In addition to completing the assignments for each 

article, you will also be required to participate in online discussions and 
live chats with your classmates. In the discussion forum online, I will 
pose one question for each article you read.  After you read the article, 
go online and complete the assignment and post your response to the 
discussion question.  You will be graded on the quality of your response 
to the question (creativity, personal and professional connections with 
the reading and your present/future career as a teacher).   You should 
respond to at least two other students’ postings.  You should also hold 
LiveChat study sessions with one or more of your classmates (4 times 
this semester at least 20 minutes each session).  In order to do this, you 
would need to schedule a time to meet with your classmates online to go 
over the readings, ask questions and discuss the assignments.  I will be 
able to read the chat log to respond to some of your unresolved questions 
and assess your cooperative learning work.  The online platform is a 
powerful tool that research has shown increases participation and 
interaction for enhanced learning. 

Short Essay Assignment: You will write an essay (maximum 2 pages) based on the readings.  In 
the essay, describe how your approach to working with English language 
learners or the underprepared (using Mike Rose as an example) can be 
informed from the articles and content learned in this course and from 
the book. Provide specific ways in which you will implement these ideas 
into your pedagogical practice. 

 Short Essay Assignment DUE DATE: APRIL 8th     

  
  Case Study Paper Conduct a case study with an English Language 

Learner.  The paper should include four components: contrastive 
analysis of 2 languages, areas you suspect may be issues for your 
English learner based on assessments that you design, 5 Linguistic 
Action Plans and Interventions (LAPI) addressing each area of 
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linguistics with activities you can do with the student/s to address these 
needs. LAPI Template attached.  You should conclude with a reflection 
on your learning from engaging in this project (Rubric is attached.).  

 Case Study Paper DUE DATE: APRIL 8th  

 
  Response Paper to The Flat World of Education: Provide a critical 

analysis of this text in light of your work in teaching culturally and 
linguistically diverse students.  Highlight the problems and successes in 
the educational system in the U.S., compare them to other countries 
around the world, and provide specific solutions to issues affecting 
Language Minority students in particular.   

 The Flat World Paper DUE DATE: APRIL 8th  
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Case Study Assessment Rubric 

 
 

Assessment Criteria 

Does not 
Meet 

Expectations 
(0) 

 
Meets 

Expectations 
(3) 

 
Exceeds 

Expectations 
(5) 

Contrastive Analysis between English and 
another Language includes description and 
examples of the similarities and differences in 
phonology, morphology, syntax, semantics, 
and pragmatics with a presentation of 
examples. 

   

Identification grounded in contrastive analysis 
of possible areas that may be areas of 
difficulty for English learners from that 
linguistic background based on assessments 
conducted with a case study student/s from 
that linguistic background. 

   

Action Plans and Interventions with activities 
based on the linguistic features identified 
through contrastive analysis and student 
assessment to be possible areas of difficulty 
for the English learners from this background. 

   

Reflection includes learning from the project 
that demonstrates an understanding of student 
language backgrounds and its possible transfer 
into the English language; Reflection also 
demonstrates an understanding of the process 
of linguistic analysis and student assessment 
that does not impose ‘deficit model’ thinking 
in design. 
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Grading 
 

Online 
Coursework 

 
  40 points 

Assignments based on articles (30 pts.) 
Discussion Postings and responses to 2 

classmates’ postings (20 pts.) 

 
Case Study Paper 

 
30 points 

Contrastive Analysis 
Assessment 

Linguistic Action Plan and 
Intervention 

 
 

Reading Journal 

 
 

10 points 

‘Lives on the Boundary’ by Mike Rose. 
Reading Journal including responses 

to reading guide questions, quotes, 
issues, concerns, and personal 

connections with the story. 
 

Short Essay 
Assignment 

 
10 points 

 
An essay based on the readings.  

 
Response Paper  

 

 
10 points 

 
Critical Analysis of The Flat World of 

Education by Linda Darling-
Hammond in light of working with 

Culturally and Linguistically Diverse 
Students. 

 

Schedule 

Spring, 2011 
Your reading assignments include Lives on the Boundary by Mike Rose, The Flat World of 

Education by Linda Darling-Hammond, and articles available on WebCT.  Use the study guide 

questions for Lives on the Boundary and include your responses, quotes and insights in a journal 

as you read each chapter.  For most of the articles, you will complete an assignment in the 

assignment forum on WebCT.  There will also be a discussion question on WebCT where you 

will respond to the question posed and also respond to two other students’ postings.  In addition, 

you will invite other students to LiveChat study sessions with you to go over the readings and 
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assignments together.  You should plan to meet online at least 4 times this semester to go over 

the readings and assignments.   

 

Class  
    Dates 

 
Time 

 
Location Session Topics and Articles 

1 

 
 

Friday 
Feburary 

11th    

 
 

9:00-12:00 

 
 

MRH 
216 

Orientation 
Introduction to language development and 
structure 
First language acquisition 
Second language acquisition 

2 

 
 

Tuesday 
Februrary, 

15th     

 
 

3 hours 

 
 

Distance 
Learning 

Molina, S. (unpublished manuscript).   
Changing Demographics: How Teachers       
     are Coping.  
Rose, M. (1989). Lives on the Boundary  
     Preface and Chapter 1.  

3 

 
Thursday 
Februrary 

17th       

 
3 hours 

 
Distance 
Learning 

Diaz-Rico & Weed (2006). Learning about  
     Language Structure. 
Rose, M. (1989). Lives on the Boundary  
    Chapter 2. 

4 

 
Tuesday 

Februrary 
22nd       

 
3 hours 

 
Distance 
Learning 

Pinker (1994). Baby Born Talking-   
     Describes Heaven. 
Rose, M. (1989). Lives on the Boundary  
    Chapter 3. 

5 

 
 

Thursday 
February 

24th       

 
 
 

3 hours 

 
 

Distance 
Learning 

 
Diaz-Rico & Weed (2006).  Learning about  
     Second Language Acquisition. 
Diaz-Rico & Weed (2006). Oracy and  
     Literacy for English-Language  
    Development. 
Rose, M. (1989). Lives on the Boundary 
Chapter 4. 
 

6 

 
Tuesday 
March 1st     

 
3 hours 

 
Distance 
Learning 

 
Pinker (1984). How Language Works * 
Rose, M. (1989). Lives on the Boundary 
Chapter 5. 
 

7 

 
 
 
 
 

Saturday  
March 5th   

 
 
 
 
 

5 hours 
 

 
 
 
 
 

Distance 
Learning 

Review Power Points and Listen to 
accompanying Podcasts on the following 
topics: (podcasts and power points can be 
found in the power point folder on WebCT) 
 

Syntax 
Semantics 
Phonetics 
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Phonology 
Morphology 
Pragmatics 

 

8 

 
Tuesday 
March 8th      

 
 

3 hours 

 
Distance 
Learning 

Parker & Riley (2005). Syntax 
Pinker (1984). The Sounds of Silence * 
Rose, M. (1989). Lives on the Boundary 
Chapter 6. 

9 
 

Thursday 
March 10th      

 
 

3 hours 

 
Distance 
Learning 

Parker & Riley (2005). Semantics 
Rose, M. (1989). Lives on the Boundary 
Chapter 7. 

10 Tuesday 
March 22nd  

 
3 hours 

Distance 
Learning 

Parker & Riley (2005) Pragmatics 
 

 
11 

 
Thursday 

March 24th      

 
3 hours 

 
Distance 
Learning 

Parker & Riley (2005) Phonology 
Rose, M. (1989). Lives on the Boundary 
Chapter 8. 

12 

 
 

Tuesday 
March 29th      

 
 

3 hours 

 
 

Distance 
Learning 

Yule (2006). Morphology 
Rose, M. (1989). Lives on the Boundary  
     Epilogue: Lilia and Afterword 

13 
 

Thursday 
March 31st   

 
3 hours 

 
Distance 
Learning 

 
Yule (2006). Word and word-formation  
     Processes. 

14 
 

Tuesday 
April 5th      

 
 

3 hours 

 
Distance 
Learning 

Lucas, et al. (2004) The Best Multilingual    
     Schools * 
 

15 Thursday 
April 7th    

 
3 hours  

Distance 
Learning 

Pinker (1984). Words, words, words * 
 

16 

 
 

Friday 
April 8th      

 
 

9-12 p.m. 
 

 
 

MRH 
216 

Submit: 
1) Short Essay Assignment 
2) Case/Language Study Paper 
3) ‘Lives on the Boundary’ Reading 

Journal  
4) Response Paper to Flat World of 

Education by Darling-Hammond 
 

* - These articles have an assignment, but no discussion component. 
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Resources 
Key journals 

Applied Linguistics www.applij.oxfordjournals.org/ 

English for Specific Purposes www.sciencedirect.com/science/journal/08894906 

English for Specific Purposes – World esp-world.7p.com/contents.htm 

Journal of English for Academic Purposes www.sciencedirect.com/science/journal/14751585 

TESOL Quarterly www.tesol.org/s_tesol/seccss.asp?CID=208&DID=1678 

 

Web sites 

USD, Copley Library marian.sandiego.edu/ 
Elsevier.com www.elsevier.com/wps/find/S06_345.cws_home/journals_sd 

International Phonetic Association www2.arts.gla.ac.uk/IPA/ipa.html 

Linguists’ List www.ling.ed.ac.uk/linguist/ 

SIL International,  
Linguistic resources on the internet www.sil.org/linguistics/topical.html 

University of Michigan, MICASE www.hti.umich.edu/m/micase/ 

 
 

Students with disabilities 
Students with disabilities who believe that they may need accommodations in the classroom are 
encouraged to contact Disability Services in Serra Hall 300 (260-4655) as soon as possible to 
better ensure that such accommodations are implemented in a timely fashion. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Dr. Sarina Chugani Molina      University of San Diego 

http://www.elsevier.com/wps/find/S06_345.cws_home/journals_sd
http://www.sil.org/linguistics/topical.html
http://www.hti.umich.edu/m/micase/
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EDU 558XB       Spring, 2011 
______________________________________________________________________ 

Lives on the Boundary 
Mike Rose 

 
This book was selected for use with this course so that you can have a context within 

which to study the structure and development of language. The study of linguistics is one 
important piece of the puzzle as your form your knowledge base for the teaching profession.  
Regardless of what grade level or content you teach, it is highly likely that you will have students 
in your class who come from various linguistic and academic backgrounds.  As you prepare to 
become teachers and immerse yourself in your quest to become teachers, Rose’s words will 
resonate with you time and again. 
 

Here are questions to guide you through he reading of Lives on the Boundary.  I would 
suggest that you keep these questions close to you when you read as these questions warrant a 
very close reading of the text.  You should also highlight quotes that inspire you.   
 
You will be required to hand in your responses to these questions on April 8th .    
 
Preface 

1. “We are a nation obsessed with evaluating our children, with calibrating 
their exact distance from some ideal benchmark.  In the name of 
excellence, we test and measure them – as individuals, as a group – and we 
rejoice or despair over the results.  The sad thing is that though we strain to 
see, we miss so much.  All students cringe under the scrutiny, but those most 
harshly affected, least successful in the competition, possess some of our 
greatest unperceived riches.” 

 
Do you agree with Rose’s quote above? 

 
2. What was Rose’s purpose for writing this book? 

 
3. Do you think this is an important story to tell?  Why? 

 
Chapter 1: Our Schools and Our Children 
 

1. Why is Laura struggling in college having gone through the K-12 public school system? 
2. What does Rose mean when he writes, ‘These are the truly illiterate among us?’ 
3. Why did Bobby think that he didn’t belong in UCLA? 
4. What was the ‘Back to Basics’ movement and what was Mike Rose’s position on this 

movement? 
5. What do you make of the statistic that 30-40% of those taking the writing test were 

designated not proficient in English? 
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6. “It would be an act of hollow and evil optimism to downplay the problems of 
American schools – the way they’re structured and financed, the unevenness 
of their curricula, the low status of their teachers, their dreary record with 
the poor and disenfranchised.  But what a curious thing it is that when we 
do criticize our schools, we tend to frame our indictments in terms of 
decline, a harsh, laced-with-doom assault stripped of the historical and 
social realities of American education – of its struggle to broaden rather 
than narrow access, of the increasing social as well as cognitive demands 
made on it, of our complex, ever-changing definitions of what it means to 
be literate and what a citizenry should know.  How worthy of reflection it is 
that our policy is driven so often by a yearning for a mythic past or by 
apples-and-oranges comparisons to countries, past or present, less diverse 
and less educationally accessible than ours.” 

 
What is Mike Rose in essence trying to tell us in this paragraph? 

 
7. “Every day in our schools and colleges, young people confront reading and 

writing tasks that seem hard or unusual, that confuse them, that they fail.  
But if you can get close enough to their failure, you’ll find knowledge that 
the assignment didn’t tap, ineffective rules and strategies that have a logic 
of their own’ you’ll find clues, as well, to the complex ties between literacy 
and culture, to the tremendous difficulties our children face as they 
attempt to find their places in the American educational system.  Some, like 
Laura, are struck dumb by the fear of making a mistake; others, like Bobby, 
feel estranged because familiar cognitive landscapes have shifted, because 
once-effective strategies have been rendered obsolete; and still others are 
like the young men and women in Dr. Gunner’s classroom:  They know more 
than their tests reveal but haven’t been taught how to weave that 
knowledge into coherent patterns.  For Laura, Bobby, and the others the 
pronouncement of deficiency came late, but for many it comes as early as 
the first grade.  Kids find themselves sitting on the threatening boundaries 
of the classroom.  Marginal.  Designated as “slow learners” or “remedial” 
or, eventually, “vocational.” 

 
This paragraph describes a serious problem in American educational system.  What is this 
problem?  Do you agree with Rose? 
 
8. Why is this story “cause for anger and cause for great hope?” 
 

 
Chapter 2: “I Just Wanna Be Average” 
 

1. Why do you think Rose provides such a thick description of his personal background? 
2. Provide examples of the ways in which Rose’s parents supported his schooling? 
3. How was Rose introduced to reading? 
4. Why was Rose put in the vocational track?  Was he appropriately placed? 
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5. What does Rose mean when he says, “Students will float to the mark you set?” 
6. Why was the statement, “I just wanna be average,” shock Rose so much?  What is the 

danger in developing an identity of an ‘average?’ 
7. Describe Jack MacFarland.  How was he different from the other teachers he had in the 

past?  Use specific examples of his techniques and the ways in which he connected with 
Rose. 

 
Chapter 3: Entering the Conversation 

1. Why did Rose feel that he was out of his league at the university? 
2. What were specific techniques Mr. Johnson used to engage the students? 
3. Why was Maslow’s Toward a Psychology of Being such an important book for Rose? 
4. Describe the qualities of Dr. Corothers, Ted Erlandson, and Father Clint Albertson 

teaching that made him important for Rose to mention in this book. 
5. Why did Rose state, “But I would not be telling the whole story if I didn’t admit that with 

the deep satisfaction of growth came a mix of disturbance and fear.” 
6. Rose writes, “I couldn’t see more than a few feet in front of me, but the air was moist and 

it felt good to breathe it.”  What do you think this statement symbolizes? 
 
Chapter 4: The Poem is a Substitute for Love 

1. Do you share a similar experience of coming to graduate school as Rose describes in the 
beginning of this chapter?  Explain. 

2. What are some study skills Rose uses as he tackles some of the readings and 
assignments? 

3. Why did Rose feel that the chair was not supportive of his explanation of how he 
understands by writing? 

4. “The scholar will write and write and only a few will know, for the world of 
romance is very narrow, solipsistic.  It is focused back forever on itself, an 
endless regress, like an Escher print, of readings and readings about 
readings read by a few suitors in a few other private rooms behind purple 
jacarandas.  I began to feel more and more a desire to open and door, to 
go out and read the world: alien, point-blank, green and actual.”  

 
Why does this quote symbolize? 

 
5. How is the field of psychology different from literature? 
6. How did his friends help Rose keep up with his writing? 
7. Why does Rose resign from UCLA? 

 
Chapter 5: Literate Stirrings 
 

1. How is the neighborhood in El Monte similar to S. Vermont?   
2. How important do you think it is to understand the community of your students?   
3. What strategies did he use with his group of students to connect with them and to make 

the language more accessible to them? 
4. “Teaching, I was coming to understand was a kind of romance.  You didn’t 

just work with words or a chronicle of dates or facts about the suspension of 
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protein in milk.  You wooed kids with these things, invited a relationship of 
sorts, the terms of connection being the narrative, the historical event, the 
balance of casein and water.  Maybe nothing was “intrinsically 
interesting.”  Knowledge gained its meaning, at least initially, through a 
touch on the shoulder, through a conversation of the kind of Jack 
MacFarland and Frank Carothers and the others used to have with their 
students.”   

Why did you become a teacher?  Does Rose’s definition of teaching resonate with you? 
 
5. Rose reflects deeply on the school curriculum.  What flaws does he find?  What is its 

affect on students who don’t have the conceptual and linguistic background to understand 
the way in which knowledge is represented and presented in this country? 

6. What did you learn from Harold Morton’s case? 
7. What does he learn from teaching in the Adult Education program with the parents of his 

students?  Even though his students may not become proficient in English, what does 
Rose learn about the importance of this experience for the parents? 

 
Chapter 6: Reclaiming the Classroom 
 

1. According to Rose, what did he encounter to be the needs of the veterans?  How does he 
utilize his understanding of their needs to inform his instruction? 

2. What does Rose believe to be the role of grammar and punctuation in critical reading and 
writing? 

 
Chapter 7: The Politics of Remediation 
 

1. Why does Rose begin this chapter by setting up a scenario of a Sociology class?  Did you 
identify with this scenario? 

2. What did Rose find out about why Suzette had issues with sentence fragments?  How did 
he approach working with her on this? 

3. Describe Andrea’s experiences in college. 
4. Rose states, “The connections between neighborhood and classroom were striking.”  Do 

you agree with this statement?  
5. Describe Marita’s plagiarism case.  What was the cause behind her plagiarism? 
6. Describe Lucia’s difficulty with The Myth of Mental Illness.  What does Rose find out 

about the cause of this difficulty? 
7. What is Rose’s position on testing? 
8. What is critical literacy?   
9. Thinking of these students as remedial is a disservice to them, Rose says.  Why is this 

such a dangerous label? 
10.  Do you think that there is an ‘intellectual class system?’ 
11. What is Rose’s stance on the crisis reports?  Does he think they are accurate? 

 
Chapter 8: Crossing Boundaries 
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1. Through all my experiences with people struggling to learn, the one thing 
that strikes me most is the ease with which we misperceive failed 
performance and the degree to which this misperception both reflects and 
reinforces the social order.  Class and culture erect boundaries that hinder 
our vision – blind us to the logic of error and the everpresent stirring of 
language – and encourage error and the designation of otherness, 
difference, deficiency.  And the longer I stay in education, the clearer it 
becomes to me that some of our basic orientations toward the teaching and 
testing of literacy contribute to our inability to see.  To truly educate in 
America, then, to reach the full sweep of our citizenry, we need to question 
received perception, shift continually from the standard lens.” 

 
What are some ways Rose describes to bridge the gap and truly ‘see’ our students? 

 
Epilogue: Lilia 
 
1.  Why do you think Rose presents Lilia’s story in the epilogue? 
 
Afterword 
 

1. How has the ‘No Child Left Behind Act’ contributed to the current plight of education 
with a heavier emphasis of tests and consequences? 

2. What are some problems that still exist in education and what does he propose is needed 
to rectify this situation? 
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Linguistic Action Plan and Intervention (LAPI) Template 
 

 LAPI Plan # ________  
Type of Assessment Used: 
 

 
 
 

Linguistic Feature Identified:  
 
 

LAPI targeting the feature:  
 
 
 
 
 
 
 

Student Engagement:  
 
 
 

Reflection 
                       What went well? 
 
 
                       What didn’t go well? 

 
 
 
 
 
 

 
Steps you will take to modify LAPI 
should you continue to work on this 
linguistic feature with your student. 

 
 
 
 
 

 
 


