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EDSP 559 

DHH: Language in Elementary School (3 units) Onsite 

 
Jane Freutel, MA, CED, Cert AVT    Fridays  8:00-12:30 
213-748-5481 x 253 
562-630-6619  (home)     jfreutel@jtc.org 
Course Description 
 
This course is an extension of EDSP 556 DHH: Language in Early.  We will examine 
and apply language development principles to school-age children with an emphasis on 
children whose hearing loss is late identified, or who are delayed in the development of 
a language system.  Issues related to cultural differences and English language 
learners, assessment and planning as part of the IEP process, language acquisition in 
both classroom and individual therapy settings, transition into the mainstream and 
general education, outcomes related to sign language, and the role of families will be 
discussed. We will explore how all this information can be applied in settings where a 
variety of communication modes are employed.   In exploring the options available, we 
will develop general principles that can guide professionals when working with a school-
age child (K-12) with a hearing loss. 
 

Fieldwork: A fieldwork commitment in order to complete the assignments and 
meet the performance–based competencies for this course is required. All 
students, whether onsite students, distance education students or interns will 
complete practicum requirements as part of their Lab, conducted at John Tracy 
Clinic.   A Summer Institute at John Tracy Clinic will be required for all interns 
and distance education students. 
Fieldwork Validation: Candidates must complete the Methods Course 
Reflective Field Experience Report Form for each special education methods 
course completed. This form can be found in the Field Experience Section of the 
Special Education Candidate Handbook. 
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Course Purpose 
This course will meet the CCTC Level I – Education Specialist Standards for Deaf 
and Hard of Hearing (see Matrix) and standards established by CEC/CED for 
Preparing Teachers Who are Deaf or Hard of Hearing. 
 
Course Objectives – Aligned with Candidate Unit & Program Outcomes•  
The SOE Unit: The three School of Education Unit Candidate Outcomes (ACE) provide 
the framework under which course objectives, course requirements and the standards 
linked Centerpiece Artifacts are organized and evaluated as part of the Unit 
Assessment System. In their Reflective Professional Portfolio, candidates begin to 
practice the construction of their own assessment system within the role of being a life 
long professional learner. Artifacts are chosen, described and displayed in the portfolio 
as performance based evaluate evidence aligned with the National Council for 
Accreditation of Teacher Education (NCATE): Standard 1 Candidate Knowledge (K), 
Skills (S), and Dispositions (D) demonstrated throughout course and field experience.  
 
The Special Education Program: The Unit Candidate Outcomes (ACE) provide the 
frame upon which course objectives are aligned with the Council for Exceptional 
Children Knowledge & Skill Base for All Beginning Special Education Teachers: 
Common Core  & Individualized General Curriculum Content Standards (CEC).  Course 
objectives also align with the Interstate New Teacher & Assessment Consortium 
principles (INTASC) and the California Commission Teacher Credentialing: Education 
Specialist Standards (CCTC).  
 
The Professional Reflective Portfolio (PRF): The portfolio provides a vehicle through 
which candidates use critical inquiry and self-assessment to develop their skills as life 
long learners in their chosen profession. The PRF contains all the required Centerpiece 
artifacts that collectively illustrate the candidate’s body of work that illustrate his or her 
performance-based competency. These Centerpieces provide the evidence upon which 
faculty use the Educational Specialist Reflective Professional Portfolio Assessment 
Rubric to make program recommendations. Recommendations are required prior to 
enrollment in practicum, applying for a credential, and/or applying for conferment of a 
degree.  The material in the PRF is organized around the three Unit Candidate 
Outcomes (ACE). Under each portion of ACE, the candidate links the ten CEC 
Standards based Centerpieces with the California State Teacher Performance 
Expectations Standards (CSTPs). 
 
Upon completion of this course, candidates will be able to demonstrate competencies in 
the areas listed here. 
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Outcome I: Academic Excellence & Critical Inquiry and Reflection 
Demonstrate knowledge of how to represent content accurately and competently by 
affectively applying strategies and techniques in their field of study. Engage in reflective 
activities, critically analyze their practice and apply higher order thinking skills to a wide 
array of investigative pursuits. 
 

• Students will demonstrate knowledge of the characteristics of children with 
hearing loss who are developing language in a developmental manner and 
children whose language is delayed. (CCTC Standards 12, 23, 24) (K) 

 
• Students will demonstrate knowledge of methods for enhancing language 

development in a variety of educational settings, including the general education 
setting. (CCTC Standards 17, 20, 23, 26) (K, S) 

 
• Students will apply knowledge of assessments and evaluation by creating 

specific language goals, objectives and activities for students, including 
students with culturally diverse backgrounds, in classrooms, in therapy 
settings, and in the general school environment.  (CCTC Standards 17, 19, 25). 
(K, S) 

 
Outcome II: Community & Service 
Demonstrate the ability to create and support collaborative learning communities in their 
professional fields of practice. Bridge theory and practice by experiencing various 
dimensions of the community through active service engagements. 
 

• Students will demonstrate their abilities to use formal and informal assessment 
for school-age children with a hearing loss, including children with culturally 
diverse backgrounds, in a variety of educational settings, working as a member 
of a collaborative team. (CCTC Standards 16, 17, 19, 25, 28) (K,S,D) 

 
• Students will develop IEP goals and objectives which promote language growth 

in school-age children with a hearing loss as a member of the child’s educational 
team.  (CCTC Standards  16, 19)  (K, S, D) 

 
• Students will apply their knowledge of language development and intervention 

techniques for school-age students in classrooms, therapy, and the general 
school environment. (CCTC Standards 15, 23, 24, 27) (K, S, D) 

 
 
Outcome III: Ethics, Values and Diversity 
Understand and adhere to the values and ethical codes of the university, of schools 
they work in, and of their professional organizations. Create inclusive, unified, caring 
and democratic learning communities that value all individuals regardless of background 
or ability, and equitably support their learning and development. 
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• Students will demonstrate knowledge of multicultural issues and how these 
issues impact the learner and the family.  (CCTC Standards 12, 23) (K, S. D) 

 
• Students will demonstrate the ability to provide information on the various 

communication options available to parents and their children with a hearing loss 
as an aid to helping parents decide which option(s) and placements might work 
best for them and their child.  (CCTC Standards 12, 16, 23, 24, 25) (K, S, D) 

 
• Students will demonstrate their understanding of the transition of children with 

hearing loss from one placement to another, and/or from one communication 
mode to another, as part of a collaborative team of school personnel, with 
particular attention to language, school routines, and literacy development. 
(CCTC Standards 15, 16, 19, 20, 22, 24) (K, S, D) 

 
 

 
•A descriptive explanation of the use of standards and candidate assessment is 
provided in the Education Specialist Undergraduate and Graduate Candidate 
Handbook. 

 

 
 
 

USD Policy Statements 
 

Academic Integrity 
All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the University. Acts 
of academic dishonesty include: a) unauthorized assistance on an examination; b) falsification 
or invention of data; c) unauthorized collaboration on an academic exercise; d) plagiarism; e) 
misappropriation of resource materials; f) any unauthorized access of an instructor’s files or 
computer account; or g) any other serious violation of academic integrity as established by the 
instructor.  
 
It is the responsibility of the instructor to determine whether a violation has occurred. An act of 
academic dishonesty may be either a serious violation, or, if unintentional, an infraction (a non-
serious violation of course rules). If the instructor determines that an infraction (as opposed to a 
serious violation) has occurred, the instructor can impose penalties that may include: a) 
reduction in grade; b) withdrawal from the course; c) requirement that all or part of the course be 
retaken; and d) a requirement that additional work be undertaken in connection with the course 
or exercise. Students may formally challenge the instructor’s determination of infraction (see 
below).  
 
Instructors shall report all violations, whether, infractions or serious violations, both to the 
Dean’s office and the student using the Academic Integrity Violation Preliminary Worksheet. The 
Associate Dean will contact the student and ensure she or he is aware of the Academic Integrity 
policy. The Associate Dean will appoint a hearing committee only when: 1) the instructor reports 
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that a serious violation occurred, or 2) the instructor reports that an infraction occurred and the 
student wishes to appeal the determination of infraction.  
 
The hearing committee will include, in addition to the Associate Dean, a faculty member and two 
students from the School of Leadership and Education Sciences, and a faculty member from 
outside the School of Leadership and Education Sciences. If the hearing committee determines 
that a serious violation has occurred it also will determine sanctions to be applied which may 
include: a) expulsion from the University; b) suspension from the University for up to one year; 
c) a letter of censure; and d) imposition of a period of probation. If the hearing committee 
determines an infraction has occurred the penalty imposed by the faculty member will be 
upheld. If the hearing committee determines that no serious violation or infraction has occurred, 
it will request the instructor to take action consistent with that determination. If the hearing 
committee determines that expulsion is the appropriate sanction the student may appeal to the 
Provost. 
 
Grade of Incomplete 
The grade of “Incomplete” ("I") may be recorded to indicate that the requirements of a course 
have been substantially completed, but, for a legitimate reason, a small fraction of the work 
remains to be completed; and that the record of the student in the course justifies the 
expectation that he or she will complete the work and obtain a passing grade by the deadline. It 
is the student's responsibility to explain to the instructor the reasons for non-completion of the 
work and to request an “Incomplete” grade prior to the posting of final grades. The instructor 
should discuss with the student the conditions and deadline for completion, whenever possible, 
and should document the conditions and deadline using the Petition for Grade of Incomplete. 
The “Incomplete” grade is not counted in the computation of the grade point average, nor is 
credit earned for the semester/session for which the grade was authorized.  
 
Students who receive a grade of “Incomplete” must submit all missing work no later than the 
end of the tenth week of the next regular semester; otherwise, the "I" grade will be counted as 
an "F". (Students who receive a grade of “Incomplete” in the spring semester need to complete 
their work by the tenth week of the fall semester.) A faculty member assigning a grade of 
“Incomplete” will complete a Petition for Grade of Incomplete, indicating the reason for the 
“Incomplete”, and attach a copy of the form to the grade roster when turning in grades. A copy 
of this form will be placed in the student’s file. Disqualification or Scholastic Probation may be 
the result if the work is not finished within the posted deadlines and the “Incomplete” turns into 
an “F.”  
 

Students receiving financial aid should be aware that taking an “Incomplete” grade 
may affect their eligibility for financial aid by their failure to earn the appropriate 
amount of credit within a year. When the work is completed, a Removal of Incomplete 
or Change of Grade form will be completed by the instructor and signed by the 
Assistant Dean. One copy is then placed in the student’s file and the original is sent to 
the Registrar. 

 
Student Dismissal 
Students may be dismissed from the Graduate Programs in the School of Leadership and 
Education Sciences for the following reasons:  
1. Violations of academic integrity.  
2. Failure to maintain established grade point average of 3.0 for all coursework.  
3. Failure to make satisfactory academic progress toward their degree.  
4. Failure to complete time limits for degree.  
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5. Failure to make satisfactory progress in the development of academic and practitioner skills.  
6. Violations of Ethics Code(s) as established by applicable field of study and program area.  
7. Violations of USD policies and the Student Code of Rights and Responsibilities, including 
academic dishonesty and plagiarism, as listed in the Student Handbook which is published 
online at http://www.sandiego.edu/archways.  
8. Failure to maintain cooperative relationships with other students and/or faculty or failure to 
maintain satisfactory delivery of services to clients during fieldwork, including, but not limited to: 
internships, student teaching, practicum or service learning.  
 
Requests for Accommodation 
Reasonable accommodations in accordance with the Americans with Disabilities Act will be 
made for course participants with disabilities who require specific instructional and testing 
modifications.  Students with such requirements must identify themselves to the University of 
San Diego Disability Services Office (619.260.4655) before the beginning of the course.  Every 
effort will be made to accommodate students’ needs, however, performance standards for the 
course will not be modified in considering specific accommodations.  
 

 
A complete listing of USD academic policies may be found at: 

http://www.sandiego.edu/soles/documents/2009-2010LT_Handbook.pdf 
 

 
 

Textbook/Readings/Bibliography: 
 

Berko-Gleason, J. (2000). The development of language.  New 
York: Allyn Bacon. 

 
Carlson, Bird & Strong. (1999). Resilience and success among deaf high school student: 

Three case studies.American Annals of the Deaf, 144, 226-235. 
 
Chinn, K.M. (1999). Ethnic and cultural diversity in rural deaf education programs in 

New Mexico. (Report No. RC021907). Albuquerque, New Mexico: American 
Council on Rural Special Education. (ERIC Document Reproduction Service No. 
ED429757).   

 
Christensen, K. (ed.). (2000). Deaf – plus: A multicultural perspective.  San Diego: Dawn 

Sign Press. 
 
Estabrooks, W. (1999).  Cochlear implants for kids.  Washington, DC: Alexander Graham Bell 

Association for the Deaf. 
 
Gerner de Garcia, B.A. (1995). ESL applications for Hispanic deaf students. Bilingual 

Research Journal, 19(3-4) 453-467. 
 
Lindfors, J.W. (1987). Children’s language and learning.  New York: Allyn Bacon. 

http://www.sandiego.edu/soles/documents/2009-2010LT_Handbook.pdf
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Luetke-Stahlman, B. (1999).  Language across the curriculum.  Hillsboro, OR: Butte 

Publications, Inc. 
 
Levi, A.V., Boyett-Solano, J., Nicholson, B. & Eisenberg, L.S. (2001). Multilingualism and 

children with cochlear implants. Hearing Review, 8(6). 
 
Lynch, E.W. & Hanson, M.J. (1998). Developing cross-cultural competence (2nd ed.). 

Baltimore, MD: Brooke Publishing Co. 
 
Mapp, I. & Hudson, R. (1997).  Stress and coping among African American and Hispanic 

parents of deaf children. American Annals of the Deaf, 142(1), 48-56. 
 
McConkey-Robbins, A., Green, J. E., & Waltzman, S.B. (2004). Bilingual oral language 

proficiency in children with cochlear implants. Archives of Otolaryngology Head& 
Neck Surgery, 130, 644-647. 

 
Mendoza-Denton, N. (1999). Sociolinguistics and linguistic anthropology of US Latinos.  

Annual Review of Anthropology, 28, 375-396. 
 
Nevins, M.E. & Chute, P.M. (1996). Children with cochlear implants in educational settings. 

San Diego: Singular Publishing Group, Inc.  
 
Paul, P.V. & Quigley, S.P. ( 1990). Education and deafness.  New York: Longman. 

 
Qualls-Mitchell, P. (2002). Reading enhancement for deaf and hard-of-hearing children 

through multicultural empowerment. The Reading Teacher, 56(1), 76-85. 
 

Ramsey, C. (1997). Deaf children in public schools: Placement, context and consequences.  
Washington DC: Gallaudet University Press. 
 

Rodriguez, B.L. & Olswang, L.B. (2003). Mexican-American and Anglo-American 
mothers’ beliefs and values about child rearing, education, and language 
impairment.  American Journal of Speech-Language               Pathology, 12, 452-
462. 
 

Schirmer, B.R. (2000). Language and literacy development in children who are deaf.  
Needham Heights, MA: Allyn Bacon. 
 

Schloss, P.J. (1990).  Teaching social skills to hearing-impaired students.  Washington, DC: 
Alexander Graham Bell Association for the Deaf. 
 

Shaw, J. & Jamieson, J. (1997). Patterns of classroom discourse in an integrated, interpreted 
elementary school setting.  American Annals of the Deaf, 142, 40-47. 
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Steinberg, A., Delgado, G., Bain, L., Ruperto, V. & Li, Y. (2003).  Decisions Hispanic 
families make after the identification of deafness. Journal of Deaf Studies, 8(3), 
291-314. 
 

Stone. P. (1988). Blueprint for developing conversational competence.  Washington, DC: 
Alexander Graham Bell Association for the Deaf. 
 

Tattershall, S., Kretschmer, L.W., & Kretschmer, R.R. (1988). Assessment issues for three 
aspects of school communication.  In R.R. Kretschmer & L.W. Kretschmer (eds.), 
Communication assessment of hearing-impaired children: From conversation to 
classroom.  Journal of the Acacemy of Rehabilitative Audiology, Monograph 
Supplement, 21, 173-195.  
 

Walker-Van, C. (1998). Profiling Hispanic deaf students: A first step towards solving the 
greater problems.  American Annals of the Deaf, 143, 46-54. 
 

Wolbers, K.A. (2002). Cultural factors and the achievement of Black and Hispanic deaf 
students.  Multicultural Education, 10(1), 43-49. 

 
Wu, C. & Grant, N. (1997). Asian, American, and the deaf: A framework for professionals.  

American Annals of the Deaf, 142, 48-56. 
 
 

Recommended Text (required format for citing references): 
American  Psychological Association. (2001). Publication Manual of the American 

Psychological Association (5th ed.). Washington, DC: author. 
 

 
Internet Course Supports 
 
USD Internet/E–Mail Access Account 
By second class every student must have a USD Internet Access Account. You obtain 
this in Serra 205. This account is free and the only way you can access the WebCT 
assignments for this course. Class notes, updates, supplements and group activities will 
appear on WebCT. Additional information about this course and assignment tasks will 
be posted regularly on the EDSP 174/274 WebCT site. Candidates are responsible for 
checking the course site regularly for postings and projects. 
 
The easiest way to get to a WebCT course is (http://unet.sandieog.edu/). This is the 
USD Portal entrance for all students. 
 
Tasks Dates Grade Weight: You will be given specific information about your tasks and 
the value of each task towards your overall grade for this course.  Specifically identified 
tasks in this and other credential coursework that informs your overall development as 
an educator will be evaluated on rubric based performance indicators. Your advisor will 

http://unet.sandieog.edu/
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keep you abreast to this requirement. Also check your student manual and program 
information posted on the school web site. 

Course Requirements  
 
Topic/Readings      Assignments/Activities   
 
1. 
January 4 
Characteristics of Language  
Learners with Hearing Loss         Review language approaches  
 
      Comparison of early ID vs, late, construct chart 
        Review history of language teaching 
 
Students will review and apply the historic and theoretical approaches to language 
development to the school-age child with a hearing loss. Students will compare and 
contrast the language learning needs of children who have been identified, amplified 
and exposed to a complete language system, including languages other than 
English, as a very young child to the needs of children who are identified, amplified and 
exposed to a complete language system, including languages other than English, 
later in life.  . 
Students will research information on line about the language philosophies of schools 
for children who are deaf and hard of hearing. Students will define a naturalistic style of 
teaching language to children who are deaf and hard of hearing and define a structured 
approach to teaching language to children who are deaf and hard of hearing as well a 
combination approach to teaching language.  
Students will use on-going observations of deaf students at local school to document 
language development techniques used by teachers and verbal language 
developmental levels of students observed. 
 
2. 
January 7 
Typical and a typical language development) Discuss typical language 

development  
Gleason chap. 9 (PPT)       Discuss atypical 
development 
          
Kretschmers, Chap 2 (PPT)     Discourse functions  
         Assessments Planning  
         CASELLS discussion 
Students will review the language development of typical children, including semantics, 
syntax, pragmatics, cognitive children, dialects, language, receptive and expressive 
language, referential and expressive language of children with a hearing loss.  
Students will review how they will assess the language abilities of a school age child 
who is deaf or hard of hearing, including those children from culturally diverse 
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backgrounds. Students will review standard language assessment tools generally used 
with children who are deaf and hard of hearing. Students will review the procedure for 
gathering a language sample from a child who is deaf or hard of hearing and how to 
assess the information it contains about a child’s use of language. Students will discuss 
the functions of discourse and relate this information to prior knowledge from previous 
language courses. Students will use observations at local schools to document 
language development techniques of teachers and verbal language developmental 
levels of students observed. Students will evaluate language sample provided in class 
using CASELLS and turn it in. 
 
3. 
January 11 
Discourse Processes and State Standards    Class discussion,  
      
California State Standards in Language Arts 
 
Students will research general education (K-12) to find the current California State 
Standards for the Language Arts which will include Reading, Writing, Spelling, and 
present to the class their implications for children with a hearing loss. Children of 
different ages with different levels of English language (spoken and signed), different 
assistive devices and levels of loss, and different ethnicities will be considered.  
Strategies to assist children in achieving grade-level standards will be developed.  
Statewide achievement tests will be analyzed for their use with children  who are deaf or 
hard of hearing and the results of the testing discussed. 
Discussion and review of language sampling techniques to use during observations at 
local public school programs. 
 
4.   
January 18 
Pragmatics, Semantics, Syntax (PPT)    Class discussion 
Read Kretschmers’ Guidelines for  
Developing Language Learning Programs. Create a model for 

language assessment 
 
Students will review language concepts from the previous course for young deaf 
children and apply the concepts to a school age deaf child, including children from 
culturally diverse backgrounds. Students will define the issues in pragmatic language 
development that appear in a deaf child’s language. Issues in semantic skill 
development and syntax or grammar development will be recognized. Students will 
produce a model that reflects the sequence of activities from assessment of language to 
implementing activities that support language development in a classroom setting with 
school age children who are deaf or hard of hearing. 
Students will choose an article that discusses the impact of multiple challenges on the 
language development of a child who is deaf and prepare to present a summary of the 
article in class later in the semester. 
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5. 
February 1 
Midterm Exam        Role play IEP 
IEP Goals in Language      Team work on Reading 
         Curriculum 
IEP readings 
Reading Curriculum Texts 
 
Given the results of the information gathered from the assessment process, students 
will write language goals and objectives for both the classroom and therapy settings.  
Students will develop and deliver a “script” of what they might say at this child’s IEP.  
Students will share their assessment, goals, and objectives with the child’s “parents” 
role played by other students.  A range of possible home activities will be discussed and 
developed with the “Families”, including families from culturally diverse 
backgrounds..  Students will explain their upcoming language related activities. 
Students will plan a range of child-led and adult-led activities to promote language 
acquisition goals in both therapy and classroom settings.   
Working in teams, students will begin evaluating Reading Curriculum materials to 
present in next class. 
 
6. 
February 8 
Literacy Principles and Hearing Loss     Chart of Genres 
        Analysis of Reading Programs 
Readings from Schirmer 
PP 224-225, 230-232***(may be changed)  
 
CA State test results in Reading    
 
Students will use information from readings to suggest ways to improve the classroom 
environment (teacher talk) to maximize the language interaction potential and literacy 
skills for children with hearing loss in this setting.  Specific strategies for improving 
language acquisition and literacy skills in classrooms will be identified for regular 
educators, speech/language therapists, and other support personnel.  
Formal reading programs will be evaluated in light of these issues and students will 
analyze the theoretical approach represented by these curricula.  Students will review 
some of the most recent literature, perspectives and statistical information available on 
reading and deafness.  Students will identify variables which contribute to successful 
reading achievement in children, including children from diverse cultural 
backgrounds. The impact of the cochlear implant on reading achievement will be 
included. National reading assessment issues for students with hearing losses will be 
discussed. 
Working in teams, the students will compile listings of concepts and strategies which 
they would use in a successful reading program to help children with hearing losses in a 
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variety of educational settings and identify issues that present in reading programs used 
with school age deaf children. 
Students will choose a formal assessment to administer to a deaf child seen in AVT 
Lab. Results will be written up and shared with class on 2/23. 
         
 
 
7. 
February 15 
Analysis of a school age child’s verbal   In class  
language functioning levels     presentations by  
          Teams 
 
Students will be provided with a case study in order to evaluate a child’s verbal 
language needs. Attention to children with cochlear implants and their needs for 
changes in language and placement will be addressed.  Following a discussion 
regarding what needs or omissions or errors are demonstrated by the child, corrections, 
goals and activities will be created by teams of students. (Like in extreme home 
makeover) Individual assignment will duplicate the process done by the teams. 
Students will assigned topic for presentation on AAE issues next week. 
 
8. 
February 19 
Language Issues for the African-American   Issues presented  
School-age Deaf Child in a news format 

Presentation of formal 
language assessment results 

Readings from Taylor articles 
 
Students will demonstrate knowledge of issues in language development that impact 
children who use alternative forms of standard English such as African-American 
English. Students will assess their own abilities, strengths and weaknesses relative to 
these issues. Each student will present a summary of the issue assigned the previous 
week to the class.  Students choose research topic for next week. 
 
9 
February 29 
Language Development     Class discussion 
Across Content Areas     In Class Presentation  
Deaf Children with Multiple    of Multiple Challenges 
Challenges        Research Issues 
 
Readings Assigned 
 
Students will examine child-to-child language in the general education setting at various 
developmental levels (K-12). Students will identify the unique components of this 
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discourse throughout the school day and across content areas. Research into social 
interactions at the elementary, middle and secondary school level will be presented, 
with a special focus on children with cochlear implants, including children from 
culturally diverse backgrounds.  Successful strategies to help the child with a hearing 
loss increase social interactions skills within peer groups will be developed. 
Students will present summaries of recent articles on deaf children who have multiple 
challenges.       
 
10.  
March 7 
Inclusion and Transition Issues     Class discussion 

Create chart to describe 
issues 

American Annals article 
on deaf children in the mainstream  
Assigned Readings 
 
Students will discuss the issues involved in successful inclusion for a deaf child and the 
transition issues that arise between school placements. Working with families, 
including families from diverse cultural backgrounds, to plan for successful 
transitions and strategies to support deaf students through transitions will be charted. 
 
11. 
March 14 
State Approved Curricula Visit to LA County Superintendent of 

Education, Library to review State 
approved texts in Reading, Lang 
Arts, Math, and Science 

 
 
Centerpiece Artifact: Final Exam (15 pts.) 
 
The students’ final exam also serves as their centerpiece artifact. Using the tools and 
knowledge gained from both language courses, students will write a complete language 
profile of the school-age student. It will include significant history, performance-based 
outcomes, strategies and sample activities, and summary with recommendations.   
 
 
TaskStream 
 
Field Work Documentation 



EDSP 559 Jane Freutel, MA, CED, Cert AVT   Spring, 2008 • Page: 14 

Evidence of completion of the required 20-hour field experience must be written-up on 
the official USD Special Education Field Placement Report Form. A copy of the Field 
Placement Report Form for every special education course requiring a field-based 
component must be in a candidate's portfolio before final recommendation for a Level I 
Education Specialist Professional certification will be completed by the Program 
Advisor. 
 
NOTE Additional Resources and Assistance: Further descriptions, details and 
evaluation rubrics will be discussed in class and will be provided on the course WebCT 
Site and as part of the descriptors and attachments. All candidates are responsible for 
checking WebCT for updates and specifics. Your instructor will also announce use of 
these resources throughout the course.  
 
Assessment Plan/Grading Criteria/Rubric  
 
Students are expected to attend class consistently and on time, to have completed all 
readings prior to class, to come prepared with all materials, and to participate fully all 
class discussions and activities.  Students will be expected to submit assignments of the 
date specified.  Rubrics for assignments will be available. Grading will be computed 
based on 1000 possible points for the semester as follows: 
 

1. Assignments points   (See attached chart) =      total 700 points 
 

2. Attendance 5 points each meeting =     50 points 
 

3. Class Participation: 5 points each meeting =    50 points 
 
4. Midterm Exam:       100 points 

 
5. Final Exam:        100 points 

 
TOTAL POINTS POSSIBLE     1000  
Grading 
 

A 96 - 100  
A- 93 - 95.9 
B+ 88 - 92.9 
B 85 - 87.9 
B– 83 – 84 

C+ 78  – 82.9 
C  75 - 77.9 
C- 73 - 74.9 
F BELOW 73.0 

 
 
Note: A grade of B or above must be achieved for coursework to count towards a 
credential or professional development degree. 
 

All requests for an incomplete must be accompanied by the Petition for 
Incomplete Form signed and negotiated with the instructor before the final class. 
This form must be turned in by the last session of the class. Without a student 
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signed form the registrar requires assignment of a grade of F. A student must 
complete an incomplete by the 10th week of the next session or a grade of F is 
permanently calculated in the overall grade point average. Any attempts to 
complete an incomplete after the 10-week deadline requires the approval of the 
Dean of the School of Education. 

      
Course Modules/Topical Outline 
As the themes emerge for this course the details of each module will be further 
expanded on WebCT and TaskStream. Students are responsible for checking both sites 
for course information and assignment requirements. 
 
Course Topics  
The following are a list of the potential course topics based on the CCTC requirements 
for a Level I Education Specialist Credential being met by this course. In addition to 
state and professional standards, the topics in this course will reflect changes in federal 
and state regulations and recent research published in the field. For specific topics, 
assignments and topic dates - see the Calendar section on the course WebCT site. 
  

1. Language Theories and the School-age Child with a Hearing Loss 
 
2. Language Assessment – Formal and Informal 

 
3. Literacy, Language and the School-age Child with a Hearing Loss 

 
4. Cultural Pluralism, Diversity, Language and Hearing Loss 

 
5. Language for the Child with a Hearing Loss in the General Education Setting 

 
6. Language and Social Interactions of the School-age Children with a Hearing Los 

 
7. Children with a Hearing Loss and Multiple Challenges 

 
8. Working as a Member of an Interdisciplinary Team 
 

 

Appendices to Course 
All appendices are posted on the course WebCT site. Additional Addendums to the 
course will be posted on WebCT. The Centerpiece Artifact will be evaluated on a 
rubric assessment form in the Reflective Professional Portfolio. 
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Assignments Chart 
Spring 2010 

 
NAME_____________________________ 

 
 
Class  
Meeting  

             Assignments Date due Points  Your 
scores 

  1. Observation notes from visitations At Final 25 each = 
100  

 

  2. CASELLS language assessment 
assignment 

1/7 
In class 

  50  

  3 State Standards Application 1/11  
In class 

  50  

  4. Kretschmers’ Guidelines: 1 page 
reflection 

1/18   25  

  5 Terms and Definitions 2/1 
In class 

  25  

  6. IEP Goals Assignment 2/8   50  
  7 Reading Curriculum Assessment At Final   25  
  8. Analysis of Discourse (T) 2/15   25  
  9. Analysis of Discourse (A) 2/19 100  
10 Formal Language Assessment 2/29 100  
11. Multiple Challenges Article Summary 3/7 in 

class 
  50  

12. Language issues across the curriculum: 
create chart 

3/7 in 
class 

  50  

13. Experience chart 3/14   25  
14. Analysis of AAE issues 3/14   25  
 
 
Total points for all assignments       700 
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