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SYLLABUS	  
COUN 509– Action Research in Education 

A SOLES-Global Course 
School of Leadership & Education Sciences 

University of San Diego 
 

Fall 2011 
 

 
LONNIE ROWELL, Ph.D. 

OFFICE: MRH 143 
PHONE: (619) 260-4212  

OFFICE HOURS: Tuesday, 11 AM – 2 PM; Wednesday, 3-5 PM  
VOICEMAIL MESSAGES: (619) 260-4212. 

(or, messages can be left with the Counseling Program Executive Assistant: 619-260-7441) 
E-MAIL: lrowell@sandiego.edu 

 
 

Course Description, Goals & Objectives 
 

Course Description.  COUN 509 examines action research theory and practice in 
educational settings. This School Counseling Specialization course emphasizes action 
research as a method of reflective, practitioner-directed inquiry aimed at improvement of 
school counseling practice. The course covers the major types of action research 
conducted in education settings, the theoretical foundations of action research, and action 
research methods appropriate for school counseling fieldwork for graduate students and 
for practitioners in the field. The Global Study course includes travel to Vienna, Austria 
for the 2011 Collaborative Action Research Network (CARN) Conference and to Verona, 
Italy for a conference of leaders in Italian School Counseling. 

Course Goals & Objectives 

A.   Goals & objectives as seen through NCATE Program Themes 

Outcome I. Academic Excellence, Critical Inquiry and Reflection  
• Academic excellence is promoted and candidates specifically focus on 

gaining knowledge of research and program evaluation methods and action 
research design. Knowledge and application of course concepts is measured 
through completion of numerous course assignments related to design and 
initiation of an action research project and collection and analysis of data 
through the project. A Research Proposal and Global Study Reflection 
constitute the capstone assessments for the course.  
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• Candidates participate in critical inquiry and reflection in this class in 
several ways, including critiquing research studies collected for the 
literature review for their research proposal assignment, and reflecting on 
various aspects of the course content, the action research process, their 
experience as participants in action research design, and their experiences of 
global study. Reflections on course content and participation in action 
research are included in the course. A Global Study Reflection constitutes 
one of the capstone assessments for the course. 

 
Outcome II. Community and Service 

• The course operates as a collaborative learning community of practice, with 
candidates sharing their progress with field-based projects tied to their 
fieldwork assignments. Theory and practice are bridged through application 
of course content in an action research project. The sharing of the action 
research process with practitioners in field is also a service provided by the 
candidates and instructor. Dispositional elements associated with school 
counseling and research serve as focal points for reflection throughout the 
course and are shared within the community of practice.  

 
         Outcome III. Ethics, Values and Diversity 

• Candidates analyze research studies and discuss possible ethical concerns 
that arise in carrying out studies. Candidates submit proposals for action 
research to the university’s Institutional Review Board process. They 
address ethical concerns for their own research in the research proposal 
assignment for the class. Most of the action research projects undertaken as 
a part of the class involve candidates working with highly diverse local 
school populations.    

  B. Course Objectives: Summary 
 

1. Become familiar with aims and benefits of practitioner-directed research 
2. Practice being a reflective researcher 
3. Access on-line research networks and resources 
4. Practice methods of collecting and analyzing data, including basic statistical 

analysis 
5. Practice critical evaluation of published research 
6. Prepare a research project proposal for an action research projected tied to 

candidate’s fieldwork in school counseling 
7. Develop comparative perspective regarding the cultural, historical, and socio-

political contexts for the development of school counseling in the US and in a 
European country (Italy). 

8. Increase knowledge of utilization of action research in various parts of the world, 
in particular in Europe. 

9. Develop comparative perspective regarding the uses of action research in the US 
and in other countries. 
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10. Enhance appreciation for the history of counseling psychology (visits to 
psychology-related historical sites in Vienna) and the links between the European 
history and the US history. 

 
 
 

Outline of Topics 
 
Topics for the course will include: 
 

- Course Introduction 
- The worldview of action research and the scientific worldview: human science 

and educational research 
- Basic principles in conducting action research in educational settings 
- The action research cycle and program improvement in school counseling 
- Models of action research: participatory action research; practitioner research; 

action inquiry, action research and collaborative action research 
- Action inquiry and transforming leadership in school counseling 
- Guidelines for preparation of action research projects: legal and ethical issues 
- Formulating research topics in action research 
- The relationship of theoretical backgrounds and action research 
- Critically reviewing published research: the relationship of critical thinking and 

action 
- Collaboration and leadership in action research 
- Methods of data collection and analysis for field-based action research in school 

counseling 
- Planning for presentations and dissemination of action research results 
- Reflections on action research: lifelong learning and career development through 

the lens of action research 
- Presentations of action research projects 

 
 
 

Required Texts  
 
McNiff, J. & Whitehead, J. (2010). You and your action research project (3rd Edition). 

Los Angeles: Sage. 
 
Sagor, R. (2000). Guiding school improvement with action research. Alexandria, VI: 

Association for Supervision and Curriculum Development. 
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Additional Required Reading 
 
Various assigned journal articles and open source documents 
 
USD guiding principles for conducting research: available at 
http://www.sandiego.edu/administration/academicaffairs/irb/irb_principles.php 
 
 

Recommended Reading 
 
See the Bibliography below for recommended readings.  
  

Required Readings: Journal articles 
 
Bauman, S. (2004). School counselors and research revisited. Professional School 

Counseling, 7(3), 141-148. 
 
Bauman, S., Siegel, J., Falco, L., Seabolt, K., Davis, A., & Szymanski, G. (2002). School 

counselors’ interest in professional literature and research. Professional School 
Counseling, 5, 346-352. 

 
Clark, M. A., & Amatea, E. (2004). Teacher perceptions and expectations of school 

counselor contributions: Implications for program planning and training. Professional 
School Counseling, 8(2), 132-140. 

  
Deck, M. D., Cecil, J. H., & Cobia, D. C. (1990). School counselor research as perceived 

by American School Counselor Association leaders: Implications for the profession. 
Elementary School Guidance and Counseling, 25(1), 12-20. 

 
Hughes, D. K., & James, S. H. (2001). Using accountability data to protect a school 

counseling program: One counselor’s experience. Professional School Counseling, 
4(4), 306-309. 

  
Rowell, L. L. (2006). Action research and school counseling: Closing the gap between research 

and practice. Professional School Counseling, 9, 376-384. 
 
Rowell, L. L. (2005). Collaborative action research and school counselors. Professional School 

Counseling, 9, 28-36. 
   
 

Bibliography: Action Research & School Counseling 
Anderson, G. L., Herr, K., & Nihlen, A. S. (1994). Studying your own school: An 

educator's guide to qualitative practitioner research. Thousand Oaks, CA: Corwin 
Press, Inc. 
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Arhar, J. M., Holly, M. L., & Kasten, W. C. (2001). Action research for teachers: 
Traveling the yellow brick road. Columbus, OH: Merrill Prentice Hall. 

 
Campbell, A. & Groundwater-Smith, S. (2007). An ethical approach to practitioner 

research. London: Routledge – Taylor & Francis Group. 
 
Coghlan, D. & Brannick, T. (2005). Doing action research in your own organization. (2nd 

Ed). Los Angeles: Sage. 
 
Gillies, R. M. (1993). Action research for school counselors. School Counselor, 41(2), 

69-72. 
 
Lee, C. C., & Workman, D. J. (1992). School counselors and research: Current status and 

future direction. School Counselor, 40(1), 15-20. 
 
Lewin, K. (1946). Action research and minority problems. Journal of Social Issues, 2(4), 
34-46. 
 
Loesch, L. C. (1988). Is "school counseling research" an oxymoron? In G. R. Walz (Ed.) 

Building strong school counseling programs: 1987 conference papers (pp. 169-180). 
Alexandria, VA: American Association for Counseling and Development. 

 
Pine, G. J. (1981). Collaborative action research in school counseling: The integration of 

research and practice. Personnel & Guidance Journal, 59(8), 495-501. 
 

Ponte, P. (1995). Action research as a further education strategy for school counselling 
and guidance. Educational Action Research, 3(3), 287-303. 

 
Scarborough, J. L. (2005). The school counselor activity rating scale: An instrument for 

gathering process data. Professional School Counseling, 8(3), 274-283. 
 
Sexton, T. L. (1996). The relevance of counseling outcome research: Current trends and 

practical implications. Journal of Counseling & Development, 74 (6), 590-600. 
 
Trusty, J., & Brown, D. (2005). Advocacy competencies for professional school 

counselors. Professional School Counseling, 8(3), 259-265. 
 
Whiston, S. C. (1996). Accountability through action research: Research methods for 

practitioners. Journal of Counseling & Development, 74, 616-623. 
 
Wilson, N. S. (1985). School counselors and research: Obstacles and opportunities. 

School Counselor, 33, 111-119.  
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Assignments 
 

1) Reflection: The worldview of action research and the scientific worldview: 
human science and educational research. A 2-3 page paper in which the 
student examines her or his grounding in a worldview. 

2) Preliminary Thoughts: Inquiry and practice. This assignment involves the 
student drafting (2-3 pages) a preliminary view linking inquiry with the 
practice setting and practice(s) that the student is engaged with in the field. 
The idea is to ground the writing in initial ideas associated with fieldwork. 

3) Models of action research. This assignment involves the student writing a 
reflection on her or his emerging understanding of action research models and 
orientations. It requires use of 3-4 journal articles and is a 3-4 page 
assignment. 

4) Guidelines for preparation of action research projects: legal and ethical issues. 
This assignment involves reading of on-line IRB materials. 

5) Formulating research topics in action research. This assignment constitutes the 
major work of the course. Each student participates in a draft-and-revise 
process that leads to formulation of a proposal for a research project. In its 
final form, the proposal will be a 6-8 page paper. 

6) Global Study Reflection. This assignment is completed at the end of the travel 
portion of the course. 

 
 

Course Schedule 
 

Class Session #1 – Pre-Trip (2.5 hours instructional time) – Introduction to course and 
overview of action research and action research in SOLES 
 
Class Session #2 – Pre-Trip (2.5 hours instructional time) – prep for conference; 
overview of CARN and European action research – 11/3 
 
Conference, Vienna – 11/4 (5 hours) -  
 
Conference, Vienna - 11/5 (8 hours) 
 
Conference, Vienna - 11/6 (4 hours) 
 
Conference de-brief and application to action research in San Diego and the U.S. (3  
hours) – 11/6 
 
Vienna Tour – History of Psychology – 11/7      (4 hours instructional time)       
 
Train to Verona – 11/8 
 
Verona – 11/9 - Open 
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Verona – 11/10 – (2 hours) Action research & school counseling 
 
Verona – 11/11 – (2 hours) Action research & school leadership 
 
Verona – 11/12 - travel 
 
Global Study de brief - Post-Travel Session – 12/2 – Finalizing research designs for 
action research (5 hours) 
 
 
 
 

Appendix A 
 

Course Goals & Objectives linked with Relevant Standards 
 

B. Goals and objectives for the course as seen through CACREP Standards 

Candidates will be able to: 

1. Examine the assumptions that serve as the basis for research. Discuss the major 
paradigms applied to counseling research. Explain why counseling professionals 
need to conduct research. (CACREP II, K8a & e) 

2. Understand the ethical and legal issues in research using human subjects. 
(CACREP II, K8f) 

3. Discuss the differences between research and evaluation. Explain how research 
and evaluation studies can be used to effect program changes. (CACREP II, K8d) 

Candidates also demonstrate technological literacy through their participation in the 
online listserv and the web-based resources used in the course. 
 
C. Goals and objectives for the course as seen through CCTC Standards 
 
Candidates will be able to: 

1. Display an understanding of the development, improvement, and evaluation of 
programs that support effective pupil learning; also, demonstrate an understanding 
of the importance of leadership by the pupil personnel services provider in 
operating as a systems change agent. (Generic Program Standards; Standard 12-
Professional Leadership Development) 

2.   Demonstrate possession of the knowledge, skills and attitudes of effective 
leadership by acting as agents of change in planning, organizing, implementing, 
managing and evaluating the outcomes of school counseling and guidance 
programs that increase student learning and achievement. (School Counseling 
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Specialization Standards – Standard 22-Leadership) 
 
3. Demonstrate knowledgeable of basic principles of research design, action 

research, and program evaluation, differentiate high quality from inadequate 
research, understand and utilize computer technology and attendant technological 
applications for conducting program evaluation. (School Counseling 
Specialization Standards – Standard 30-Research, Program Evaluation and 
Technology) 

 
 
 D.  Goals and objectives as seen through the Counseling Program Learning Outcomes 
 

Learning Outcome # 6 - Research and Analytical Skills:  The candidate acquires 
and demonstrates knowledge of research and evaluation methods and 
demonstrates skill in proposal writing including the development of research 
questions and in data analysis.  
 
Other Learning Outcomes addressed in the class include Learning Outcome #1 
Diversity, as students discuss how cultural diversity affects subject participation 
and researcher assumptions; Learning Outcome #3 –Ethics, as students learn the 
ethical practices needed in developing and carrying out research 

 


