
 1 

  University of San Diego, School of Education 
 
 

EDUC 528 Fall 2010 (3 Units) 
Advanced Seminar in Teaching Content Area Subjects to Elementary Students    

 

And 
 

EDUC 539 Fall 2010 (3 Units) 
Advanced Seminar in Teaching Content Area Subjects to Secondary Students 

   
Combined Classes 

 

      Thursdays  September 2, 9, 16, 30; October 7, 14, 21, 28;  
 4:30 to 7:30 p.m.        November 4 and 18 
 Room HSN- 108                         December 2 
 

       Saturday          
9:00 a.m. to 3:00 p.m.  September 25  
  Room HSN-108 
 

 
CONTACT INFORMATION 

 
Judy Fogel, EdD 
Lead Instructor 
858.792-0085 
 
judy@diehr.com 
Office hours: by appt. 

Ericka Senegar-Mitchell, PhD 
Content Specialist, Science 
909.519-2908 
 
ebellmitchell@yahoo.com   
Office hours:  by appt. 

Donna Kopenski, EdD 
Content Specialist,  Mathematics-
Elementary 
858.312-1148 
donnamk47@yahoo.com 
Office hours:  by appt. 

Stan Murphy 
Content Specialist, 
History/Social Science 
619.395-2159 
smurphy1@sandi.net 
Office hours: by appt. 

Susan Crafton 
Content Specialist, English 
619.787-1742 
619.223-7780 
scrafton@sandi.net 
Office hours:  by appt. 
 

Kimberly Meng 
Content Specialist, Mathematics- 
Secondary 
858.336-8362 
kmeng@sandi.net 
Office hours:  by appt. 

 
COURSE DESCRIPTION 

 
This course is designed as a seminar to study instructional practices with an emphasis on 
strategies specific to content areas.  It will be taught by six instructors, five of them being content 
specialist in the areas of Science, Mathematics, History/Social Science and English.  From a 
review of models of teaching and theories on learning, we will construct a framework for 
decision making about instruction.  Participants will examine and reflect on their own teaching 
methods and expand their knowledge and use of instructional strategies that are effective in 
improving students’ learning.  Sessions with content specialists will strengthen best practices for 
teaching and learning in the San Diego Unified School District. 

mailto:judy@diehr.com
mailto:ebellmitchell@yahoo.com
mailto:donnamk47@yahoo.com
mailto:smurphy1@sandi.net
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COURSE OBJECTIVES/CANDIDATE OUTCOMES 
 

Based on California Standards for the Teaching Profession [CSTP] 
[K=knowledge, S=skills, D=disposition] 

 
Academic Excellence, Critical Inquiry and Reflection 

□ Expand your practical teaching repertoire and the strategies that can be used effectively in the 
classroom [S] [CSTP 1.2 AND 3.4] 

□ Use the art of reflection as a tool to improve your own learning and teaching [S] [CSTP 6.1] 
□ Become conversant with basic assumptions, concepts, and principles of different 

pedagogical theories and theories of learning [K, D] [CSTP 3.1 and 3.4] 
 Examine the barriers and bridges to effective  instruction[K] [2.5] 
 Examine how students respond to lessons, including their learning, engagement, and 

treatment of each other. [S] [5.1, 2.2 and 1.4] 
 
Community and Service 

□ Develop a network of support for innovative teaching [S] [CSTP 6.2] 
□ Explore the culture of elementary or secondary learning institutions [K] [CSTP 6.1 and 6.2] 
□ Apply coursework to classroom settings [S, D] [CSTP 3.1 and 3.4] 

 
Ethics, Values and Diversity 

□ Select delivery systems that meet both yours and your students’ needs [S] [CSTP 1.2 and 
3.4] 

□ Examine beliefs and values about equity in terms of gender bias, ethnic diversity, 
physical diversity, religious diversity, cultural pluralism, and language diversity [D] 
[CSTP 4.1] 
 

International Experience 
□ Gain knowledge of Lesson Study as it was designed and implemented in Japan and its 

application in American schools [K] [USD Department of Learning and Teaching 
International Experience Guidelines] 
 

 
TEXTBOOKS/READINGS 

 
Texts:  Models of Teaching, Bruce Joyce, et. al., 8th edition  
 

Understanding by Design, Wiggins and McTighe, Expanded 2nd Edition  
 

Other readings will be presented by instructors. 
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COURSE REQUIREMENTS/ACTIVITIES 

 
I.  Participation and Attendance = 20% 
Participation is essential to the success of this course.  All students are expected to attend and 
participate in every class session.  The nature of this class relies heavily on classroom dialogue.  
You are expected to come to class having prepared by thoughtful reading and completion of all 
assignments.  Effective participation in class discussions is evidenced by the student being able 
to: 

1) Provide clear evidence of having read assignments and given thought to content 
of reading 

2) Make relevant comments 
3) Ask pertinent questions 
4) Transfer concepts of readings to work settings 
5) Listen and consider other points of view 

 
Assignments must be turned in on time or your grade may be affected.  Deductions will be made 
on assignments that are incomplete.  If you are late to class or if you leave early it could detract 
from your grade.  You are obligated to make up any missed work.  You must complete an extra 
assignment to make up an absence to avoid your grade being affected.  Absences, late arrivals or 
early departures exceeding 25% of total class time, along with missed work not being made up, 
will result in failure for this course. 
 
 
II. Four R’s Journal/Quick Writes = 20% 

 RESEARCH/ REFLECT /REVEAL / REACT  
Why reflect? 
Becoming a reflective practitioner is imbedded in the developmental view of teaching as part of     
the foundation for the California Standards for the teaching profession. 
 

“ . . . Teachers are never “finished” as professional learners . . . If teachers’ expertise, 
capabilities, and accomplishments are to be enriched over time, the teachers must become 
reflective practitioners who actively seek to strengthen and augment their professional 
skills, knowledge, and perspectives throughout their careers.” 
 

1.  You will be presented with various questions, quotes or selected writings for each class 
session.  Your written reflections should relate to one or more of the ideas from our readings 
and/or discussions and to you as an educator.  One of the reflections will require you to examine 
your teaching “tool box” and reflect on your areas of strength and needs. (See rubric) 
 
2.  Reflect on each of the models of teaching we study in class.  Rather than viewing the different 
teaching models as formulas, regard them as springboards for reflecting on what is and what 
could be regarding your style of teaching and the needs of your learners.  The scenarios at the 
beginning of the chapters are good food for thought as you consider each of the models.  (See 
rubric) 
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3.  Reactions to the Model of Teaching lesson (see area IV of the syllabus) that you develop and 
teach to one of your classes are to be captured in your journal.  After you’ve decided on the 
model, you are to select three students from you class – a high achiever, an average student, and  
 
one who is struggling.  You will meet with these three students as a group and give them a 
“preview” about your chosen lesson, explaining the model to them.  You will also develop a 
post-lesson interview.  After the lesson is presented to the entire class, you are to meet 
individually with your three students for them to provide you with additional data about their 
learning from this lesson.  Your journal needs to contain a discussion of what you anticipated as 
responses from these students and their actual responses to your interview questions.  Finally, 
you will write a reflection on the effects of this project on your teaching practices.  Your content 
specialist will assist you with this assignment. 
 
Journal entries may be shared in class and completed journals are to be submitted for review at 
the mid-term and at the end of the course.  They will be returned to you with notations.  This 
work is designed to help you grow as a professional educator and to plant seeds for your future 
study and research. (Please make sure journal entries are legible.)   
 
Quick Writes 
There will be several opportunities for students to respond in class to a prompt based upon 
assigned reading. 
 
 
 
III. Lesson Design Grounded in Models of Teaching = 30% 

 
You will design and deliver a lesson based on a Model of Teaching from our text.  The content 
specialists will work with you to apply an appropriate model for your content area using your 
existing curriculum.  You are expected to write a formal lesson plan adhering to the Syntax of 
your chosen model and submit it for review to the primary instructor and to your content 
specialist.  
 
This project will require you to video tape an actual lesson designed for and taught to your 
students.  An additional component of this assignment will require you to work with classmates 
in your content area and your content specialist analyzing each others’ videotaped lessons.   
 
A segment of your lesson is to be a part of your presentation to the class.  At the conclusion of 
your presentation, you will lead the discussion of unpacking your lesson and bringing the class 
into discussion about your chosen model.  You will have a maximum of 30 minutes for the entire 
presentation and analysis.   
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IV.  Content Seminars = 20% 
 

 
 
 

The content specialists will lead you through 
readings, discussions to application.  They 
will provide you with lesson plan templates, 
resources specific to SDUSD and share their 
professional expertise within the content 
area.   Seminar sessions are a time to share 
materials/resources, etc. with classmates and 
to ask questions.  You will demonstrate your 
acquired knowledge and growth through the 
assignments on learning theory and models 
of teaching.  Your preparation for and 
participation in the content seminars are 
crucial to your success in this course.

 
V. International Experience = 10% 
 
You will participate in a lecture/discussion about Lesson Study as it originated and is 
implemented in Japan.  You will do on-line research to gather additional information and in a 
maximum of two pages, discuss your understandings about Lesson Study and its application in 
Japan.  Include any personal experiences participating in this form of collegial work to improve 
your teaching or reflect on its potential effect to improve teaching and learning within our system 
of teaching.

 
 

Academic Integrity 
 
All members of the University community share the responsibility for maintaining an environment of 
academic integrity since academic dishonesty is a threat to the University.  Acts of academic dishonesty 
include:  a) unauthorized assistance on an examination; b) falsification or invention of data; c) 
unauthorized collaboration on an academic exercise; d) plagiarism; e) misappropriation of resource 
materials; f) any unauthorized access of an instructor’s files or computer account; or g) any other serious 
violation of academic integrity as established by the instructor. 
 
An act of academic dishonesty may be either a serious violation, or if unintentional, a non-serious 
violation of course rules, an infraction.  If the instructor determines that an infraction or serious violation 
has occurred, the instructor can impose penalties that may include:  a) reduction in grade; b) withdrawal 
from the course; c) requirement that all or part of the course be retaken; and d) a requirement that 
additional work be undertaken in connection with the course or exercise.  Policies and procedures 
regarding academic integrity follow the guidelines established in the Student Honor Code Academic 
Integrity Pledge. 
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Grade of Incomplete 
 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course have been 
substantially completed but, for a legitimate reason, a small fraction of the work remains to be completed, 
and, (2) that the record of the student in the course justifies the expectation that he or she will complete 
the work and obtain the passing grade by the deadline.  It is the student’s responsibility to explain to the 
instructor the reasons for non-completion of work and to request an incomplete grade prior to the posting 
of final grades.  Students who receive a grade of incomplete must submit all missing work no later than 
the end of the tenth week of the next regular semester, otherwise the “I” grade will become a permanent 
“F.” 
 
 
A Petition for a grade of incomplete must accompany all requests for an incomplete at the end of the 
course term. Criteria for changing a grade of incomplete to a letter grade must be negotiated with the 
instructor before the final class.  The criteria must be outlined on the signed Incomplete Request Form. A 
completed form with both the instructor and student signature must be turned in by the last session of the 
class. Without a student signed form the registrar requires assignment of a grade of F. A student must 
complete an incomplete by the 10th week of the next session or a grade of F is permanently calculated in 
the overall grade point average. Any attempts to complete an incomplete after the 10-week deadline 
requires the approval of the Associate Dean of the School of Education. 
 

Requests for Accommodation 
 

Reasonable accommodations in accordance with the Americans with Disabilities Act will be made for 
course participants with disabilities who require specific instructional and testing modifications.  Students 
with such requirements must identify themselves to the University of San Diego Disability Services 
Office (619.260.4655) before the beginning of the course.  Every effort will be made to accommodate 
students’ needs; however, performance standards for the course will not be modified in considering 
specific accommodations.  
 
 

ASSESSMENT 
 

Lesson Plan and Presentation 
 

30% 

4 R’s Journal/Quick Writes 
 

20% 

Attendance & Participation 
You are permitted one absence without penalty –
makeup assignment required 
 

20% 

Content Seminars  
 

20% 

International Experience 
 

10% 

 
Total 

 
100% 

 
A  =   90% - 100% 
B  =  80% - 90% 
C  =   70% - 80% 
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Course Essential Questions 
 

□ What is learning? 
 

□ What are the relationships between knowledge, understanding and skill? 
 

□ What is common to the best designed learning experiences? 
 

□ How do we know that learning has occurred? 
 

□ What are my beliefs and values about teaching and learning? 
 

□ What does an effective classroom look like? 
 

□ How does the classroom environment support learning? 
 

□ How do I build a community of learners in my classroom? 
 

□ What are my expectations for student learning? 
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EDUC 528 & 539:  Advanced Seminar in Teaching Content Area Subjects 
                                                Fall 2010 
                Generative Topics and Tentative Course Outline* 
 
 
 
 
Thursday, September 2 
  
 Introductions/Syllabus Review/Expectations 
 Current Assessment Issues         
  ° Quick Write:  Personal Experience 
  ° Article:  “Pedagogy of Poverty vs. Good Teaching” – Haberman 
  ° Presentation:  Dr. Ericka Senegar-Mitchell 
                        ° Content Seminar @ 6:30 p.m. 
∆ For next class:   
            ° Read the entire article “Pedagogy of Poverty.” 
            ° Read Chapter 4 – Understanding by Design. 
 
Thursday, September 9 
                         
                        ° Quiz:  Understanding by Design – Chapter 4 
  ° Read and discuss pages 3 – 6:  Models of Teaching 
                        ° Review Bloom’s Taxonomy 
                        ° Read Chapter 1:  The Skillful Teacher 
                                 Using Jigsaw Strategy, read and discuss in groups of four. 
∆ For next class: 
            ° Read Chapters 1 & 2:  Models of Teaching 
            ° Read Chapter 2:  The Skillful Teacher (handout). 
                       ° Write a Journal Reflection based on your reading.  
Thursday, September 16 
                         
                       ° Write an analysis and synthesis of three texts:  “Pedagogy of Poverty,”             
                          Bloom’s Taxonomy, and pages 3 – 6 of Models of Teaching.  If you 
                          wish, you may organize your writing using an Advance Organizer that 
                          will be provided. 
  ° Presentation:  Lesson Study (Japanese Model) – Kimberly Meng 
                        ° Content Seminars:  Group work with Content Area Specialists 
                        ° Schedule Models of Teaching presentations 
∆ For next class: 
            ° Read Chapters 1 & 2:  Models of Teaching.  
                       ° Write a Journal Reflection based on your reading. 
                       ° Begin research on Lesson Study (Japanese Model)    
Saturday, September 25 
              
                        ° Lesson Study 
  ° Content Seminar 
                        ° Independent Work 
∆ For next class: 
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             ° Read Chapter 4:  Models of Teaching. 
             ° Write a Journal Reflection based on your reading. 
                         
Thursday, September 30      (INDEPENDENT STUDY) 
 
                       ° Complete Lesson Design Assignment 
                       ° Continue work on Models of Teaching Presentation 
                       ° Reflect on your teaching style.  Has it changed over time?  How is it  
                          affected by your own learning experiences?  How do your students’   
                          needs affect it?  Be prepared to discuss in class. 
∆ For next class: 
            ° Journals due for review 
                       ° Lesson Study Assignment Due 
                       ° Read Chapters 5 & 6:  Models of Teaching. 
 
Thursday, October 7 
 
                        °  Discussion-Teaching Styles 
                        °  The Information-Processing Family 
  ° Models of Teaching presentations:  M. Jean, E. Frohoff, K. Garigan,  
                           J. Pandorf 
∆ For next class: 
             ° Read Chapters 8 & 9:  Models of Teaching. 
 
Thursday, October 14 
  
                        °  Scientific Inquiry and Memorization 
  ° Models of Teaching presentations:  J. Ferro, E. Garcia, K. Schorzman 
∆ For next class: 
              ° Read Chapter 10:  Models of Teaching. 
  
Thursday, October 21    
    
                         °  Synectics 
                         ° Models of Teaching presentations:  A. Atkinson, C. Gordwin, B. Vieira 
∆ For next class: 
             ° Read Chapters 12 & 13:  Models of Teaching. 
 
Thursday, October 28  (INDEPENDENT STUDY) 
 
                    Advance Organizers 
                        ° Chapter 11:  Models of Teaching. 
                        ° Article 
                        ° Create an Advance Organizer for a unit of study or set of concepts you  
                          will be teaching.  Be prepared to discuss it in class.   
∆ For next class: 
             ° Read Chapter 14:  Models of Teaching. 
 
Thursday, November 4 
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                        °  The Personal Family 
                        °  Discussion – Advance Organizers  
  ° Models of Teaching presentations:  N. Kimball, S. Conrad,  
                          G. Pettinelli, R. Sinclair 
∆ For next class: 
             ° Read Chapters 16 & 17:  Models of Teaching. 
 
Thursday, November 18 
 
                        °  The Behavioral Systems Family 
                        ° Models of Teaching presentations:  V. Zuinga, I. Arce, M. Shoucair    
∆ For next class: 
            ° Read Chapters 19 & 20:  Models of Teaching. 
 
 
Thursday, December 2 
 
                      °  Learning Styles & Equity 
                      °  Collect Reflective Journals 
           °  Models of Teaching presentations:  J. Diaz, K. Topliff, S. Day 
           °  Course Summary and Evaluation  
 
 
 
*This schedule skips November 11, Veterans Day & November 25, Thanksgiving Day. 

 


	Academic Integrity

