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CONTACT INFORMATION: 
Sandy Buczynski, Ph.D. 
   Office:  MRH 249 
   Phone: (619) 260-7991 
   e-mail:  sandyb@sandiego.edu  

 
 

 
OFFICE HOURS: 
Monday:  2:00 p.m. - 4:00 p.m.  
Tuesday:  1:00 p.m. - 4:00 p.m. 
            OR by Appointment 

 
  

Course Description                                         
 
 
The curriculum is at the center of any attempt to internationalize 
education. Beginning with an overview of why teaching for and 
assessing understanding can be both challenging and critically 
important, this course will offer an introduction to the research, 
learning theory, and design elements of using a global framework 
for curriculum writing.  During the course, each of the six facets of 
understanding will be uncovered as we explore students’ ability to 
explain and interpret what they learn, apply it in new and 
unpredictable situations, and demonstrate a growing capacity for 
analyzing perspectives, expressing empathy, and exhibiting self-
knowledge.  From project based learning, students will design an 
original curriculum unit for K-12 students that focuses on fostering 
global citizenship. Important aspects of a global curriculum include 
peace education, intercultural studies, thinking and valuing skills, 
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world problems, ethical and moral dimensions of problems, 
problem-solving, and communication through networking. 
  
 

Required Text                                                                   
 

Wiggins, G. & McTighe J. (2005).  Understanding by Design.  
Association for Supervision and Curriculum Development.  Edition:  expanded 

2nd  
 
Tomlinson, C. & McTighe, J. (2006).  Integrating differentiated instruction +  

 understanding by design. Association for Supervision and Curriculum 
 Development. 

 
  Readings as assigned 

 
  
 

 
 
Course Objectives / Outcomes                                           

 

 
 
 
        
 
OUTCOME I:  ACADEMIC EXCELLENCE, CRITICAL INQUIRY AND 
REFLECTION 

• Establish a working definition of global citizenship by identifying the 
competencies that students should have to be considered a global citizen.   

• Identify the key components necessary to properly teach, develop and prepare 
global citizens.   

• Develop strategies for cross-cultural teaching. 
• Define the theoretical and practical implications in the use of the six facets of 

understanding for curriculum design, assessment, and teaching with a global 
perspective.  

• Design an original curriculum and instruction package planned to engage 
elementary or secondary students in international topics, promote "uncoverage" of 
global issues and make the understanding of big ideas more likely.  

• Evaluate a continuum of methods for appropriately assessing the degree of 
student understanding and design curriculum accordingly.  
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• Explain the backward design process and analyze its value in helping to avoid 
common inadequacies in curriculum and assessment planning.  

• Evaluate commercial curriculum to determine the level of cultural orientation. 
• Analyze curriculum packages from different countries in order to determine 

similarities and differences in pedagogical approaches and content emphasis. 
• Explain how cultural differences (e.g., beliefs, traditions, religions) impact 

curriculum design. 
• Develop skills in researching, writing, public speaking, negotiating, caucusing, 

critical thinking, cooperative learning 
   
OUTCOME II:  COMMUNITY AND SERVICE 

• Translate connections among peoples, cultures, and environments around the 
world into curriculum.   

• Explain how all human beings have similar potential and aspirations but are not 
equally able to realize them. 

• Examine global issues from different perspectives developing an informed 
understanding of justice, human rights and responsibilities  

• Develop intercultural competence 
 
OUTCOME III.  ETHICS, VALUES AND DIVERSITY 

• Reflect on experiences, observations, data, feelings, ideas, ideals, projects and 
practices, to see whether and how such things might be improved 

•    Develop a personal viewpoint, wherever possible, in relation to                         
 the global themes and issues studied 
 

 

       
 
 Why design curriculum with a global perspective? 
 
 Students learn to respect, to value and to celebrate other cultures. 
 Students learn about developing countries and their issues in a positive way. 
 Students become socially and environmentally responsible, by learning about their 

interdependence with other peoples and species.  
 Students gain a positive outlook on their role in making the world a more peaceful 

and just place   
 Global Education clarifies connections to real life. 

Important elements of this approach are:   

- thinking and teaching holistically, incorporating learning from one topic or 
 theme to the next 

Course Requirements 
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- celebrating cultural diversity in the classroom 

- encouraging optimism in a troubled world, for society in general and      
 international development in particular.   

- providing opportunities to care for self, for others at home and abroad, and for  
  the global physical environment. 

- teaching critical thinking and problem-solving leads directly to action. 

 
Your essential understanding will involve insights and abilities reflected in varied 
performances and contexts including: 
1.  Midterm interview 
2.  Curriculum Design:  One unit consisting of two modules.  You and a partner will 
design a unit overview. From this, you will each design one module. Each module needs 
to be complete and polished with all supporting materials.   
3.  Evaluation:   You will field-test some of the curriculum material in your unit as it is 
being developed, incorporating peer feedback into a final product.  An understanding by 
design rubric will be applied to the finished curriculum package.   
4.  Technology required:  Incorporation of technology in student activities in curriculum 
materials and a CD of the completed unit. 
 

 

Assessment Plan / Grading Criteria /Rubric                                  
 
 
 

Attendance and Participation 100%expected 
Integrating Technology in curriculum & 
turning in CD of final unit 

10% 

Mid Term Interview assessment 20% 
Curriculum unit design and global 
framework 

40% 

Presentation of one original activity from 
curriculum unit to small group of peers 

10% 

Peer evaluation providing feedback to 
classmates 

5% 

Readings leader 
- take lead in facilitating discussion 
- reflect and comment on other’s 

perspective of the reading 

5% 

Inclusion of global perspective as applied 
to curriculum design 

5% 

Strategy for differentiated instruction 5% 
 



 5 

 
Course Outline and Generative Topics 

 
 
Sept. 7            Why design curriculum with a global perspective? 

• Introduction of ourselves, contact information  
• Overview of design process 
• Review of syllabus & course requirements 

 Reading: UbD Chapter 1: Backward Design 
                       UbD Chapter 2:  Understanding Understanding 

 Bring a copy of content standards to class next week 
 
Readings:   

Rooney, J. (2008).  Whose school is it?  Educational Leadership.  65(7), 89-90. 
 
Schwartz, M. (2006).  For whom do we write the curriculum?  Journal of Curriculum 
Studies.  38(4), 449-457. 
 
Sept. 14      Interpreting and Aligning National, State, and Local Standards 

• Why Standards????? 
• NATIONAL STANDARDS through a concept-process lens 
• How do “Big Idea” statements relate to Standards from your content area? 
• Designing local curricula aligned to standards – filling in the gap. 
• WORKSHOP:  From your “big ideas” and content standards, generate 

essential questions and unit questions for the unit you will be designing. 
Reading:           UbD   Chapter 3:  Gaining Clarity on Our Goals  
                          UbD Chapter 5:  Essential Questions:  Doorways to Understanding 
Readings: 
Lubienski, S. (2007).  What we can do about achievement disparities.  Educational 
Leadership. 
 
Anderson, C. (1982).  Global Education in the classroom.  Theory into practice, 21(3), 
168-176. 
Assignment: 

 Have 3 essential questions (conceptual framework) for your unit in 
place. 
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Sept. 21          Assessment for Conceptual Design 
 How will understanding of essential question be measured? 
 DESIGNING ASSESSMENTS:  Diagnostic, Formative, and 

Summative evaluations, alternative assessments 
 What questions are at the heart of your concepts? 
 How do Bloom’s taxonomy of questions relate to this design 

process? 
                       Six Facets of Understanding 

• What constitutes knowledge and skills? 
• Compare facets to Bloom’s taxonomony 

 Reading:    
                            UbD Chapter 4:  The Six Facets of Understanding 
                            UbD Chapter 6:  Crafting Understandings  
Assignment: 
Write measureable objectives from essential questions. 
Write assessment items from the objectives. 
Sept. 28               How will we know if learning has taken place? 

 Consider various types of assessment being used 
 Rubric design 
 Project based learning 
 Cross cultural competence 

 
Reading:    
                              UbD  Chapter 7:  Thinking like an Assessor 
                              UbD Chapter 8:  Criteria and Validity 
 
Readings: 
Fleer, M. (1997).  Science, technology and culture:  Supporting multiple world-views in 
curriculum design.  Australian Science Teachers Journal, 43(3), 13-19. 
Oct.  5     Differentiating Instruction 
 
WORKSHOP on visual appeal of curriculum package 
                              Visual appeal:  white space, font, graphics 
                               Format:  positioning of background information, teacher information,  
                                              assessment, references 
                              Packaging:  Hard copy bound, digital CD  
Reading:      DI+UbD  Chapter 4   What really matters in planning for student success 
                    DI+UbD   Chapter 5  Considering evidence of learning in Diverse                       
                                      classrooms 
 
Oct. 12    Designing curriculum for a global classroom:  what does this mean?  What                                  
                 does it look like? 
Stage 3:  Plan Learning Experiences and Instruction 
                              Activity development 

Inquiry learning 
Activities for conceptual understanding 

 
Review for midterm exam 
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 Write answers to midterm content questions in prep for oral interviews 
 Work on unit design & Assessment instrument  

 
Oct. 19               MIDTERM:  INTERVIEWS 
 Interview with instructor to discuss level of understanding for basic framework of 

curriculum design and evaluation.  Conference will include discussion of selected 
mid-term questions and reflections on the design process. 

Oct. 26                Field Testing of material from unit 
 Presentation of a single original activity from your curriculum to your classmates 
 Peer evaluation and input 

 
Reading:         UbD  Chapter 9:  Planning for learning 
                        UbD  Chapter 10: Teaching for Understanding  

                              Collaborative Learning Networks: A Curriculum for the Twenty-First                       
                              Century 
                             DI+UbD  Chapter 6  Responsive Teaching with UbD in academically           
                                diverse classrooms 
Oct.  29        Classroom observations in Tijuana  RSVP to Dr. Lattimer 
Oct. 30         Classroom observations at Minato School in East Lake(Japanese) RSVP  
                      to Dr. Inoue 

  Nov. 2          Looking at curriculum through a cultural lens.  How are global                 
                      themes and issues addressed? 
Readings: 

                       DI+UbD  Chapter 7  Teaching for Understanding in academically diverse  
                                Classrooms 
                      DI+UbD  Chapter 9  Bringing it all together. 
Nov. 9         Integrating Technology 
                    Incorporating 21st century skills 
Nov. 16        Other curriculum writing approaches 
                
Nov. 23                Finishing Revisions of curriculum package 
Nov. 30                 FINAL ORAL PRESENTATIONS of your module 
Dec. 7                   FINAL ORAL PRESENTATIONS of your module 
                             Turn in completed curriculum unit and CD 
 

ASSESSMENT for Curriculum Units 
 

CURRICULUM CONTENT 
 

• looks at global themes and issues, and promotes an 
 international outlook and cross-cultural awareness. 
• is flexible and covers a variety of subjects, helping students to develop their skills 

of inquiry, collaboration, reflection, evaluation and problem solving, and to apply 
these skills to the global themes being studied. 

• learners consider topics from local, national and global angles while developing 
their own personal perspective. 

• is designed to draw on a variety of content concepts, across a number of cultures  
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• is designed to avoid cultural bias and to be accessible for students whose first 
language is not English. 

 
The curriculum unit should develop: 
• An awareness of a range of global themes and issues, viewed from personal, local, 
national and global perspectives, and of the connections between them; 
• Insights into the causes of these issues, and their possible future effects on the planet 
and on humanity; 
• Insights into the student’s own nature, circumstances and possible future, as a 
member of the human race, but also as an individual with unique biological and 
cultural inheritances; 
• Reflection and evaluation, i.e. thinking about experiences, observations, data, 
feelings, ideas, ideals, projects and practices, to see whether and how such things 
might be improved;  
• inquiry that draws out very different perspectives on global themes and issues; 
• seek clarity and develop a personal viewpoint, wherever possible, in relation to the 
global themes and issues studied. 
 
 
Planning Checklist to Infuse Global Awareness into content curriculum: 
From:  http://www.imminentshift.com/active/activism.pdf 
 

Is the curricular activity cooperative rather than competitive? Global education is 
about helping students understand the world and their place in it more fully, not about 
finding out what they don't know.  

Does the curricular activity provide opportunities for taking further action? 
Taking action, either personally, in the classroom or community gives opportunity to 
practice the skills of responsible, global citizenship.  

Does the curricular activity connect global with local? Making connections 
between local and global manifestations of common issues builds understanding of 
interconnections and interdependencies and ensures that a Southern perspective, 
where the majority of the world's people live, is included.  

Does the curricular activity examine root causes? A deeper analysis of an issue 
allows for an understanding of the systemic nature of power, violence and so forth.  

Does it examine the historical context of a situation? An examination of historical 
perspectives uncovers alternatives and lessons, which can inform a new direction.  

Does it examine power issues? Analysis of who is included and excluded: who is 
the beneficiary, who is harmed and who is ignored, whose voices speak loudest and 
most often helps to deconstruct the issue.  

Is it participatory and experiential, and does it address various learning styles? A 
diverse approach to teaching and learning reflects the diversity of the human family 
and the Earth's ecosystem.  

Does it address the whole student (intellectual, social, psychological, spiritual) 
and connect with his or her experience? Making global education relevant to their 

http://www.imminentshift.com/active/activism.pdf
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day-to-day life helps students develop critical thinking skills applicable to daily 
decisions, which impact global peace and security.  

Does it include a futures orientation? Planning for the "seventh generation" 
guarantees a more sustainable approach to solving the challenges of the present. 

 
 
Readings: 
 
Anderson, C. (1982).  Global Education in the classroom.  Theory into practice, 21(3), 
168-176. 
 
Fleer, M. (1997).  Science, technology and culture:  Supporting multiple world views in 
curriculum design.  Australian Science Teachers Journal, 43(3), 13-19. 
 
Lubienski, S. (2007).  What we can do about achievement disparities.  Educational 
Leadership. 
 
Rooney, J. (2008).  Whose school is it?  Educational Leadership.  65(7), 89-90. 
 
Schwartz, M. (2006).  For whom do we write the curriculum?  Journal of Curriculum 
Studies.  38(4), 449-457. 
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