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Course Description 
Teachers are continually faced with the challenge of understanding and actively participating in and 
across culturally rich educational contexts. Essential to effective teaching with all students is a deep 
understanding of culture, language and literacy practices. In particular, teachers must recognize the 
educational implications of consistency or variation across school, family and community practices, and 
what counts as and is experienced as knowledge, learning in order to facilitate academic success.  The 
complex and rich intersection between school and family/community practices requires that teachers act 
as "border crossers" in order to bring students' and families' "funds of knowledge" (Moll, 1994) into the 
learning/teaching process.  The other option – that is, not acknowledging and building upon students and 
families’ sociocultural capital – perpetuates a deficit view, and inadvertently promotes continued 
disengagement of minority, linguistically, culturally and socioeconomic diverse students and families. 
 
This course highlights the perspective of teachers as border crossers and "cultural workers" (Freire, 
1998). It provides a foundation in the interrelatedness and complexity of language, literacy and culture 
and its impact on educational practices by exposing students to relevant theory and research, and an in-
depth experiential learning component in an intercultural or international context (e.g., local communities, 
Mexico, Brazil, Spain, etc.). It encourages teachers to reflect upon and develop their own insights about 
the interactions between culture, language acquisition and literacy and how they promote or interrupt 
processes that lead to educational equity and teaching for social justice. Through course materials and 
meetings as well as the experiential learning component, students will examine their own cultural 
practices as well as U.S. practices and other communities. Through lived experiences in an intercultural 
or international setting, students will integrate theory and practice by taking part in and learning from 
families, communities and educational systems.  
  
Course Objectives 
This course provides a foundation of the theoretical concepts underlining the disciplines of language, 
literacy and culture, and their intersection with the learning and teaching process in a diverse society. It 
exposes students to an in-depth experiential learning component in an intercultural or international 
context.    
 
The course objectives are organized around the three professional education unit outcomes of SOLES.  
By the end of the course, candidates will be able to: 
 
Outcome 1: Academic Excellence & Critical Inquiry and Reflection 

• Develop an understanding of relevant theory, research and key terminology in culture, language acquisition and literacy 
studies. 

• Critically examine and demonstrate understanding of concepts and perspectives used in defining culture and diversity. 
Demonstrate understanding of cultural differences in patterns of nonverbal communication; oral discourse patterns and 
written discourse. 

• Examine and gain a deeper understanding of historical and contemporary perspectives on cultural diversity and 
multicultural education, and the significance of student diversity and interaction patterns.  

• Develop knowledge-based and skills on how to document and gather information from an ethnographic perspective 
using data collection tools such as fieldnotes, interviews, photography, home visits and field observations.  

• Learn how to assess and interpret the patterns of learning, using language, and acquiring and transferring knowledge 
in family and community practices. Develop understanding of the role of culture in the classroom and school, and the 
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ability to analyze schools' and classrooms' implicit cultural values and preferences and their differential impact on 
students from diverse cultural groups. 

• Gain and demonstrate understanding of different processes of cultural contact and psychological and social-emotional 
issues involved in experiencing different cultures. 

• Develop and demonstrate understanding of factors that contribute to classroom and school environments that support 
cultural diversity and student achievement.  

• Document and analyze diverse students’ experiences in school and classroom and out-of-school contexts. Identify 
effective practices and develop culturally relevant curriculum and instruction. Investigate ways to bridge students' and 
families' cultural practices and funds of knowledge into the classroom/school curriculum.  

• Develop and demonstrate understanding of content, learning processes, instructional approaches and strategies in 
multicultural curriculum, including literacy and language arts instruction, that reflect an inclusive approach with regard 
to students' cultural and language backgrounds.  

• Demonstrate understanding and apply knowledge of culturally responsive strategies for communicating with family 
members, for involving family and community members in the classroom and school, and for addressing possible 
conflicts related to differences in cultural values among students, teachers, parents/guardians, and/or the community.  

Outcome 2: Community and Service 
• Actively create and support a collaborative learning community in our class sessions. 
• Gain an understanding of the local identity issues present in communities, and how they show up in school practices 

and culture. 
• Examine diverse family and community literacies and cultural practices, and their ways of using language to 

communicate, share knowledge, develop community, celebrate history, and function in society.  
• Develop an understanding of current research in students’ and their families’ funds of knowledge and ways to promote 

home-school and community partnerships.  

Outcome 3: Ethics, Values, and Diversity  
• Develop an appreciation and understanding for a different culture and its school/family/community literacy practices. 
• Develop and demonstrate understanding of factors that promote or impede adjustment to different cultures.  
• Develop and demonstrate understanding of current demographic trends and features of migration and immigration in 

California and the United States, and important issues and challenges faced by culturally and linguistically diverse 
groups.  

• Critically examine and demonstrate understanding of culture, own cultural practices and attitudes, values and beliefs, 
and the implications to teachers’ role as border crossers. 

 
Course objectives are also linked to specific State of California’s Teaching performance Expectations 
(TPEs).  This course will focus on the following TPEs: 4, 5, 7, 8, 12, and 13. 
(Note:  You can download the TPE document at:  http://209.209.34.22/user_files/13/TPE.doc) 
 
Course Texts: 

(1) California State Learning Standards: http://www.cde.ca.gov/be/st/ss. 
(2) Delpit, L. & Dowdy, J.K.  (2008). The skin that we speak:  Thoughts on language and culture in 

the classroom. New York: The New Press.   
(3) Santa Ana, O. (2003).  Tongue-tied:  The lives of multilingual children in public education.  

Rowman & Littlefield Publishers.  ISBN:  0-742523837. 
(4) Jigsaw/Book Clubs—pick one: 

a. Carola Suarez-Orozco, Marcelo M. Suarez-Orozco, and Irina Todorova.  (2008).  Learning a new 
land 

b. Beverly Daniel Tatum (1997).  Why are all the black kids sitting together in the cafeteria?  
c. Finders, M.J.  (1997).  Just girls:  Hidden literacies and life in junior high.  NY:  Teachers College 

Press.  ISBN:  0-8077-3560-4 
d. Ravitch, D.  (2003).  The language police:  How pressure groups restrict what students learn.  New 

York:  Vintage Books.  ISBN:  1-4000-3064-1 
(5) Articles.  (Instructor will provide articles.) 

 
Expectations About Readings: 
All assigned readings should be read PRIOR to the scheduled dates of class coverage (unless otherwise 
indicated) in order to provide background information vital to informed discussions.  It is expected that 
information from assigned readings will be integrated into course assignments; as such, cite readings.   
 
 

http://209.209.34.22/user_files/13/TPE.doc
http://www.cde.ca.gov/be/st/ss
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Expectations About Attendance and Participation: 
Attendance and participation in all scheduled classes is required. If an emergency should arise, it is the 
responsibility of the student to contact the instructor in a timely manner.  In such cases, students are 
responsible for making up their work and obtaining class notes, etc. Students who miss class/classes, 
have excessive tardies/early departures, and/or do not participate fully during class risk not passing this 
course. Points will be deducted from a student’s final grade for excessive tardies, excessive early 
departures, unexcused/multiple absences, and/or lack of participation in class activities and 
assignments.  Your grade will be lowered for every missed class. (See Professionalism for more 
information).  It is very important that you make every effort to attend each and every class, on time and 
prepared (Presence is more than just being present). You are expected to participate in a thoughtful 
manner in all in-class activities and assignments. To earn full credit for this course, you are expected to 
be prepared each day having carefully completed all readings and commitments, including written 
assignments and various commitments to each other for group tasks. Early in the semester, exchange 
phone numbers and email addresses with several classmates so you can get notes and assignments if 
you must miss a class.  It is not the professor’s responsibility to review missed material.   
 
General Expectations: 
 

• The professor is not in the business of negotiating grades.  If students are unhappy with their 
scores, they may choose to re-do the assignment, following the given feedback.  (A re-do does 
not mean an automatic grade increase; a re-do is not simply changing around a couple of words.) 
These assignments must be re-done and re-submitted with the original assignment one week 
after they were returned. The point values of the original paper and the revision will be averaged 
for a final grade on the assignment.      

 
• It is very important that students keep up with the assignments.  Late assignments will be lowered 

one grade for each day they are late.  If students fail to meet their obligations to a group, they will 
not have an opportunity to make this up.   

 
• The USD plagiarism policy will be strictly enforced.  Copying text from a website constitutes 

plagiarism. If students do this, they will receive an F on the assignment in addition to other 
measures as deemed appropriate by the SOLES. 

 
• Students must conduct themselves professionally at all times.  Cell phones should be turned off 

during class.  Students should not be texting, internet-searching, reading, prepping, having side 
conversations, passing notes, sleeping, etc.  (This is rude.)  Students will also write professional 
emails with proper titles, deference, etc.     

 
• The syllabus/schedule is subject to change as needed. 

 
• Students are expected to complete ALL assignments if you would like to earn a passing grade of 

B-.  (As a general policy, I do not give Incomplete grades.) 
 

• Dispositions and attitudes go a long way.  Be mindful of your reputation as a student.   
 

Grading Policy: 
 
All assignments/deliverables: 
 1. Must be typed in 12 point font; 
 2. Must be error-free in regard to conventions and spelling; 
 3. Must include evidence of having read assigned texts; 
 4. Must be turned in on the established due date. 
The purpose of the assignments is to develop and demonstrate competencies expected of a teacher/researcher.  Please note:  Lower 
than a B- means the course will not count in the credential program and will need to be repeated. 
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You must complete ALL assignments on time and attend ALL classes in order to earn the opportunity for 
an A/A+/A-. You must complete ALL assignments in order to receive a passing grade. 
 

Grade Criteria 
A • Earns 90-100 points for course assignments and completes C/NC tasks. 

• Completes all class assignments in their entirety. 
• Actively participates in class discussions and assignments. 
• Reads all required readings and is prepared to discuss.   
• Demonstrates strong evidence of having read texts and is responsive to colleagues. 
• Attends ALL classes on time.  No tardies or leaving class early. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

B • Earns 80-100 points for course assignments and completes C/NC tasks. 
• Participates in class discussions and assignments. 
• Reads all required readings and is prepared to discuss. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

C • Earns 70-79 points for course assignments. 
• Minimally participates in class discussions and assignments. 
• Sometimes reads required readings and is not fully prepared to discuss. 
• Misses more than one class and/or has excessive tardies. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

D and F • Earns 1-69 points for course assignments. 
• Does not participate. 
• Does not read and is not prepared.   
• Misses two or more classes and/or has excessive tardies. 
• Is disrespectful when colleagues (including professor) is talking and/or presenting. 

 
 
Course Requirements: 
 

Professionalism 15 
Discussion Leader 5 
Media Report 5 
Position Paper 15 
Cultural Immersion/Language Study 20 
Literature Responses 10 
Professional Book Club 10 
Book Talk 5 
Community Service Activity 5 
Final Exam or Perfect Attendance 10 

TOTAL 100 
   
 
Course Assignments: 
All assignments are due on the dates given, especially when you are held accountable to a 
group. A late submission will be docked points.  For your final assignments, if you want your work 
back, then you must provide a SASE; I will keep it until January 1, 2011 before recycling. Please  
note that ‘A’ grades mean outstanding work. If you ever have questions about the 
assessment/grade of a particular assignment, please see me. 
 

• Professionalism. The professionalism grade will be based upon class attendance, participation, 
preparation, and completion of in-class and credit/noncredit assignments; this grade will also 
reflect your attitudes and dispositions.  Active attendance/participation is required.  Frequent 
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tardiness and absences will not be tolerated. Please inform professor of extenuating 
circumstances BEFORE missing class (Professor reserves the right to define excused absences.)   
It is the student’s responsibility to make sure that your presence is accounted for. Failure to do so 
is in indication of absence.  Students must also adhere to professional standards of behavior in 
class, in email and face-to-face communications, etc.  Because we will be discussing 
international, global and multicultural issues, it is imperative that students maintain an open-mind 
and a positive attitude.  Respectful, honest dialogues and questions are expected.  

 
• Discussion Leader.  Each student will be responsible for leading a discussion on particular 

readings, especially from the Santa Ana text.  This is not a summary.  ALL students are expected 
to have done the reading so you are responsible for going deeper into the content.  Students are 
encouraged to employ technology/media and best practices.  Each presentation should be about 
20-30 minutes. (See Rubric for Presentations.)   
 

• Media Report.  Find one recent article from a newspaper, magazine, journal, etc. that discusses 
an aspect of language, literacy and culture.  Write at least a 1 page personal response to this 
article.  Read and analyze it employing a critical literacy lens. Include a copy of the article.  You 
will be sharing your article with the class.  
 

• Position Paper.  For this assignment, you can work with a small group or partner.  You will take 
a position on an issue related to language, literacy or culture (see topics below).  Think about 
different policies.  You may present a united front or choose different positions on a debate. It is 
important that you develop a convincing and coherent argument or set of arguments. The main 
requirement is that you take a clear and coherent stance (or set of stances) on an issue, and 
show how your ideas connect to those of others (including the ones represented in course 
readings and class discussions – but possibly also in the media, films, or public spaces). You 
must deliver a 3-4 page paper and a visual, which you will present to the class.  Take a position 
on one of the following topics: 

o Employing technology in the teaching of second language learners. 
o Past and/or present federal, state, and local policies affecting bilingual students. 
o Factors that cause conflict for language and cultural minorities at school and at home. 
o Assessment biases in state and federal mandated testing and the impact of high risk 

testing on the bilingual or cultural minority child. 
o Impact of language loss  
o Academic and social consequences for monolingual, bi-aural students. 
o New literacies such as media literacy 
o Urban youth culture and their literacy practices 

 
• Cultural immersion/language study. This language/culture study will incorporate research 

methodology.  You will conduct a field study and observe the behaviors around language and 
culture as well as the underlying orientations of the participants.  You will create a written product 
and a visual (poster, powerpoint, etc.) of your findings and present to the class.  See instructions.  
 

• Literature Responses.  Read any three chapters from The Skin That We Speak.  Read from 
three different headings (one essay from each part).  Compose three 1-2 paged well-written 
responses to the chapters.  I am looking for more than just summaries.  I want you to critically 
examine the issues and pose questions for further exploration. Be prepared to discuss articles in 
class.  
 

• Book Club and Group Presentation.  You will be assigned to a book club.  Your group will read 
and be prepared to discuss the book.  You will be given 30 minutes to present the book to the 
rest of the class.  
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• Multicultural/International Book Talk.  (See handout on booktalking.)  Students will select and 
read a multicultural, bilingual, or international trade book. Students will present a 2-4 minutes 
pitch/book talk and a visual.   

o Select a trade book that is either fiction or non-fiction; picture book or chapter book.  It 
should be one that you have not read before and one that you would consider using in 
your classroom.  The book should be selected with the following in mind:  

• It is written by an author from a cultural or ethnic minority group and/or 
contains characters or subjects that are from these groups.  (Multicultural 
literature)  OR, it is written by an author from another country outside of the 
United States and/or translated from another country (International 
literature). 

• It has themes or subjects that would appeal to students you may be 
teaching or teach.  

• It is at an appropriate reading level for your students. 
• It has relevance for your content areas and/or the subjects you may teach 

in the future. 
o Present a PITCH to the class.  (Teacher recommendations are a huge influence on 

students’ reading choices.)  How would you sell this book to your young audience as well 
as other teachers?  Why should they read it?  What might they look for? What are some of 
the important ingredients that make this book worthwhile?  Include at least 3 textual 
examples of how this book is multicultural or international.  Your pitch should be about 5 
minutes.   

o Bring an artifact/visual about the book to class – a poster, a bookmark, a book 
jacket/cover you created, an activity you’d do with this book, a symbol (realia), etc. (The 
book itself is not an artifact/visual.) 

o Write out the main points of your book talk to turn in to professor. Be sure to include the 
author, title, publisher and date of the book. 

 
• Community Service Activity. You will perform some type of community service activity for/with 

an underserved (oppressed) population.  You can be hands-on and participate in an actual event.  
You can attend an event, like a lecture on human rights, a movie on sex trafficking, a picnic for 
the homeless, etc.  I also believe that art/theater is your civic duty; you can attend a production 
about people of color, etc.  The possibilities are endless.  The point is that you learn something 
about the community in which you live.  Hopefully, you’ll want to be more involved with the 
community.  Your deliverable is a short response describing the event/activity and your thoughts.   

 
• Final Exam:  Students will be given an exam addressing any of the topics covered over the 

course of the semester.  Students may use their notes, but not their neighbors.  [If you have 
perfect attendance (meaning no absences, tardies, and/or early departures—no excuses), then 
you will automatically receive full credit for this assignment and will not need to take the final 
exam.]   



  7 

Fall 2010 – V. Loh 

EDUC 529 – Fall 2010:     TENTATIVE COURSE SCHEDULE 
 Session/ 
Due Dates 

Topics and Activities 

1. September 1 Introductions and Syllabus 
 
Current understandings/small group:  Definitions of language, literacy and culture 
 
Literacy Pursuit Activity 
 
In-class reading and discussion/Language:  Chapter 15 from Eat, Pray, Love 
 
Best Practice Demonstration: Stylistic imitation, V. Loh 
Writing assignment:  “Where I’m From…”  
 
Sign up for book clubs—purchase books asap. 
 

2. September 8 
 
 
DUE: “Where I’m 
From...” poem. 

Presentations of poems (optional) 
Sign up for discussion leaders. 
 
Definitions of language, literacy, and culture 
 
THEME:  Global Village 
-Lecture:  If the world were a village… 
-Lecture:  Cultural Orientations/Cultural Lens 
-Text Discussions:   

• Headden (2007):  “How They Do It Better” 
http://www.usnews.com/usnews/news/articles/070318/26intro.htm 

• Nordgren (2002):  “Globalization and Education:  What Students Will Need to 
Know and be able to do in the Global Village” 

• McCann (2003):  “Global Village or Global City?  The (Urban) Communications 
Revolution and Education” 

• Vasquez (2007):  “Latinos in the Global Context:  Beneficiaries or Irrelevants?” 
-Optional Readings: 

• Fridell (2008):  “Create a Digital World:  Five Steps to Engage Students in 
Multicultural Learning” 

• Leu (2001): “Exploring Literacy on the Internet” 
 

3: September 15 
 
DUE:  Media 
Reports 
 
 
 

THEME:  Silencing 
-Text Discussion:   

• Santa Ana, p. 1-8  
• Santa Ana/Part 1, pp. 11-107;  Discussion Leaders:____________________ 
• Delpit (1988):  “The Silenced Dialogue” 

 
Presentations:  Media Reports 
 

4: September 22 
 
 

Theme:  Potential and Vulnerability of Multilingual Children 
Text Discussions: 

• Santa Ana/Part 3, pp. 111-164;  Discussion Leader:_____________________ 
• Palmer, Zhang, Taylor & Leclere (2010):  “Language Proficiency, Reading, and 

the Chinese-Speaking ELL” 
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• Marriot:  “His Name is Michael” 
 
Theme:  Second Language Acquisition Theories  
-Text Discussion: Hong (2008):  “On Teaching Strategies in SLA” 
 

5: September 29 
 
DUE:  Book Talks 

THEME:  Reflecting and Representing Diverse Students in the Classroom 
-Presentations:  Book Talks 
-Text Discussion:  Loh (2006): Quantity and Quality:  The Need for Culturally Authentic 
Trade Books in Asian American Young Adult Literature 
 
THEME:  Mother Tongue 
-Text Discussions: 

• Santa Ana/ Part 4, pp. 165-196;  Discussion Leader: ____________________ 
-Discussion Leader: ________________________________ 

• Mee-ling (2009):  “’I love Cantonese but I want English’: A Qualitative Account 
of Hong Kong Students’ Attitudes” 

• Smith (2006):  “Seven Myths about Use of Mother Tongues in Schools” 
• Schroeder (2007):  “Promoting Cognitive Development in Children from 

Language Minority Groups:  A Mother-Tongue Curriculum for Language Arts” 
 

6: October 6 
 

Theme:  Schooling Practices 
-Text Discussions: 

• Santa Ana/ Part 5, pp. 197-250; Discussion Leader: _____________________ 
• “Speaking in Tongues” Study Guide 
• Thompson (2009):  Where Education and Assimilation Collide” 

http://www.nytimes.com/2009/03/15/us/15immig.html 
 
Theme:  Rage, Regret and Resistance; Politics 
-Text Discussions: 

• Santa Ana/ Part 6, pp. 253-288;  Discussion Leader:_____________________ 
• UN Universal Declaration of Human Rights: Right to Education, article 26. 

http://www.un.org/Overview/rights.html 
• Article:  LPGA:  Players Must Speak English 
• San Miguel (1984):  “Conflict and Controversy in the Evolution of Bilingual 

Education in the United States” 
 

7: October 13 
 

INDEPENDENT STUDY:  Work on book clubs 

8. October 20  
 
DUE: Book Clubs 
 

Presentations:  Book Clubs 
 

9: October 27 
 
 
 
 

THEME:  Paulo Freire 
-Text Discussions: 

• Shor & Freire: “What is the Dialogical Method of Teaching?” 
• Freire:  “The Importance of the Act of Reading” 
• Gerhardt (2000):  “Paulo Freire” 
• Bartlett (2005):  “Dialogue, Knowledge, and Teacher-Student Relations:  

Freirean Pedagogy in Theory and Practice” 
• Ochoa & Pineda (2008):  “Deconstructing Power, Privilege and Silence in the 
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Classroom” 
• Letters/Teachers as Cultural Workers 

 
10: November 3 
 
 

THEME:  Critical Literacy 
-Text Discussions: 

• Foss, Peeling the Onion:  Teaching Critical Literacy with Students of Privilege 
• Babalioutas & Papadopoulou, Teaching Critical Literacy through Print 

Advertisements 
• Bean & Moni, Developing Students’ Critical Literacy:  Exploring identity 

construction in young adult fiction 
• Stoessiger, An Introduction to Critical Numeracy 
• Jewett, Reading Knee Deep 

 
11: November 10 
 
DUE:   
Literature 
Responses 

THEME:  Privilege and Power 
-Text Discussions; Discussion Leader: _______________________________ 

• McIntosh, P., White Privilege 
• Niles and Stratton, Beyond Guilt 

            http://findarticles.com/p/articles/mi_qa3935/is_200307/ai_n9237034/ 
 
Reading Discussion:  Delpit’s The Skin We Speak;  
Discussion Leaders: ___________________________________________________ 
 

12: November 17 
 
DUE: 
Position/Policy 
Papers 
 
 

Roundtable Presentations:  Summary of Position/Policy and Talking Points 
 
THEME:  Connecting to/with our students’ funds of knowledge 
-Text Discussions; Discussion Leaders: ____________________________________ 

• Moll, etc. (2001):  “Funds of Knowledge for Teaching:  Using a Qualitative 
Approach to Connect Homes and Classrooms” 

• Thomson and Hall (2008):  “Opportunities Missed and/or Thwarted:  Funds of 
Knowledge meet the English National Curriculum” 

• Street (2005):  “Funds of Knowledge at Work in the Writing Classroom” 
• Risko & Walker-Dalhouse (2007):  “Tapping Students’ Cultural Funds of 

Knowledge to Address the Achievement Gap” 
-Discussion:  Practical Implications 

 
13.  November 24 THANKSGIVING HOLIDAY—NO CLASS 

 
14.  December 1 
 
DUE:  Cultural 
immersion/ 
language studies 

Begin Project Presentations:  Cultural Immersions/Language Studies 

15.  December 8 
 
 

Finish Project Presentations:  Cultural Immersions/Language Studies 
 

Finals Week  
 
DUE:  Community 
Service Activity 
Response 

++Final Exam or Perfect Attendance++ 
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RUBRIC FOR PRESENTATIONS 

 
Criteria Description Points 

(one point for 5 pts task) 
(two points for 10 pts 

task) 
Time Did the presenter(s) stay within the 

time limit? 
Did the presenter(s) use time wisely?  
Did the presenter(s) show evidence 
of practicing for time? 

 

Delivery Were the presenter(s) engaging? 
Did the presenter(s) appear to be 
competent in his/her/their 
knowledge? 
Did the presenter(s) have props, 
visuals, etc. that enhanced the 
presentation? 

 

Employment of 
Technology and 
Best Practices 

Did the presenter(s) use a form or 
forms of technology/media? 
Did the presenter(s) employ best 
practices and/or strategies? 

 

Important versus 
Interesting 

Did the presenter(s) focus on the 
important information? 
Did the presenter(s) focus more on 
class discussion/engagement rather 
than summary? 

 

Task Alignment Did the presenter(s) complete the 
task in its entirety? 
Did the presenter(s) follow the 
instructions? 
Did the presenter(s) include an 
international/global/multicultural 
component or connection? 

 

 
 
Part of being a good presenter is being a good audience member. You will be docked 
points on your presentation for being rude (i.e. passing notes, sleeping, reading, 
working, having irrelevant side conversations, not participating, etc.) 
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CULTURAL IMMERSION/LANGUAGE STUDY 
 
You will write an analysis of what it is like to learn about others and what you actually 
came to understand about members of various groups.  You should explore your beliefs 
and preconceptions before doing the interviews, readings, etc. and compare/contrast 
them to your beliefs and conceptions after the experiences.  You will consider issues 
related to how differences are constructed in our society and how we can learn to 
understand others who are different.  You will have to think about in-groups and out-
groups and what makes inter-group understanding possible.   
 
Your project must include the following activities: 

1. K-W-L 
2. Interview 3 or more people from an identifiable group that is 

different from your own.  (Check with me.)  Too often, we speak to 
one person and we think we know all about “them.”  Include the 
following in your written product:  description of subjects, interview 
questions, reflection and an analysis. 

3. Read or view at least three outside sources (i.e. books, movies, 
etc.).  Include data in your written product. 

4. Immerse yourself in that culture.  Note your preconceptions.  Attend 
one event (i.e. Filipino church, powwow, etc.).  I also recommend 
that you practice/perform a tradition, cook a traditional meal, etc.  
Include data in your written product. 

5. Written product must include evidence of your interviews, outside 
sources, and immersion activity.  Note your group’s language and 
culture.  What are some of the nuances and subtleties that make 
that group unique?  Use the following headlines:   

a. Statement of Purpose:  Describe your rationale, your 
preconceptions, your interest in studying this group, etc. 

b. Review of Sources:  Describe the background information 
you learned from immersing yourself in a cultural event and 
from reading and/or watching films about that culture.  

c. Interview Subjects:  Describe who they were and what you 
asked them. 

d. Analyses of Interviews:  Describe what you learned from the 
interviews. 

e. Conclusion:  Describe what you think about the culture after 
having “researched” it.  Describe your findings and your 
thoughts including data garnered from review of sources and 
interviews. 

6. A visual to present to the class (poster, powerpoint, etc.) 
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Booktalking: Guidelines and Resources 
 
There are three key elements to a good booktalk: the hook, the content, and the 
cliffhanger. 
1. The Hook – present something that will grab the listener’s attention. 

• Link the book to a particular movie. 
• Read a gory/scary section. 
• Use props. 
• Use sound (play a book on tape). 
• Get the audience to participate – repeat/discuss key phrases, title, etc. 
• Read a part of the book 
• Relate the events/feelings in the book to current events/feelings in the audience’s lives. 

 
2. The Content – tell about the characters and/or plot. 

• Provide facts, then move to something shocking or surprising. 
• Know a secret, talk about it, don’t reveal it. 
• Copy dialogue to read or share as reader’s theatre. 
• Tie the plot into a historical event or time period. 
• Get into character; use voice or facial expression. 
• Show a great picture (especially good for non-fic). 
• Tell something interesting about the author, especially when the book is an auto-biography or is written by a 

local author. 
 

3. The Cliffhanger – end your booktalk with something unresolved; leave them wanting more, so the reader 
will want to read the book to find out what happens next. 
 
How to Create a Booktalk: 
1. Read the book!  Read as many different books as you can. You can booktalk a book without reading it in its 
entirety, but it won’t be as effective. Also, students may ask questions that you can’t answer! 
2. Choose a wide variety of books of different genres and reading levels, and make 
sure they are actually available to your audience.  Select a wide variety of books appropriate for the occasion and 
audience. This will help to ensure that you reach all students. The books need to be on your shelves. Kids get 
frustrated when you tell them about a book that really excites them but there is no copy in the library! 
3. Read reviews. This can be helpful. You may find author information or your hook by reading what others think. 
4. Take notes.  It’s difficult to remember all the details of a book. Jot down the essential information on index cards: 
author, title, and brief plot summary, age appeal, main characters, and booktalk-able sections. You can use these as 
you booktalk to jog your memory, if needed. Also, keep a file of these to customize booktalks to teacher’s request. 
5. Look for the hook. As you read, look for the hook. What is it about this book that might grab the reader’s attention 
and make them want to read it? Is it a character or an event in the story? How does it relate to the target audience’s 
life? Are there pictures to show? 
6. Decide what/how you want to share.  Finalize what you want to do. How much information/plot are you going to 
share? What technique would work best? 
7. Write down your booktalk.  Writing it out will help you focus on what to include and give you a chance to revise 
it for more impact. Don’t read this written version, or you will lose your audience, but a written version will help you 
remember what you want to say. Take into consideration the “Make them on the short side.” Remember that attention 
spans are short. 
8. Practice!  Read the talk to yourself, out loud. If possible, use a tape recorder. Use any movement, drama, voices, 
etc. that you plan to use in your booktalk.! Practice in front of a friend or spouse. Know the talk to tell without having 
to use your notes. 
9. Make a handout of titles you plan to booktalk.   This helps kids/teens remember the books that you talked 
about. They can ask for them by name and author when they visit a library or bookstore. This also helps you keep 
track of what you’ve booktalked, so you don’t repeat yourself! 
10. Present!  Give the talk and evaluate how it went. You can informally talk with the teacher about their thoughts, if 
you’d like. This can be helpful. Keep notes for possible changes. 

 
 

Teens in the Library Fall 2005 - This material has been created by Kelley Worman for the Infopeople Project 
[infopeople.org], supported by the U.S. Institute of Museum and Library Services under the provisions of the Library 
Services and Technology Act, administered in California by the State Librarian. Any use of this material should credit 
the author and funding source. 
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USD – SOLES Policy Information 
 

Academic Integrity 
All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the University.  Acts 
of academic dishonesty include:  a) unauthorized assistance on an examination; b) falsification 
or invention of data; c) unauthorized collaboration on an academic exercise; d) plagiarism; e) 
misappropriation of resource materials; f) any unauthorized access of an instructor’s files or 
computer account; or g) any other serious violation of academic integrity as established by the 
instructor. 
 
An act of academic dishonesty may be either a serious violation, or if unintentional, a non-
serious violation of course rules, an infraction.  If the instructor determines that an infraction or 
serious violation has occurred, the instructor can impose penalties that may include:  a) 
reduction in grade; b) withdrawal from the course; c) requirement that all or part of the course be 
retaken; and d) a requirement that additional work be undertaken in connection with the course 
or exercise.  Policies and procedures regarding academic integrity follow the guidelines 
established in the Student Honor Code Academic Integrity Pledge. 
 

Grade of Incomplete 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course 
have been substantially completed but, for a legitimate reason, a small fraction of the work 
remains to be completed, and, (2) that the record of the student in the course justifies the 
expectation that he or she will complete the work and obtain the passing grade by the deadline.  
It is the student’s responsibility to explain to the instructor the reasons for non-completion of 
work and to request an incomplete grade prior to the posting of final grades.  Students who 
receive a grade of incomplete must submit all missing work no later than the end of the tenth 
week of the next regular semester, otherwise the “I” grade will become a permanent “F.” 
 

A Petition for a grade of incomplete must accompany all requests for an 
incomplete at the end of the course term. Criteria for changing a grade of 
incomplete to a letter grade must be negotiated with the instructor before the final 
class.  The criteria must be outlined on the signed Incomplete Request Form. A 
completed form with both the instructor and student signature must be turned in 
by the last session of the class. Without a student signed form the registrar 
requires assignment of a grade of F. A student must complete an incomplete by 
the 10th week of the next session or a grade of F is permanently calculated in the 
overall grade point average. Any attempts to complete an incomplete after the 
10-week deadline requires the approval of the Associate Dean of the School of 
Education. 

 
Requests for Accommodation 

Reasonable accommodations in accordance with the Americans with Disabilities Act will be 
made for course participants with disabilities who require specific instructional and testing 
modifications.  Students with such requirements must identify themselves to the University of 
San Diego Disability Services Office (619.260.4655) before the beginning of the course.  Every 
effort will be made to accommodate students’ needs, however, performance standards for the 
course will not be modified in considering specific accommodations.  
 


	EDUC 529 – Fall 2010:     TENTATIVE COURSE SCHEDULE
	 Session/
	Due Dates
	1. September 1
	2. September 8
	3: September 15
	4: September 22
	CULTURAL IMMERSION/LANGUAGE STUDY
	Academic Integrity


