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Course Description 
The main purpose of this course is to expose students to the theories and approaches currently under 
discussion within literacy research and to be more reflective and critical readers of research, policy, and 
literacy programs. Too often, we are asked to make decisions (as citizens, educators, or parents) about 
curricula or policies, to implement new approaches, or to assess students or ourselves without being 
adequately equipped to discern the differences and underlying assumptions behind the options presented 
to us. This course will better equip us to participate as democratic citizens within our society and 
educational system. 
 
This course draws from a range of disciplines – psychology, sociology, history, anthropology, and 
linguistics -- to explore the concept of literacy/literacies. Key to our examination of multiple literacies are 
the advances made within socio-cultural theory that bring the linguistic, cultural, and racial diversity of the 
context within which people make sense of the world into play. How the reader’s context shapes his or 
her readings of text, and, ultimately, how the reader’s interactions with text shape the reader’s culture, 
beliefs, and identity as well are an important focus. 
 
One goal of this class will be to operate as a community of practice. The concept of a community of 
practice highlights the learning of skills and knowledge, the evolution of sociocultural practices, and the 
development of Discourses, or ways of being, which occur when people who have common goals interact 
as they strive towards those goals. Communities of practice are generally found among peers or, as 
defined by Lave and Wenger, in apprenticeship situations, as newcomers to an existing culture or 
profession enter and acquire the theoretical and practical knowledge, sociocultural practices, and 
Discourses of the community. 
 
Ultimately, it is my hope that this course will provide students an opportunity to explore educational 
researchers, theorists, and educators’ best, current thinking about literacy instruction and learning. 
Schools and society are grappling with the daunting task of educating a highly diverse population of 
students from different language, socio-economic, race, ethnic, and cultural backgrounds. These students 
come to schools equipped with different experiences and understanding of their own literacies. Yet, all 
students, regardless of background, come with a need to be educated, and educated well. What that 
means and how we will face and make decisions regarding these students’ literate futures will be partly 
up to us as educators and scholars. It is, therefore, our responsibility to be as informed and thoughtful as 
possible and to educate one another toward that goal.  
  
Course Objectives 
Course outcomes are organized around the three professional education unit outcomes of USD’s School 
of Leadership and Education Science, commonly known by the acronym ACE. Upon successfully 
completing this course, students will have: 

  
Outcome 1: Academic Excellence & Critical Inquiry and Reflection 

(1) critically analyzed historical and current theoretical perspectives and research methodologies applied to literacy research 
including sociocultural perspectives on literacy learning 

(2) gained an in-depth knowledge of multiple perspectives on early literacy theory and research 
(3) gained an understanding of current research related to the family/community literacy practices of students with diverse 

sociocultural and linguistic backgrounds; 
(4) gained an understanding of major theoretical models and processes of reading including schema theory, reader response 

theory, and metacognition and strategy instruction. 
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(5) examined the implications of literacy theories and research for classroom practice, curriculum development and 
assessment.  

 
Outcome 2: Community and Service 

(1) actively created and supported a collaborative learning community in our class sessions. 
  
Outcome 3: Ethics, Values, and Diversity 

(1) examined and reflected on the literacy experiences and practices of students with diverse sociocultural, ethnic and 
linguistic backgrounds. 

(2) critically examined and responded to policy-oriented research, current controversial research and educational issues that 
have impacted the field of literacy education.  

 
Course objectives are also linked to specific State of California’s Teaching performance Expectations 
(TPEs).  This course will focus on the following TPEs: 4, 5, 7, 8, 12, and 13. 
(Note:  You can download the TPE document at:  http://209.209.34.22/user_files/13/TPE.doc) 
 
Course Texts: 

(1) California State Learning Standards: http://www.cde.ca.gov/be/st/ss. 
(2) Kucher, S. (2009).  Dimensions of Literacy:  A Conceptual Base for Teaching Reading 

and Writing in the School Settings.  Routledge. 
(3) Jigsaw/Book Clubs—pick one: 

a. Klooster, Steele, & Bloem.  (2001).  Ideas Without Boundaries.  IRA. 
b. Brandt, D. (2001).  Literacy in American Lives.  Cambridge University Press. 
c. Hiebert, E. (ed). (2009).  Reading More, Reading Better.  Guilford Press. 
d. Freire, P. (2003).  Pedagogy of the Oppressed.  Continuum. 

(4) Articles.  (Instructor will provide articles.) 
 
Expectations About Readings: 
All assigned readings should be read PRIOR to the scheduled dates of class coverage (unless 
otherwise indicated) in order to provide background information vital to informed discussions.  It is 
expected that information from assigned readings will be integrated into course assignments; as such, 
cite readings.   
 
Expectations About Attendance and Participation: 
Attendance and participation in all scheduled classes is required. If an emergency should arise, 
it is the responsibility of the student to contact the instructor in a timely manner.  In such cases, 
students are responsible for making up their work and obtaining class notes, etc. Students who 
miss class/classes, have excessive tardies/early departures, and/or do not participate fully 
during class risk not passing this course. Points will be deducted from a student’s final grade for 
excessive tardies, excessive early departures, unexcused/multiple absences, and/or lack of 
participation in class activities and assignments.  Your grade will be lowered for every missed 
class. (See Professionalism for more information).  It is very important that you make every 
effort to attend each and every class, on time and prepared (Presence is more than just being 
present). You are expected to participate in a thoughtful manner in all in-class activities and 
assignments. To earn full credit for this course, you are expected to be prepared each day 
having carefully completed all readings and commitments, including written assignments and 
various commitments to each other for group tasks. Early in the semester, exchange phone 
numbers and email addresses with several classmates so you can get notes and assignments if 
you must miss a class.  It is not the professor’s responsibility to review missed material.   
 
General Expectations: 

• The professor is not in the business of negotiating grades.  If students are unhappy with 
their scores, they may choose to re-do the assignment, following the given feedback.  (A 
re-do does not mean an automatic grade increase; a re-do is not simply changing 

http://209.209.34.22/user_files/13/TPE.doc
http://www.cde.ca.gov/be/st/ss
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around a couple of words.) These assignments must be re-done and re-submitted with 
the original assignment one week after they were returned. The point values of the 
original paper and the revision will be averaged for a final grade on the assignment.      

• It is very important that students keep up with the assignments.  Late assignments will 
be lowered one grade for each day they are late.  If students fail to meet their obligations 
to a group, they will not have an opportunity to make this up.   

• The USD plagiarism policy will be strictly enforced.  Copying text from a website 
constitutes plagiarism. If students do this, they will receive an F on the assignment in 
addition to other measures as deemed appropriate by the SOLES. 

• Students must conduct themselves professionally at all times.  Cell phones should be 
turned off during class.  Students should not be texting, internet-searching, reading, 
prepping, having side conversations, passing notes, sleeping, etc.  (This is rude.)  
Students will also write professional emails with proper titles, deference, etc.     

• The syllabus/schedule is subject to change as needed. 
• Students are expected to complete ALL assignments if you would like to earn a passing 

grade of B-.  (As a general policy, I do not give Incomplete grades.) 
• Dispositions and attitudes go a long way.  Be mindful of your reputation as a student.   

 
Grading Policy: 
All assignments/deliverables: 
 1. Must be typed in 12 point font; 
 2. Must be error-free in regard to conventions and spelling; 
 3. Must include evidence of having read assigned texts; 
 4. Must be turned in on the established due date. 
The purpose of the assignments is to develop and demonstrate competencies expected of a teacher/researcher.  Please note:  
Lower than a B- means the course will not count in the credential program and will need to be repeated. 
 
You must complete ALL assignments on time and attend ALL classes in order to earn the 
opportunity for an A/A+/A-. You must complete ALL assignments in order to receive a passing 
grade. 
 

Grade Criteria 
A • Earns 90-100 points for course assignments and completes C/NC tasks. 

• Completes all class assignments in their entirety. 
• Actively participates in class discussions and assignments. 
• Reads all required readings and is prepared to discuss.   
• Demonstrates strong evidence of having read texts and is responsive to colleagues. 
• Attends ALL classes on time.  No tardies or leaving class early. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

B • Earns 80-100 points for course assignments and completes C/NC tasks. 
• Participates in class discussions and assignments. 
• Reads all required readings and is prepared to discuss. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

C • Earns 70-79 points for course assignments. 
• Minimally participates in class discussions and assignments. 
• Sometimes reads required readings and is not fully prepared to discuss. 
• Misses more than one class and/or has excessive tardies. 
• Is respectful when colleagues (including professor) is talking and/or presenting. 

D and F • Earns 1-69 points for course assignments. 
• Does not participate. 
• Does not read and is not prepared.   
• Misses two or more classes and/or has excessive tardies. 
• Is disrespectful when colleagues (including professor) is talking and/or presenting. 

 



  4 

Fall 2010 – V. Loh 

Course Requirements: 
 

Professionalism 10 
Perfect Attendance +5 
Discussion Leader 10 
Professional Book Club 15 
Theory Paper 25 
Professional Development 10 
Four Reflection Essays 20 
Book Review/Curriculum Guide 10 

TOTAL 100 
   
Course Assignments: 
All assignments are due on the dates given, especially when you are held accountable to a 
group. A late submission will be docked points.  For your final assignments, if you want your work 
back, then you must provide a SASE; I will keep it until January 1, 2011 before recycling. Please  
note that ‘A’ grades mean outstanding work. If you ever have questions about the 
assessment/grade of a particular assignment, please see me. 
 

• Professionalism. The professionalism grade will be based upon class attendance, 
participation, preparation, and completion of in-class and credit/noncredit assignments; 
this grade will also reflect your attitudes and dispositions.  Active 
attendance/participation is required.  Frequent tardiness and absences will not be 
tolerated. Please inform professor of extenuating circumstances BEFORE missing class 
(Professor reserves the right to define excused absences.)   It is the student’s 
responsibility to make sure that your presence is accounted for. Failure to do so is in 
indication of absence.  Students must also adhere to professional standards of behavior 
in class, in email and face-to-face communications, etc.  Because we will be discussing 
international, global and multicultural issues, it is imperative that students maintain an 
open-mind and a positive attitude.  Respectful, honest dialogues and questions are 
expected.  [If you have perfect attendance--meaning no absences, tardies, and/or early 
departures—no excuses--then you will automatically receive 5 extra credit points.] 

 
• Discussion Leader.  Each student will be responsible for leading a discussion on 

particular readings.  This is not a summary.  ALL students are expected to have done 
the readings so you are responsible for going deeper into the content.  Students are 
encouraged to employ technology/media and best practices.  Each presentation should 
be about 20-30 minutes. (See Rubric for Presentations.)   

 
• Book Club and Group Presentation.  You will be assigned to a book club.  Your group 

will read and be prepared to present and discuss the book. Consider including handouts, 
participatory activities, etc.   Demonstrate your teaching and facilitating skills.  You will 
be given feedback on your delivery and planning. 
 

• Theory Paper.  You will express your understanding and application of one theory of 
interest in a written paper and a short 10 minute presentation (via poster, powerpoint, 
etc).  The paper will describe your understanding of one of the areas of literacy theory 
explored in class (or in your own research) and its implications for literacy research and 
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instruction.  Get your topic approved by me.  It should be approximately 15-20 pages 
long (typed, double-spaced, using APA citation format) and have three sections: 

1. A discussion of the tenets, assumptions, assertions and limitations of this 
theoretical orientation, 

2. A discussion of 3-5 recent research articles that illustrate the ways in which this 
theory is being drawn on by literacy scholars, 

3. A discussion of the implications of this theoretical orientation for instruction and 
research. 

(Some possible topics:  activity theory, context theory, Gee’s theory of D/discourses, theories of visual 
literacy and/or media literacy and/or information literacy, transactional theory, reader response theory, socio-
cultural theory, critical literacy, theories behind Pearson and Tierney (1984)’s model of reading, 
cognitive/schema theories, statistical models, LeBerge and Samuels theory, social-psychoanalytical theory, 
social constructionist theory, language based theories, contrastive rhetoric theory,  etc.) 

****As an alternative assignment, you may do the Literacy Investigative Research Project. 
 

• Professional Development. You must attend one national, regional, or local 
professional conference or presentation, focused on literacy. You will describe the 
experience and write a reflection.  You must also include some type of 
visual/documentation.  The purpose is to keep abreast of current thinkings and to further 
participate in a community of practice. 
   

• Reflection Essays. You will write four essays throughout the semester synthesizing the 
readings, class discussions, your thoughts, etc.  Draw specific connections between the 
reading and real-world events, such as classroom practice, conference or lecture 
presentations, individual experience, etc. Consider one or more approaches for reading 
reflections (you may also choose your own approaches):   

o Summary of key points & response – More than a simple summary, this response should highlight the 
main points of the reading(s) and offer a critique of these points as they relate to broad issues such as 
general literacy, literacy policy, literacy classroom practice, etc. 

o Quotes & responses – This response should pull several meaningful quotes from the reading(s) and offer a 
commentary as to the significance of these quotes for broad issues such as general literacy, literacy policy, 
literacy classroom practice, etc.   

o Questions for discussion & reflection – This response should include open-ended questions that build from 
the ideas discussed in the reading(s).  These questions may be used to spur discussion during class 
sessions.  The response should also include initial responses to one or more of the questions that 
reference both the reading(s) and broader reading/literacy issues. 

o Connections across readings – This response should discuss connections and/or contradictions across 
readings in the course.   

o Classroom application – This response should discuss the connection between the concepts discussed in 
the reading(s) and classroom application.  Classroom application may include the reader’s prior 
experiences as a K-12 student, current experiences, and/or current or future plans for application in the 
classroom. 

 
• Book Review/Curriculum Guide:  Students will read an academic book addressing 

literacy (concepts and/or theories) and write a book review with a summary and 
reflection.  In addition, students will create a curriculum guide for using this book 
instructionally.  You can include handouts, ppts, discussion questions, activities, etc.  
Here are some suggested titles—please feel free to pick your own book; just make sure 
you get it approved by me: 

 Daniell, B., & Mortensen, P. (Eds.). (2007). Women and literacy: Local and global 
inquiries for a new century. NCTE-Routledge  

 Goggin, P. N. (2008). Professing literacy in composition studies. Hampton Press.  
 Olson, D. R., & Torrance, N. (Eds.). (2009). The Cambridge handbook of literacy. 

Cambridge University Press.  
 Stuckey, J. E. (1991). The violence of literacy. Portsmouth, NH: Boynton/Cook.  
 Street, B. (1994).  Social Literacies.  Addison-Wesley. 
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  EDUC 515 – Fall 2010:     TENTATIVE COURSE SCHEDULE 
 Session/ 
Due Dates 

Topics and Activities 

1. September 7 Introductions and Syllabus 
 
In-class writing:  What was your favorite book as a young reader?  How old were you when you 
read it?  What was going on at that time? 
 
THEME:  Foundations of Literacy 
-Re-presentation activity:  Current understandings of literacy 
-Lecture: Concepts of literacy versus theories of literacy; What is a theory? 
-Anticipation Guide:  Literacy 
-In-class reading: 

• Gee:  “What is Literacy?” 
• Street (2006):  “Understanding and Defining Literacy” 

 
2. September 14 
 
DUE:  Completed 
Anticipation Guide 

THEME:  Multiple Dimensions of Literacy-An Introduction 
-Discussion Leader:   

• Kucher, Ch.1: _____________________________________________  
 
THEME:  Gee 
-Text Discussions: 

• Gee (2001):  “Reading as Situated Learning:  A sociocognitive perspective” 
• Bonilla (2007):  “Teachers’ D/discourses and Socially Situated Identities: Literacy 

Practices in a Mexican High School” 
• Knoester (2009):  “Inquiry Into Urban Adolescent Independent Reading Habits:  Can 

Gee’s Theory of Discourses Provide Insight?” 
• Williams (2006):  “Another opening, Another show:  Performing teaching identities in 

literacy classrooms” 
 

3: September 21 
 
 

THEME:  Linguistic Dimension of Literacy 
-Discussion Leaders: 

• Kucher, Ch. 2: _____________________________________________ 
• Kucher, Ch. 3: _____________________________________________ 
• Kucher, Ch. 4: _____________________________________________ 

-Text Discussions: 
• Fitzgerald (2003):  “Multilingual Reading Theory” 
• Masny (2006):  “Learning and Creative Processes:  A Poststructural Perspective on 

Language and Multiple Literacies” 
 

4: September 28 
 
DUE:  Reflection 
Essay #1 
 
DUE:  Re-read your 
favorite childhood 
book 
 

THEME:  Cognitive Dimensions of Literacy 
-Discussion Leaders: 

• Kucher, Ch. 5: _____________________________________________ 
• Kucher, Ch. 6: _____________________________________________ 

-Text Discussion: 
• Sadoski and Paivio (2007):  “Toward a Unified Theory of Reading” 

 
THEME:  Rosenblatt 
-In-class writing 
-Lecture and Activity:  Transactional and Reader Response Theory 
-Text Discussion: 

• Klug, Turner, and Feuerborn (2009):  “Affecting Literacy and World Understandings 
Through Creating Opportunities to Meet Real Authors” 
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5: October 5 
 
DUE:  Theory 
Paper Topic (top 
three choices) 
 

THEME:  Cognitive Dimensions of Literacy-Writing 
-Discussion Leaders: 

• Kucher, Ch. 7: _____________________________________________ 
• Kucher, Ch. 8: _____________________________________________ 

-Text Discussions: 
• Kiuhara, Hawken, & Graham (2009):  “Teaching Writing to High School Students:  A 

National Survey” 
• Fitzhugh (2006):  “Where’s the Content?” 

 
THEME:  Funds of Knowledge 
-Text Discussions: 

• Genzuk (1999):  “Funds of Knowledge” 
• Moje and others (2004):  Working toward third space in content area literacy:  An 

examination of everyday funds of knowledge and Discourse” 
• Moll (2001):  “Funds of Knowledge for Teaching:  Using a Qualitative Approach to 

Connect Homes and Classrooms” 
 

6: October 12 
 

INDEPENDENT STUDY:  Work on Book Clubs and Theory Papers 

7: October 19 
 
DUE: Book Club 
 

Presentation of Book Club:  Literacy in American Lives  
 
Presentation of Book Club:  Reading More, Reading Better 

8. October 26  
 
DUE:  Reflection 
Essay #2 
 
DUE: Book Club 
 

Presentation of Book Club:  Ideas Without Boundaries  
 
Presentation of Book Club:  Pedagogy of the Oppressed 
 

9: November 2 
 
 

THEME:  Sociocultural Dimension of Literacy 
-Discussion Leaders: 

• Kucher, Ch. 9: _____________________________________________ 
• Kucher, Ch. 10: ____________________________________________ 

 
THEME:  Sociocultural Theory 
-Text Discussions: 

• Hruby (2001):  “Sociological, Postmodern, and New Realism Perspectives in Social 
Constructionism:  Implications for Literacy Research” 

• Lantolf:  “Introducing Sociocultural Theory” 
• Skerret (2006):  “Looking inward:  The impact of race, ethnicity, gender, and social 

class background on teaching sociocultural theory in education” 
• Souto-Manning (2006):  “A Latina Teacher’s Journal:  Reflections on Language, 

Culture, Literacy, and Discourse Practices” 
 

10: November 9 
 
 

THEME:  Developmental Dimension of Literacy 
-Discussion Leader: 

• Kucher, Ch. 11: ____________________________________________ 
 
THEME:  Educational Dimension of Literacy 
-Discussion Leader: 

• Kucher, Ch. 12: ____________________________________________ 
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THEME:  Hybrid Literacies 
-Text Discussions 

• Jocson ( 2006):  “Examining Hybrid Literacies of Critical Youth Poets” 
• Ware and Warschauer (2005):  “Hybrid literacy texts and practices in technology-

intensive environments” 
 

11: November 16 
 
DUE:  Reflection 
Essay #3 
 

THEME:  New Literacies/Multiple Literacies 
Text Discussions: 

• Cope and Kalantzis (2009):  “Multiliteracies:  New Literacies, New Learning” 
• Gee (2009):  “Reflections on Cope and Kalantzis” 
• Allen (2010):  “Dawn of the New Literacies” 
• Clancy and Lowrie (2006):  “Multiliteracies:  New Pathways into Digital Worlds” 
• Compton-Lilly (2009):  “What can New Literacies Studies offer to Teachers of 

Struggling Readers?” 
• New London Group (1996):  “A Pedagogy of Multiliteracies:  Designing Social Futures” 
• Street (2003):  “What’s new in New Literacy studies:  Critical approaches to literacy in 

theory and practice” 
• Williams:  “Technological Literacies:  A multiliteracies approach for democracy” 
• Schultz and Hall (2002):  “Locating Literacy Theory in Out-of-School Contexts” 

 
12: November 23 
 

THANKSGIVING HOLIDAY—NO CLASS 
 

13.  November 30 
 
DUE:  Professional 
Development 
 

THEME:  Critical Literacy Theory 
Text Discussions: 

• Alvermann and Hagood (2000):  “Critical Media Literacy: Research, Theory, and 
Practice in New Times” 

• Clarke and Whitney (2009):  “Walking in their Shoes:  Using Multiple Perspectives 
Texts as a Bridge to Critical Literacy” 

• Jewett (2007):  “Reading Knee-Deep” 
• Knickerbocker and Rycik (2006):  “Reexamining Literature Study in the Middle Grades:  

A Critical Response Framework” 
• Morrell (2009): “Critical Research and the Future of Literacy Education” 
• Soares and Wood (2010):  “A Critical Literacy Perspective for Teaching and Learning 

Social Studies” 
 

14.  December 7  
 
DUE:  Theory 
Papers  
 
DUE:  Reflection 
Essay #4 
 

Presentations:  Theory Papers 

Finals Week  
December 15-21 
 
DUE by Dec. 21:  
Book Review/Cur 
Guide 
 

++Please send Book Review/Curriculum Guide to my email.++ 
 
Reminder:  If you want your materials returned to you, you must provide me with a SASE by 
December 7th. 
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RUBRIC FOR PRESENTATIONS 
 

Criteria Description Points 
(one point for 5 pts task) 

(two points for 10 pts task) 
Time Did the presenter(s) stay within the time 

limit? 
Did the presenter(s) use time wisely?  
Did the presenter(s) show evidence of 
practicing for time? 

 

Delivery Were the presenter(s) engaging? 
Did the presenter(s) appear to be competent 
in his/her/their knowledge? 
Did the presenter(s) have props, visuals, etc. 
that enhanced the presentation? 

 

Employment of 
Technology and Best 

Practices 

Did the presenter(s) use a form or forms of 
technology/media? 
Did the presenter(s) employ best practices 
and/or strategies? 

 

Important versus 
Interesting 

Did the presenter(s) focus on the important 
information? 
Did the presenter(s) focus more on class 
discussion/engagement rather than 
summary? 

 

Task Alignment Did the presenter(s) complete the task in its 
entirety? 
Did the presenter(s) follow the instructions? 
Did the presenter(s) include an 
international/global/multicultural component 
or connection? 

 

 
Part of being a good presenter is being a good audience member. You will be docked points on your 
presentation for being rude (i.e. passing notes, sleeping, reading, working, having irrelevant side 
conversations, not participating, etc.) 
 
Each week, one or more candidates will lead the discussion of the readings. As Discussion Leader, you 
may structure the discussion any way you see fit including using active approaches to make the 
discussion time more engaging for everyone. Remember that your goal to engage the community in a rich 
discussion of the text in order to support our deeper comprehension of what we have read.  
 
Your job as discussion leader is not to demonstrate that you read the assigned piece (that will be evident 
in your written reflections), but to lead your community of practice in a thoughtful discussion of the piece. 
To this end, keep in mind: 

• Your primary job is to focus the discussion on the key concepts and ideas of the reading; make 
sure those take center stage in your leadership of the discussion. 

• You will be tempted to focus on the professor; fight this temptation and remember that the 
professor is only one among your community. Address your comments and questions to the 
whole community. 

• Prepare several approaches to the reading in order to activate a rich discussion: provocative, 
open-ended questions; short activities; scenarios; questions relating key concepts to real-world 
experiences; drawing conclusions and/or raising questions across readings, etc.  

• Please do NOT summarize the reading; assume that all have read it, so you do not have to 
provide details; your job is to stimulate conversation, obtain points-of-view and observations 
regarding the key points of the reading, and to lead the community in making the reading come 
alive.  
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ALTERNATIVE TO THEORY PAPER: 
Literacy Investigative Research Project 

 
This in-depth investigative project will provide you with an opportunity to explore 
aspects of literacy theory and practice that puzzle, intrigue, and/or concern you. You will 
do this by identifying a local literacy project, program, or institution that invokes or 
embodies some conceptual notion of literacy. I recommend that you start with a concept 
of literacy, such as “adult literacy,” “media literacy,” “computer literacy”, “community 
literacy,” “information literacy,” “women’s literacy,” “literacy for learning disabled,” and so 
forth, and then identify a significant and accessible program to investigate and study. 
 
To do an effective study, you will need to read scholarly texts on literacy theory and 
research relevant to your subject, conduct on-site interviews and observations, 
(perhaps) volunteer your time to the program, and examine alternative methods, 
programs, and approaches. For instance, if you were interested in community literacy, 
you would read studies by such scholars as Flower, Higgins, and Long. Then you might 
identify a local community project such as Rolling Readers. 
 
Approach your study as a journalistic-style investigation. Please keep all names of 
participants (other than those who serve in official capacities) anonymous. Make your 
intentions clear and be respectful and open to the opinions and ideas of people you 
encounter. Remember that they are not your research subjects and that you are 
investigating the program to discover and learn about theories and approaches to 
literacy, not to evaluate their program. 
 
As much as possible, make this project serve your own research interests and scholarly 
needs, even if tangentially. I encourage collaborative projects for this assignment. 
 
Central to your future scholarly project (thesis or dissertation) is a sharply focused 
problem that can be phrased as a question or set of questions that drive the research, 
analysis and writing. A big part of this project is doing the investigative study that allows 
you to eventually define and focus the kind of study you propose, and to establish its 
viability and significance. Questions typically come out of a dissonance between 
expectation and experience or “motivating dissatisfaction.” The readings and field 
observations you do in and out of this course may stir up moments of such dissonance 
– take stock of these because they often lead to opportunities for further exploration. In 
your final report of your literacy project, you might indicate a question or questions that 
that have come out of your investigative study that would lead to a scholarly research 
question. 
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USD – SOLES Policy Information 

 
Academic Integrity 

All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the University.  Acts 
of academic dishonesty include:  a) unauthorized assistance on an examination; b) falsification 
or invention of data; c) unauthorized collaboration on an academic exercise; d) plagiarism; e) 
misappropriation of resource materials; f) any unauthorized access of an instructor’s files or 
computer account; or g) any other serious violation of academic integrity as established by the 
instructor. 
 
An act of academic dishonesty may be either a serious violation, or if unintentional, a non-
serious violation of course rules, an infraction.  If the instructor determines that an infraction or 
serious violation has occurred, the instructor can impose penalties that may include:  a) 
reduction in grade; b) withdrawal from the course; c) requirement that all or part of the course be 
retaken; and d) a requirement that additional work be undertaken in connection with the course 
or exercise.  Policies and procedures regarding academic integrity follow the guidelines 
established in the Student Honor Code Academic Integrity Pledge. 
 

Grade of Incomplete 
The grade of Incomplete (“I”) may be recorded to indicate (1) that the requirements of a course 
have been substantially completed but, for a legitimate reason, a small fraction of the work 
remains to be completed, and, (2) that the record of the student in the course justifies the 
expectation that he or she will complete the work and obtain the passing grade by the deadline.  
It is the student’s responsibility to explain to the instructor the reasons for non-completion of 
work and to request an incomplete grade prior to the posting of final grades.  Students who 
receive a grade of incomplete must submit all missing work no later than the end of the tenth 
week of the next regular semester, otherwise the “I” grade will become a permanent “F.” 
 

A Petition for a grade of incomplete must accompany all requests for an 
incomplete at the end of the course term. Criteria for changing a grade of 
incomplete to a letter grade must be negotiated with the instructor before the final 
class.  The criteria must be outlined on the signed Incomplete Request Form. A 
completed form with both the instructor and student signature must be turned in 
by the last session of the class. Without a student signed form the registrar 
requires assignment of a grade of F. A student must complete an incomplete by 
the 10th week of the next session or a grade of F is permanently calculated in the 
overall grade point average. Any attempts to complete an incomplete after the 
10-week deadline requires the approval of the Associate Dean of the School of 
Education. 

 
Requests for Accommodation 

Reasonable accommodations in accordance with the Americans with Disabilities Act will be 
made for course participants with disabilities who require specific instructional and testing 
modifications.  Students with such requirements must identify themselves to the University of 
San Diego Disability Services Office (619.260.4655) before the beginning of the course.  Every 
effort will be made to accommodate students’ needs, however, performance standards for the 
course will not be modified in considering specific accommodations.  
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