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Course Description 
 
This course is designed to develop an understanding of the nature of language and how 
it is acquired in typically developing children and in children with a hearing loss, ages 
birth to five years.  The more the hearing professional understands about how language 
develops in children without challenges, the more informed their judgments about 
language programming for children with hearing loss will be. 
 
This course will begin with consideration of the nature of language, what we understand 
about it, how the theoretical perspectives about language acquisition has changed over 
the years, how these changes have influenced research and language programs for 
children who are deaf or hard of hearing.   With this foundation, the course will explore: 
a) theories that address the development of language in typical children, b) the 
descriptive data that outlines language processes and growth in very young children, 
and c) how young children who are deaf or hard of hearing can acquire language in a 
developmental manner. 
 
Course Purpose 
 
This course will meet the CCTC Level I – Education Specialist Standards for Deaf 
and Hard of Hearing (see Matrix) and standards established by CEC/CED for 
Preparing Teachers who work with children who are Deaf or Hard of Hearing. 
 
Course Objectives/Candidate Outcomes 
 
The SOE Unit: The three School of Education Unit Candidate Outcomes (ACE) provide 
the framework under which course objectives, course requirements and the standards 
linked Centerpiece Artifacts are organized and evaluated as part of the Unit Assessment 
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System. In their Reflective Professional Portfolio, candidates begin to practice the 
construction of their own assessment system within the role of being a life long 
professional learner. Artifacts are chosen, described and displayed in the portfolio as 
performance based evaluate evidence aligned with the National Council for Accreditation 
of Teacher Education (NCATE): Standard 1 Candidate Knowledge (K), Skills (S), and 
Dispositions (D) demonstrated throughout course and field experience. 
 
The Special Education Program: The Unit Candidate Outcomes (ACE) provide the 
frame upon which course objectives are aligned with the Council for Exceptional 
Children Knowledge & Skill Base for All Beginning Special Education Teachers: 
Common Core  & Individualized General Curriculum Content Standards (CEC).  Course 
objectives also align with the Interstate New Teacher & Assessment Consortium 
principles (INTASC) and the California Commission Teacher Credentialing: Education 
Specialist Standards (CCTC). 
 
The Professional Reflective Portfolio (PRF): The portfolio provides a vehicle through 
which candidates use critical inquiry and self-assessment to develop their skills as life 
long learners in their chosen profession. The PRF contains all the required Centerpiece 
artifacts that collectively illustrate the candidate’s body of work that illustrate his or her 
performance-based competency. These Centerpieces provide the evidence upon which 
faculty use the Educational Specialist Reflective Professional Portfolio Assessment 
Rubric to make program recommendations. Recommendations are required prior to 
enrollment in practicum, applying for a credential, and/or applying for conferment of a 
degree.  The material in the PRF is organized around the three Unit Candidate 
Outcomes (ACE). Under each portion of ACE, the candidate links the ten CEC 
Standards based Centerpieces with the California State Teacher Performance 
Expectations Standards (CSTPES). 
 
Upon completion of this course, candidates will be able to demonstrate competencies in 
the areas listed here. 
 
Outcome I: Academic Excellence & Critical Inquiry and Reflection 
Demonstrate knowledge of how to represent content accurately and competently by 
affectively applying strategies and techniques in their field of study. Engage in reflective 
activities, critically analyze their practice and apply higher order thinking skills to a wide 
array of investigative pursuits. 

• Students will demonstrate knowledge of the various theories regarding 
language development, and the functional and structural components of 
language in the typically developing child.  (CCTC Standard 19, 20, 24, 
26); (CED Standards 1.2 and 1.3.) (K,S) (INTASC 1, 4, 5) (CEC 1, 4, 5) 
(CSTP C, D) 

 
• Students will demonstrate and apply knowledge of the characteristics of 

parent/caregiver interactions in natural settings and the implications for 
language development for infants and toddlers with hearing loss from 
diverse backgrounds. (CCTC Standard 12, 19, 20, 23, 24, 26) (CED 
Standard 1.2) (K, S) (INTASC 1, 2, 3, 4, 5) (CEC 1, 2, 3, 4, 5) (CSTP A, 
B, C, D) 

 
• Students will demonstrate their understanding of the impact of hearing 

loss on language development for very young children from diverse 
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backgrounds and how this impacts planning and instruction in programs, 
birth to age five.  (CCTC Standard 12, 15, 19, 20, 23); (CED Standard 
1.2); (K, S) (INTASC 1, 3, 4, 5, 7) (CEC 1, 3, 4, 5, 7) (CSTP A, B, C, D) 

 
Outcome II: Community & Service 
Demonstrate the ability to create and support collaborative learning communities in their 
professional fields of practice. Bridge theory and practice by experiencing various 
dimensions of the community through active service engagements. 

• Students apply their understanding of typical language development to 
the informal language assessment and writing goals for IFSP’s for young 
children with hearing loss (CCTC Standard 10, 11, 19, 20, 23, 24, 25); 
(CED Standard 1.2); (K, S) (INTASC 1, 4, 7, 8, 10) (CEC 1, 4, 7, 8, 10)  
(CSTP C, D, E, F) 

 
• Students will reflect on the role of Universal Newborn Hearing Screenings 

and its impact on language acquisition for infants, toddlers and their 
families from diverse backgrounds.  (CCTC Standards 11, 12, 20, 22, 23 
24, 29) (K) (INTASC 1, 2, 3, 4, 7, 9) (CEC 1, 2, 3, 4, 7, 9) (CSTP A, B, C, 
D, F) 

 
Outcome III: Ethics, Values and Diversity 
Understand and adhere to the values and ethical codes of the university, of schools they 
work in, and of their professional organizations. Create inclusive, unified, caring and 
democratic learning communities that value all individuals regardless of background or 
ability, and equitably support their learning and development. 

• Students will integrate knowledge about the typical and atypical 
stages/processes of language development from birth through five in 
diverse populations, with particular attention to families from non-English 
speaking homes.  (CCTC Standard 12, 19, 20) (CED Standard 1.3) (K, S, 
D) (INTASC 1, 2, 3, 6, 9) (CEC 1, 2, 3, 6, 9) (CSTP A, B, C, F) 

 
• Students will demonstrate knowledge of the major theories of language 

development and the implications of these theories for teaching deaf and 
hard of hearing children from diverse backgrounds in coursework. (CCTC 
Standard 12, 17) (CED Standard 1.2; 1.3) (K, S, D) (INTASC  3, 7) (CEC 
3, 7) (CSTP A, D) 

 
USD Policy Statements 

 
Academic Integrity 
All members of the University community share the responsibility for maintaining an 
environment of academic integrity since academic dishonesty is a threat to the 
University. Acts of academic dishonesty include: a) unauthorized assistance on an 
examination; b) falsification or invention of data; c) unauthorized collaboration on an 
academic exercise; d) plagiarism; e) misappropriation of resource materials; f) any 
unauthorized access of an instructor’s files or computer account; or g) any other serious 
violation of academic integrity as established by the instructor.  
 
It is the responsibility of the instructor to determine whether a violation has occurred. An 
act of academic dishonesty may be either a serious violation, or, if unintentional, an 
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infraction (a non-serious violation of course rules). If the instructor determines that an 
infraction (as opposed to a serious violation) has occurred, the instructor can impose 
penalties that may include: a) reduction in grade; b) withdrawal from the course; c) 
requirement that all or part of the course be retaken; and d) a requirement that additional 
work be undertaken in connection with the course or exercise. Students may formally 
challenge the instructor’s determination of infraction (see below).  
 
Instructors shall report all violations, whether, infractions or serious violations, both to the 
Dean’s office and the student using the Academic Integrity Violation Preliminary 
Worksheet. The Associate Dean will contact the student and ensure she or he is aware 
of the Academic Integrity policy. The Associate Dean will appoint a hearing committee 
only when: 1) the instructor reports that a serious violation occurred, or 2) the instructor 
reports that an infraction occurred and the student wishes to appeal the determination of 
infraction.  
 
The hearing committee will include, in addition to the Associate Dean, a faculty member 
and two students from the School of Leadership and Education Sciences, and a faculty 
member from outside the School of Leadership and Education Sciences. If the hearing 
committee determines that a serious violation has occurred it also will determine 
sanctions to be applied which may include: a) expulsion from the University; b) 
suspension from the University for up to one year; c) a letter of censure; and d) 
imposition of a period of probation. If the hearing committee determines an infraction has 
occurred the penalty imposed by the faculty member will be upheld. If the hearing 
committee determines that no serious violation or infraction has occurred, it will request 
the instructor to take action consistent with that determination. If the hearing committee 
determines that expulsion is the appropriate sanction the student may appeal to the 
Provost. 
 
Grade of Incomplete 
The grade of “Incomplete” ("I") may be recorded to indicate that the requirements of a 
course have been substantially completed, but, for a legitimate reason, a small fraction 
of the work remains to be completed; and that the record of the student in the course 
justifies the expectation that he or she will complete the work and obtain a passing grade 
by the deadline. It is the student's responsibility to explain to the instructor the reasons 
for non-completion of the work and to request an “Incomplete” grade prior to the posting 
of final grades. The instructor should discuss with the student the conditions and 
deadline for completion, whenever possible, and should document the conditions and 
deadline using the Petition for Grade of Incomplete. The “Incomplete” grade is not 
counted in the computation of the grade point average, nor is credit earned for the 
semester/session for which the grade was authorized.  
 
Students who receive a grade of “Incomplete” must submit all missing work no later than 
the end of the tenth week of the next regular semester; otherwise, the "I" grade will be 
counted as an "F". (Students who receive a grade of “Incomplete” in the spring semester 
need to complete their work by the tenth week of the fall semester.) A faculty member 
assigning a grade of “Incomplete” will complete a Petition for Grade of Incomplete, 
indicating the reason for the “Incomplete”, and attach a copy of the form to the grade 
roster when turning in grades. A copy of this form will be placed in the student’s file. 
Disqualification or Scholastic Probation may be the result if the work is not finished 
within the posted deadlines and the “Incomplete” turns into an “F.”  
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Students receiving financial aid should be aware that taking an “Incomplete” 
grade may affect their eligibility for financial aid by their failure to earn the 
appropriate amount of credit within a year. When the work is completed, a 
Removal of Incomplete or Change of Grade form will be completed by the 
instructor and signed by the Assistant Dean. One copy is then placed in the 
student’s file and the original is sent to the Registrar. 

 
Student Dismissal 
Students may be dismissed from the Graduate Programs in the School of Leadership 
and Education Sciences for the following reasons:  
1. Violations of academic integrity.  
2. Failure to maintain established grade point average of 3.0 for all coursework.  
3. Failure to make satisfactory academic progress toward their degree.  
4. Failure to complete time limits for degree.  
5. Failure to make satisfactory progress in the development of academic and practitioner 
skills.  
6. Violations of Ethics Code(s) as established by applicable field of study and program 
area.  
7. Violations of USD policies and the Student Code of Rights and Responsibilities, 
including academic dishonesty and plagiarism, as listed in the Student Handbook which 
is published online at http://www.sandiego.edu/archways.  
8. Failure to maintain cooperative relationships with other students and/or faculty or 
failure to maintain satisfactory delivery of services to clients during fieldwork, including, 
but not limited to: internships, student teaching, practicum or service learning.  
 
Requests for Accommodation 
Reasonable accommodations in accordance with the Americans with Disabilities Act will 
be made for course participants with disabilities who require specific instructional and 
testing modifications.  Students with such requirements must identify themselves to the 
University of San Diego Disability Services Office (619.260.4655) before the beginning 
of the course.  Every effort will be made to accommodate students’ needs, however, 
performance standards for the course will not be modified in considering specific 
accommodations.  
 
 
A complete listing of USD academic policies may be found at: 
 
http://www.sandiego.edu/soles/documents/2009-2010LT_Handbook.pdf 
 
 
 
Internet Course Supports 
 
USD Internet/E–Mail Access Account 
By second class every student must have a USD Internet Access Account. This account 
is free and the only way you can access the WebCT assignments for this course. Class 
notes, updates, supplements and group activities will appear on WebCT. Additional 
information about this course and assignment tasks will be posted regularly on the 
EDSP 174/274 WebCT site. Candidates are responsible for checking the course site 
regularly for postings and projects.   

http://www.sandiego.edu/soles/documents/2009-2010LT_Handbook.pdf
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The easiest way to get to a WebCT course is (http://unet.sandieog.edu/). This is the 
USD Portal entrance for all students. 
 
 
Tasks, Dates, Grade Weight: Specific information about your tasks and the value of 
each task towards your overall grade for this course is provided in the syllabus that 
follows.  Specifically identified tasks in this and other credential coursework that informs 
your overall development as an educator will be evaluated on rubric-based performance 
indicators. Your advisor will keep you abreast to this requirement. Also check your 
student manual and program information posted on the school web site. 
 
Course Outline 
Schedule  
1. Overview of the Course/Demographics 

Role of Cochlear Implants in Early Intervention 
Universal Newborn Hearing Screening and Early Intervention 

Week of November 9 – November 15: Submit answers to the 3 Discussion  
 Questions for Unit 1 by November 15. 
 
2. Major Theories of Language  

Linguistic Components (structural/functional) 
Week of November 16 – November 22: Submit answers to the 2 Discussion  
 Questions for Unit 2 by November 22. 
 
3. Auditory and Visual Perception abilities of typical infants 
Week of November 23 – November 29: Submit answers to the Discussion Question  
 and the on-line assignment for Unit 3 by November 29. 
 

Chat #1 on November 25 (Tuesday) at 9:00 Eastern Standard Time, 8:00 
Central Standard Time, 6:00 Pacific Standard Time 

 
4. Infant-Caregiver Interactions  
Week of November 30 – December 6: Submit results for the two assignments  

listed by December 6.  (Analysis of videos of infant and caregivers using Cole’s 
Checklist; critical review of a parent- infant curriculum) 

 
5.   First words-Receptive and Expressive Language 
 Informal Language Sampling 
Week of December 7 – December 13. Submit the informal language sampling  
 assignment listed by December 13. 
 
6. Early Syntactic and Semantic Relationships 
 Use of MLUs and CASLS 
Week of December 14 – December 20. Submit the formal assessment assignment  

by December 20   
 
Chat #2 on December 16 (Tuesday) at 9:00 pm Eastern Standard time, 8:00  
Central Standard Time; 6 pm Pacific Standard Time 

 

http://unet.sandieog.edu/
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Week of December 21 – December 27. Winter Break 
 
7.  Developing Language in Conversational Context 
Week of December 28 – January 3.  Submit answers to the Discussion Question and  
the Pragmatic Skills Checklist assignment by January 3. 
 
 
8. Promoting Receptive and Expressive Language 
Week of January 4 – January 10. Submit the observation in the preschool setting  
 assignment by January 10. 
 
9. Pre-reading and Emergent Literacy 
Week of January 11 – January 17. Submit the early literacy lesson assignment  
 listed by January 17. 
 

Chat #3 on January 13 (Tuesday) at 9:00 pm Eastern Standard Time, 8:00 
Central Standard Time; 6:00 pm Pacific Standard Time 

 
10. Centerpiece Artifact: Final Case Studies 
Week of January 18 – January 24:  
 
 
Textbooks 
 
The primary textbooks are: 
1) Clark, E.V. (2003). First language acquisition.   Cambridge: Cambridge University 
Press;  
2) Berko-Gleason, J. (2005). The development of language, 6th edition, Needham 
Heights, MA, Allyn & Bacon 
3) Schirmer, B.R. (2000). 2nd edition, Language and literacy development in children 
who are deaf. Needham Heights, MA: Allyn & Bacon;  
 
 
Course Requirements: In addition to textbooks, a CD with copies of the course 
readings and two videos will be provided. Complete references are shown 
following the topics/readings and assignments/activities section below. 
 
Topic/Readings                Assignments/Activities 
 

(Bold-faced type indicates a graded assignment) 
 
Unit 1: Week of November 9 – November 15  
Course Introduction/Definitions and Demographics 
  
Readings:  
      
Karchmer & Mitchell (2003)  
Mitchell (2006) 
Gallaudet Annual Demographics survey (2006)                                           
Ertmer, Young, et al. (2002) 
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Ertmer, D.J., Leonard, J.S., & Pachulio, M.L. (2002) 
Geers (2002)  
Geers, A., Spehar, B., & Sedey, A. (2003). 
Downs (2000) 
Danhauer & Johnson (2006) 
Young & Tattershall (2007)  
http://www.infanthearing.org 
 
See Lecture 1:  Submit answers to the 3 Discussion Questions for Unit 1 by 
February 2. (30 pts. – 10 pts. each) 
 

Students will receive an overview from a variety of sources on the current and 
historical issues surrounding education of persons who are deaf or hard of hearing in the 
United States. Current trends in educational settings, modes of communication, racial 
and ethnic diversity and etiologies will be considered.  
 

The cochlear implant has changed the field of the education of the deaf.  
Children who could not benefit from hearing aids are now able to perceive the sounds of 
spoken language using a cochlear implant.  New research on speech perception, 
speech production, spoken language development, the use of sign language, and 
reading along with cochlear implants has recently been published.  Students will review 
a sample of this literature and discuss what web information is available to parents on 
CIs. 
 

The impact and implications of Universal Newborn Hearing Screening (UNHS) or 
Early Hearing Detection and Intervention (EHDI) on development of communication in 
infants and toddlers will be reviewed and discussed with regard to state and local 
programs. 
 
 
Discussion Questions: 
 
1. According to Karchmer and Mitchell there is a range of achievement levels in every 
setting in which children who are deaf or hard-of-hearing are found.   They argue that 
achievement levels are often related to personal characteristics of the child.   Which 
personal characteristics identified by Karchmer and Mitchell do you think would most 
influence the achievement of a child with hearing loss most? Defend your choice(s).   
 
2. Cochlear implants were initially used with adolescents or adults who could make an 
informed decision about this surgery.   Now children as young as 12-18 months are 
being implanted and the decision of whether to implant falls to parents.  Many parents 
turn to the internet for information on CIs, or in hopes of connecting with other parents 
who have made this decision.  Go on the internet yourself using your favorite search 
engine and examine the first 2 sites that appear when you search for cochlear implants 
in children.  Consider these web sites from the point of view of parents, evaluating: 1) 
content (level of documentation provided for the information presented), 2) authority 
(rated on the credentials of both the sponsoring organization and the individual authors 
of the information presented), 3) stability of site (presence or absence of a 
creation/copyright date, evidence of maintenance), and 4) ease of use (rated on the 
accessibility of material on the site, ease of navigation, consistent page layout, working 

http://www.infanthearing.org/
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links and acceptable loading time). In your response to this question include the web site 
address along with your brief evaluation. 
   
3.  Investigate what the status of UNHS is in your own state.   What do you know about 
the history and extent of UNHS in your state? What do you know about local UNHS 
programs, i.e. in your city, town or region?  How do the local screening and diagnostic 
programs articulate with local early intervention programs including the one in which you 
work?  
 
Rubric for Grading the Three Discussion Questions: 
 
Question1: The student will receive up to 5 points for specifying those personal 
characteristics deemed most important to the academic progress of the child.   The 
student will receive up to 5 points for defending their choices.    Their defense should go 
beyond expression of personal opinion to provide reasons for the choices. 
 
Question 2: The student will receive up to 5 points for each web site reviewed, including 
comments on content, authority, stability, stability and ease of use as it relates to how 
parents might view each of these sites. 
 
Question 3: The student will receive up to 4 points for describing the history and status 
of Universal Newborn (UNHS) in your state.   The student will receive up to 3 points for 
describing local efforts to implement UNHS.   The student will receive up to 3 points for 
describing how these efforts relate to local early intervention programs, such as the one 
in which they currently work.    
 
Unit 2: Week of November  16 – November 22.  
Lecture 2A: Linguistic (functional and structural) components 
Lecture 2B: Major Theories of Language Development 
 
Berko- Gleason (2005) Ch. 1; 7   
Clark (2003) Ch. 1 
View Video: Language on CD    
View Video: Language Development on CD 
 
See Lectures 2A & B:  Submit answers to the 2 Discussion Questions for Unit 2 by 
November 22. (20 pts. – 10 pts. each) 
 

In this unit, students will read about the basic organizational components of 
spoken language, specifically English.  The readings will highlight how language is 
constructed within the context of discourse.  Structural components of discourse, syntax 
as well as semantics and phonology are explained in the readings. Students will gain an 
understanding of the terminology, vocabulary and concepts used by linguists in the study 
of language. 
  

Four models have been suggested as possible ways of explaining language 
acquisition: behavioralism (linguistic or nativist) approaches, interactionist approaches, 
information-processing approaches, and finally social constructivist approaches.   
Students will explore these theoretical models or explanations for the acquisition and 
subsequent development of language in infants, toddlers and young children.  Students 
will be expected to compare and contrast the various theories presented and explore 
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how researchers arrived at their explanations for language acquisition. Particular 
attention should be given to the relevance of these models to the learning of spoken 
language by deaf and hard of hearing children through the years.  Two videos will be 
provided to illustrate both language learning in general and language acquisition in 
particular. 
 
Discussion Questions:  
 
1. The readings for unit 2 present similar models of how to think about language.   
Important to these model are four interlocking systems - pragmatics (communication), 
semantics (meaning), syntax (grammatical form), and phonology (the sound system).    
For typical children to develop language, they must master each of these systems and 
coordinate them into a single system.   If this is true, what implications does this model 
have for any program designed to help children who are hearing impaired and who are 
learning English? 
 
2. The readings for Unit 2, Lecture 2B suggest that there are two components that 
need to be considered when discussing language acquisition, that is, the role of nature 
(cognitive/biological abilities brought to the task by the child) and the role of nurture 
(the assistance provided by the environment, particularly the primary caretakers).    
Your readings suggest that four models of language development have been 
proposed: behavioralist, linguistic/nativist, cognitive interactionist, and social 
interactionist, to account for the role of nature and nurture in the language acquisition 
process.    Which of these models or explanations seems to fit best with your ideas 
about language acquisition in children who are hearing impaired and who are learning 
English? 
 
Rubric for Grading the Two Discussion Questions:  
 
Question 1: The student will receive up to 6 points for providing a discussion of how the 
model of language proposed in the question can influence programming efforts with 
children with hearing impairment.    Listing each component of the model and discussing 
it separately is not sufficient.   The student will be expected to show how integration of 
these components influences programming efforts.    The student will receive up to 4 
points by providing a justification of this model based on the readings for this unit. 
 
Question 2: The student will receive up to 4 points for their decision concerning which 
theory of language acquisition best describes their approach to language learning in 
children with hearing impairment.    The student should not attempt to combine theories, 
but rather must commit to one theory or another.    The student will receive up to 6 
points for their justification of this decision.    
 
Unit 3: Week of November 23 – November 29 
Auditory and/or Visual Perception of Language  
 
Chat #1 on November 25 at 9:00 Eastern Standard Time, 8:00 Central Standard 
Time, 6:00 Pacific Standard Time 
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See Lecture 3:  Submit answers to the Discussion Question and the on-line 
assignment for Unit 3 by  November 29. (10 pts   for discussion questions and 20 
points for the website activity for a total of 30 points.)  
 

An activity related to the web site vocaldevelopment.com is also required.  
(20 points possible) Enter the website shown below and learn about what Ertmer calls 
pre-canonical, simple canonical and advanced canonical vocalizations in infants.  
Complete the listening test and review Ertmer’s suggestions for short periods of pre-
linguistic input (SPPI).  Complete the assignment by playing the video clips on SPPI and 
if you have time and interest, view the other video clips on early intervention and 
responding and clarification. Contrast and compare Oller and Eilers views of infant vocal 
development with that of Ertmer as expressed on the website. Up to 8 points will be 
awarded for this short paper.  Present a summary of your success on the listening 
portion of this website for which 2 points will be awarded.  Critically discuss the SPPI 
concept as it relates to typical vocal development and vocal development in infants and 
toddlers with significant hearing loss. Up to 10 points will be awarded for the critical 
review of this approach as applied to infants and toddlers with hearing loss. 
 
Clark (2003) Ch 3: Starting on Language: Perception (pp. 55-71) and 5: Sounds  
 in Words: Production (pp. 101-127). 
Eilers & Oller (1994) 
Kretschmer & Kretschmer (1999) 
Oller, D.K., Eilers, R.E., Neal, A.R. & Schwartz, H.K. (1999)  
Davis, Morrison, von Hapsburg, and Warner-Czys (2005) 
Moeller, et al (2007a, b) 
 www.vocaldevelopment.com   
 

Students will examine data on the early development of speech perception and 
speech production in young children.   A model of typical vocal development will be 
considered, as well as the effects of significant hearing loss on early perception and 
production.  Students will examine the various perspectives in US educational programs 
today related to the question of speech and language perception in children with hearing 
loss.  Implications for instruction will be explored.   
 
Discussion Question:  
 
1. Both Gleason and Clark suggest that infants bring considerable capabilities - 
visually and auditorially to the language learning task.   Early onset of hearing 
impairment certainly is likely to interfere with the auditory aspects of speech and 
language learning.  We argue that models of early intervention should be based 
on the development of typical infants and children.  In contrast, some approaches 
to intervention with deaf infants and young children emphasize the importance of 
identification and mastery of individual speech sounds.  The argument is made 
that once a child with hearing loss can identify single sounds, he or she needs to 
be helped to perceive larger units of speech.  This second position would be 
considered a bottom up approach to “speech” development.   Based on the 
readings and Lecture 3, how would you defend or dispute the second position on 
early intervention for infants or toddlers with hearing loss?  
 

http://www.vocaldevelopment.com/
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Rubric for Grading the Discussion Question: 
 
Question 1: The student will receive up to 4 points for their decision concerning the 
practice outlined in the question.    The student will receive up to 6 points for their 
justification of this decision.   In developing their justification, the student will be expected 
to relate it to the readings provided for this unit.    Points will be deducted if the 
justification does not include reference to the selected readings. 
 
  
Unit 4: Week of November 30 – December 6.  
Infant/Caregiver Interactions 
 
See Lecture 4: Submit results for the two assignments listed by December 6.  
 
Clark (2003) Ch. 2        
Jung & Short (2004)  
Yoshinaga-Itano (2003)        
Cole (1992) Ch. 2-3  
 
Analyze videos of infant and caregivers using Cole’s Checklist See Chapter 3 of 
Cole for check list and explanation (20 pts) 
 
Critical review of a parent- infant curriculum will be required. (20 pts.) (3-5 pages 
maximum)  
           

Students will examine data on the role of infant/caregiver interactions on the 
acquisition of language in children.  As part of this, students should gain an 
understanding of the role of an infant’s early vocalizations in language development, and 
how caregivers traditionally respond to these pre-linguistic behaviors. Data examining 
mother-child with hearing impairment interactions demonstrate that early identification 
can have a damping effect on this relationship, to a point where active intervention is 
required to guarantee quality and meaningful interactions between parents and their 
children with hearing impairment. (Just a note of caution regarding counseling parents 
about interacting with their child with hearing loss.  Unless careful examination of parent-
child interactions is conducted before parent counseling begins, a productive parent 
interaction style may be interfered with.)  Students will demonstrate the ability to analyze 
parent-child interactions from the point of view of communication-promoting behaviors 
using Elizabeth Cole’s Checklist.  Students will be provided with a videotape of Spenser 
and his parents interacting.   An analysis of this interaction using the Cole Checklist 
presented in Chapter 3 on the CD should  be used to describe the interaction.   

 For the second assignment, each student will obtain and examine one formal, 
commercially produced Parent-Infant Curriculum, designed for use by Early Intervention 
Specialists who work with children who are deaf or hard of hearing.  Students will review 
this curriculum in light of what is known about language/communication development 
and write a critique assessing the strengths and areas that could be improved in the 
curriculum.   Students must report their choice before the assignment is due, so that the 
instructors can secure a copy of the program prior to submission of the student’s 
critique.   
 
Rubric for Grading the Cole’s Communication-Promoting Behaviors Checklist 
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When completing this task, the student will submit the Cole Checklist completed on the 
videotape supplied to them by John Tracy Clinic. 
 

The student will receive up to 10 points for completing the checklist.  Completion 
means that the student has provided a rating for each behavior stated in the checklist 
and provided comments that back up the rating given.   Failure to provide the comments 
for each rating will result in a deduction of 5 points. 
 

The student will receive up to 5 points for completing a short paragraph that 
summarizes the findings derived from the checklist.    Students should characterize both 
the strengths and areas that need improvement seen on the tape.     
 

The student will receive up to 5 points for indicating the goals to be negotiated 
with the parents as well as the specific action steps would need to be taken to address 
the “weaknesses” noted.    It is possible that a number of areas that need improvement 
will be noted.   It is generally not realistic to address every one of these areas as the 
same time.  Therefore, the task will be to select one or two areas for improvement that 
would likely have the most impact on parent-child interactions for this family.   The 
student should provide the reasoning for the selections made. 
 
Rubric for Grading the Critical Review of Parent-Child Curriculum 
 

When completing this task, the student will be expected to critically review a 
Parent-Child Curriculum of their choice. 
 

The student will receive up to 5 points for providing a short description of the 
curriculum.   This description should focus on the entire range of the curriculum and not 
just on one aspect. 
 

The student will receive up to 15 points for providing a critical review of the 
curriculum.   Five points will be given for each of the following three components: a) how 
well does this curriculum accord with what we know about practices that promote 
language acquisition; b) what are the strengths and why; and c) what aspects need 
improvement and why.   Strengths and areas for improvement can be related to two 
aspects: a) the conceptual framework of the curriculum, that is, what is the theoretical 
base for the curriculum? How does that theoretical framework relate to what is known 
about language/communication development in typical infants and/or children?  b) Can 
the curriculum be implemented in a meaningful fashion by a range of parents with 
different cultural and linguistic backgrounds, varying levels of education and varying 
financial means?  
 
Unit 5: Week of December 7 – December 13.   
First words: Receptive and Expressive Language 
 
See Lecture 5:  Submit the informal language sampling assignment listed by 
December 13 
  
Clark (2003) Ch. 4, 6 
Berko-Gleason (2005) Ch. 4 (especially pp. 113-120)  
Schirmer (2000) Ch. 1 
Lichtert (2003) 
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Dromi (2003) 
Nott, Brown, Cowan & Wigglesworth (2003) 
 
 
Informal Assessment – Language Sampling Assignment due by December 13.  (20 
pts.) 
 

For this assignment, students will observe a young child with hearing loss in a 
parent-infant program and develop an observational report (evidence) that indicates an 
understanding of this child’s early language performance.   A  report (summary) should 
include the procedures used to collect the data, the actual data in the form of a language 
sample transcript that includes both the child’s and his or her communication partner’s 
utterances, and finally,  the conclusions drawn from these data about the child’s level of 
early language proficiency.    This report should be written as if it were to be included in 
the student’s cumulative folder.    
    
 
Rubric for Grading the Informal Language Sampling Project: 

 
 The purpose of this project is to provide the student with the experience in 
obtaining a language sample and deriving a description of a child’s present 
communication status from this sample.   The sample should include three components: 
 a) Description of the procedures used to collect the language sample, including a 
description of the environment, the task or context for the conversation, the 
communication partners, and any other variables that might impact collection and 
interpretation of the data, such as background noise, malfunctioning amplification, 
inappropriate child to speaker distance, etc.  (2 points) 
 b) A transcript of the language sample itself, which should include the verbal 
utterances (and important non-verbal acts) of BOTH the child and his or her 
communication partner.  This transcript should be in English approximations.  If you 
happen to know how to do phonetic transcription, feel free to use that system for the 
child’s productions.  (3 points) 
 c) An analysis of the language sample, which summarizes the child’s status with 
regard to the following: 1) communication abilities with particular emphasis on the child’s 
knowledge of how to engage in English conversations.  (When describing 
communication abilities, make sure to address the following topics: turn taking, 
topicalization, topical tracking, that is, do the child’s contributions seem to be on topic 
and with appropriate turn taking and topic tracking.  Instances of,  clarification, ,the  
discourse purpose (reasons for engaging in conversation), opening and closing of 
conversation, and the range of communication intents used by the child should be 
recorded (that is, does the child only make statements, or does he or she ask questions, 
give commands, make promises, etc). 2) The child’s level of comprehension, which is 
determined by the types of responses they make in each conversational exchange. 
(When describing level of comprehension, make sure to reference specific exchanges as 
evidence that the child does or does not seem to understand what is going on.  If the 
child is demonstrating a lack of comprehension, can you determine from the child’s 
responses what the problem seems to be such as a lack of propositional understanding, 
a lack of syntactic awareness, a lack of vocabulary, or other issues;  3) the child’s level 
of expression,  including a description of the verbal and nonverbal attempts to sustain 
conversational exchanges    (When describing levels of production, make sure to include 
a description of the child’s efforts by describing where the child is in his or her 
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development, that is, at the prelinguistic stage, single word, multi-word combination, 
simple sentences, or complex sentences?)    

Finally, provide some concluding statement about the child’s current language 
status with positive statements about the child’s current strengths as well as suggestions 
on areas for future growth.  In other words, don’t focus on what the child can’t do but 
what they do accomplish in conversation.  Try your hand at putting the summary and 
recommendations into a report that could be shared with other professionals. (15 points) 
 
Unit 6: Week of December 14 – December 20  
Early Syntactic and Semantic Relations: Putting words together 
Informal Language Sampling 
 
Chat #2 on 16 at 9:00 pm Eastern Standard time, 8:00 Central Standard Time;  
6 pm Pacific Standard Time 
 
See Lecture 6: Respond to the assignment listed by December 20.   
 
Clark (2003) Ch. 7, 8, 14       
Also of interest see readings from previous unit:  
 Lichtert (2003) 
 Dromi (2003) 
 Nott, et al (2003) 
Prezbindowski & Lederberg (2003) 
 
 
Informal Assessments: MLU, CASLS (30 pts.)  
 

Students will gain an understanding of the rapid development of two, three, and 
multi-word utterances which very young children typically produce. They will 
demonstrate an understanding of the “tests” used to assess a young child’s syntactic 
complexity.  Students should use the language sample collected in Unit 5, if the child is 
using two to three word sentences in interactions with adults and/or other children.  
Apply the following Language Sampling procedures (Mean Length of Utterance using 
morphemes rather than words, and the Communication, Audition and Spoken Language 
Scales), and reanalyze the sample.   If the child observed in Unit 5 is not using two to 3 
or more words in utterances, please find a second child and submit a transcript for him 
or her as well as a report regarding the application of each of the above techniques.   In 
addition, the student should provide a critique on the usefulness of each procedure for 
assessing language abilities in young children with hearing loss.  
 
Rubric for Grading the Informal Assessment Procedures 
 
 The purpose of this assignment is to practice using Mean Length of Utterance 
using morphemes rather than words and the Communication Audition and Spoken 
Language Scales.  (If the student does not have a CASLS available to them, they can 
use either the TAGS or the TASL.)    When computing MLU, the student should 
emphasize the appearance of morphemes.   Please remember that there are two types 
of morphemes, free and bound.   Free morphemes are those morphemes that can stand 
alone, while bound morphemes are those that are added to free morphemes to give 
additional syntactic information.    Thus, the word boy is a free morpheme, while the 
word boys is a free morpheme along with a bound morpheme.  The first word is one 
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morpheme, and the second is two morphemes..   In the sentence The boys are 
walking, there are two morphemes (boy and walk) and four bound morphemes (the, s, 
are, ing).    This sentence consists of six morphemes.   To compute a MLU for a 
language sample, you count the morphemes in each utterance, add the number of 
morphemes together, and divide by the number of sentences.   Thus, if a child said: The 
boys are walking.   It was nice., we have two sentences made up of 9 morphemes 
(boy, walk, it, nice, are, was as the free morphemes, and -s, -ing, as the bound 
morphemes).   If you divide 9 by 2 (the number of sentences), then you have a MLU of 
4.5. 
 
 The procedures for following the CASL (or TAGS and TASL) are evident from the 
manual, and require no further explanation.    
 

The following rubric will be used to grade this effort. 
 
a) The MLU analysis (using morphemes) for the sample will be awarded up to 8 

points. 
 
b) The CASL (or TAGS or TASL) analysis for the sample will be awarded up to 8 

points. 
 
c) Discuss these two assessment approaches with a critique of a) the usefulness 

of the information for educational programming, b) the usefulness of the information in 
monitoring language growth over time, c) the ease of use of these two procedures and 
d) comparison of these more “formal” procedures to the informal analysis you completed 
in Unit 5.  Section d) will be worth up to 14 points.  
 
Free Week is December 21-December 27 
 
Unit 7: Week of December 28 – January 3.  
Developing Language in Conversational Contexts   
    
See Lecture 7: Respond to the Discussion Question (10 points) and the second 
assignment listed by January 3.  
 
Nicholas & Geers (2003) 
Weisel, Most, & Efron (2005) 
Connor (2006)  
 
Discussion Question:  
 
The readings for Lesson 7 provide information on the development of English-based 
conversational skills in children.    What is not explicitly stated is that all language is 
learned as children engage in conversational exchange with others.   Each grammatical 
principle in English serves a conversational purpose that must be learned along with its 
grammatical and semantic properties.    Examination of traditional literature on 
instruction of children with hearing impairment shows that little attention is paid to the 
conversational purpose of language.   This is best reflected in our emphasis on avoiding 
sentence-by-sentence comprehension and production activities.   Work by Wood, and 
Wood and others has shown that when teachers of the hearing impaired work on 
comprehension and production of connected language, there is a strong tendency to 
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“teach and test” sentence-by-sentence.   For example, a child might say one sentence 
and then it is discussed as to meaning (or grammar/speech), or a child might produce 
one utterance that is written down and then dissected for accuracy.   How do such 
practices square with the idea that each grammatical principle has a conversational 
purpose?   How can conversational purpose be combined with grammatical 
development in comprehension and production activities? 
 
Rubric for Grading the Discussion Question: 
 

The student will receive up to 5 points for their discussion of the educational 
practice detailed in the question.    When answering this portion of the question, make 
sure that you tie your answer to the on-going research on language acquisition.    You 
will receive up to 5 points for  discussion of how conversational purpose can be 
combined with grammatical development in comprehension and production activities. 
 
Pragmatic Skills Checklist (20 pts.) (See CD) 
 

The growth of conversation skills in children and its importance for the language 
learner are discussed. Students will demonstrate an understanding of the role of 
extended dialogues as well as the non-verbal and verbal aspects to a successful 
conversation between different dyads and groups.  Informal pragmatic checklists will be 
used by the students in an appraisal of conversations, with special attention to the social 
interaction difficulties experienced by children and adults with hearing losses.  The 
student will use the same videotape utilized for Cole’s checklist, and complete the 
Pragmatic Skills Checklist (which will be provided by as an e-mail attachment well in 
advance of this assignment).   There may be elements on the checklist that do not 
appear in the videotape, but do appear in other settings.   If this is the case, the student 
should provide a short description of that behavior if she decides to credit the child with 
that behavior. The student will generate a written report on her findings.   
 
Rubric for Grading the Pragmatic Skills Checklist:  
 
 The purpose of this assignment is to familiarize students with the Pragmatic 
Skills Checklist, a form currently in use at the John Tracy Clinic.   While you can use the 
videotape of Spenser for this assignment, it would be more useful if you assessed the 
child that you used for the informal language sample.  Completion of the Pragmatic Skills 
Checklist will earn up to 10 points, with up to five points for completion of the Pragmatic 
Skills Checklist.   If the child observed shows behaviors other than those on the 
checklist, be sure to describe the communication situations in which those behaviors 
were observed.    Up to 5 points will be awarded for an evaluation of the strengths and 
weaknesses of this type of assessment.     
 
Unit 8: Week of  January 4- January 10   
Promoting Receptive and Expressive Language  
   
See Lecture 8: Respond to the assignment listed by January 10 
Schirmer (2000) Ch. 2       
Johnson (1997)       
Snyder & Yoshinaga-Itano (1998) 
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Observations: Preschool Setting – Unstructured/structured (30 pts.)  
  

Research has established the efficacy of a variety of techniques that can be used 
to encourage spoken language learning in children with significant hearing loss.   The 
readings provided in this unit stress the importance of contextualizing language learning 
into conversational exchange, rather than stressing direct teaching of isolated skills.   
Students will observe and report on one preschool class/program for children who have 
significant hearing loss.  Depending on the availability of choices, this class can have 
children who are learning English through listening or through sign language.   Typical 
preschool activities, both structured, teacher-led experiences and child-led play 
experiences, need to be examined for their potential as language building events.  
Students will report on their observations, by providing a description of the activities and 
evaluating their effectiveness against what has been learned in this class about 
promotion of language acquisition and development.    
 
Rubric for Grading the Preschool Setting Observation 
 
 The purpose of this assignment is to provide you with the opportunity to observe 
and analyze the organization and interactions of one classroom with hearing impaired 
children.    Select a classroom and observe two settings: a) structured teacher-led 
experiences and b) child-led play experiences.    After completing these observations, 
product an observational report that contains the following components: a) a description 
of the class, including the setting, the teacher, and the students (4 points); b) a 
description of the types of structured or teacher-led experiences including an indication 
of their purposes, the types of interactions that occurred, and the level of participation of 
the children (8 points); c) a description of the types of child-led play situations (if any), 
including an indication of their purposes, the types of interactions that occurred, and the 
level of participation of the children (8 points); d) an assessment of the appropriateness 
of both these activities to the developmental levels of the children, using the information 
received in this class (5 points); and e) a discussion of any changes that you might 
suggest if you had an opportunity to “teach” this class (5 points).  Please note that the 
purpose of this assignment is not to make judgments about other professionals, but 
rather to look at classroom organization with regard to the language/communication 
needs of the children in the class. 
 
Unit 9: Week of January 11 – January 17  
Pre-reading and Emergent Literacy 
 
Chat #3 on January 13 at 9:00 pm Eastern Standard Time, 8:00 Central Standard 
Time; 6:00 pm Pacific Standard Time 
     
 
See Lecture 9: Respond to the assignment listed by January 17. 
 
Williams (2004)       
Schirmer (2000) Ch. 3, 4 
Robertson (2000) Chap. 4, 5 
Robertson, Dow, & Hainzinger (2006) 
 
Early Literacy Lesson (20 pts.) 
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 Language is the basis for all literacy.  In order for children with a hearing loss to 
develop the ability to read the English language, the ability to understand and use the 
English language is necessary.  Very young children who are developing a language 
system ought to be exposed to print as part of their earliest experiences.  Reading to 
children, and availability of books appropriate to a child’s developmental level, are 
important steps in learning to read.  Students will explore the reasons for the historically 
low level of literacy among the deaf and hard of hearing population.  Students will 
prepare, describe and if possible videotape one lesson for young children designed to 
help them learn about print, narration, sequencing, and pre-literacy skills.   In the report 
on this lesson, the student should indicate the purpose of the lesson and describe the 
pre-literacy activities that were used to encourage literacy/language development in 
preschool children with significant hearing loss.  The lesson can be done with one child 
or with a group of children.   The student will generate a critique on the effectiveness of 
the lesson detailing its strengths as well as what would be done differently to guarantee 
its success if needed.    
 
Rubric for Grading the Early Literacy Lesson 
 
 The purpose of this assignment is to provide you with an opportunity to develop 
and implement an early literacy lesson with a group of young children with hearing 
impairment.   Although a video tape of the lesson is not absolutely necessary, we think 
that reviewing videotape after the fact is extremely valuable.   We have found that 
teachers can not really evaluate themselves as they engage in the act of teaching, so 
videotaping allows an opportunity to examine yours and the children’s behaviors 
(however painful this may be ;-))    Such an approach has proven very useful to teachers 
of a variety of experience levels as a way of monitoring their own efforts.   We do not 
want to see the videotape unless there is something particularly interesting or surprising 
that you want us to see. 
 
 After completing the lesson and examining the tape, generate a written report 
that  includes the following: a) the purpose of the lesson (2 points); b) a detailed 
description of what was attempted (5 points); c) an explanation of why this purpose and 
activities were chosen, using the theoretical base provided in this course (3 points); d) a 
description of how the lesson went (5 points); and e) an evaluation of its strengths and 
what you would have done differently to guarantee its success where needed (5 points).   
A description of the steps in the lesson, including a transcript, could be included to aid 
the instructors in understanding the lesson if it might help to make your point. 
 
Week of January 18 – January 24 
Centerpiece Artifact: Final Exam/Case Studies (100 pts.) 
 
Centerpiece artifact due January 24 

The final exam is your centerpiece artifact.  The purpose of this project is for 
you to demonstrate how well you have integrated the information obtained in this class.   
You will provide a case study of two (2) students.  These students can be ones you 
have already examined or reported on, but one of them should be a child who is making 
satisfactory progress, while the other should be one who is not making progress in 
language acquisition.  
 

In each case study, you will include the following information about these 
students: a) hearing levels and etiology of hearing loss if known; b) type of amplification; 
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c) age of identification and hearing age; d) family situation and history; and e) previous 
school experiences (up to 10 points for each case).  Second,  include the following: a) 
formal and informal language assessment results thus far; b) an evaluation of the child’s 
play behaviors and interaction styles; c) their general cognitive skills; and d) social 
interaction skills both with adults and with other children (up to 5 points for each 
section for each case)  
 

Finally, you will then need to: a) summarize this information; indicating what 
additional information is needed; (up to 5 points for each case)  b) specify language 
goals and objectives that you think would be most appropriate, providing a justification 
for these goals based on what you have learned in this class (up to 10 points for each 
case); c) describe the types of language activities that you think would be helpful in 
meeting these goals  (5 points for each case). This activity will yield 50 points for 
each case study for a total of 100 points.    
 
 
Assessment Plan/Grading Criteria/Rubric 
 
Students are expected read the lectures and all supplementary readings and to answer 
all unit discussion questions.  Students will be expected to complete and submit 
assignments on the date specified unless permission is obtained to alter the due dates.  
Students will be asked to participate in 3 on-line chats with the instructors at mutually 
convenient times during the 3rd, 6th and 9th weeks of the term. The final centerpiece 
artifact will constitute ~25% of the final grade, the Assignments or Activities will 
constitute ~49% of the final grade, the discussion questions will constitute ~18% of the 
grade and participating in the on-line chats will constitute ~6% of the final grade. Grading 
will be computed as follows: 
 
1. Assignments: 190 points 

a. Vocal Development web site report (20 points) 
b. Cole Checklist (20)   
c. Parent-Infant Curricular review (20) 
d. Language sampling (30) 
e. Informal language assessment (30) 
f. Observation Reports (30) 
g. Pragmatic Checklist (20) 
h. Early Literacy Lesson (20) 

 
2. Class participation (Response to Discussion Questions): 70 points 
 
3. On-line chats: 24 points or 8 points per chat attended 
  
4. Final centerpiece: 100 points 
 
5. Total Points Possible  384 
 

A 96 – 100% 
A-        93 - 95.9% 
B+ 88 – 92.9% 
B 85 – 87.9% 

C+ 78 - 82.9% 
C  75 – 77.9% 
C- 73 – 74.9% 
F BELOW 73 
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B– 83 – 84.9%  
 
 
Note: A grade of B or above must be achieved for coursework to count towards a 
credential or professional development degree. 
 

All requests for an incomplete must be accompanied by the Petition for 
Incomplete Form signed and negotiated with the instructor before the final class. 
This form must be turned in by the last session of the class. Without a student 
signed form the registrar requires assignment of a grade of F. A student must 
complete an incomplete by the 10th week of the next session or a grade of F is 
permanently calculated in the overall grade point average. Any attempts to 
complete an incomplete after the 10-week deadline requires the approval of the 
Dean of the School of Education. 

 
 Readings including journal articles and book sections and web sites found on 
CD.   
 
Cole, E.B. (1992). Listening and talking: A guide to promoting spoken language in 
young hearing-impaired children.  Washington, DC: Alexander Graham Bell 
Association;   
 
 
Connor, C.M. (2006). Examining the communication skills of a young cochlear implant 
pioneer. Journal of Deaf Studies and Deaf Education, 11, 451-460.  
 
Danhauer, J.L., & Johnson, C.E. (2006). A case study of an emerging community-based 
early hearing detection and intervention program: Part 1. Parent compliance.  American 
Journal of Audiology, 15, 15-32. 
 
Davis, B.L., Morrison, H.M., von Hapsburg, D., & Warner Czys, A.D. (2005). Early vocal 
patterns in infants with varied hearing levels.  The Volta Review, 105, 7-27.  
 
Downs, M. (2000). The quest for early identification and intervention. Seminars in 
Hearing, 21, 285-294.  
 
Dromi, E. (2003). Assessment of prelinguistic behaviors in deaf children: Parents as 
collaborators. Journal of Deaf Studies and Deaf Education, 8, 367-382.  
 
Eilers, R.E., & Oller, D.K. (1994). Infant vocalizations and the early diagnosis of severe 
hearing impairment. Journal of Pediatrics, 124, 199-203.  
 
Ertmer, D.J., Leonard, J.S., & Pachulio, M.L. (2002). Communication intervention for 
children with cochlear implants: Two case studies. Language, Speech, and Hearing 
Services in Schools, 33, 205-217.  
 
Ertmer, D.J., Young, N., Grohne, K., Mellon, J.A., et. al. (2002). Vocal development in 
young children with cochlear implant: Profiles and implications for intervention. 
Language, Speech, and Hearing Services in Schools. 33, 184-195.  
 



 

Copyright 2008                      Kretschmer & Kretschmer John Tracy Clinic  

22 

 

Gallaudet Research Institute Demographics for 2006 
 
Geers, A. (2003).  Predictors of reading skill development in children with early cochlear 
implantation.  Ear & Hearing, Supplement, 59S-68S. 
 
Geers, A., Spehar, B., & Sedey, A. (2002). Use of speech by children from total 
communication programs who wear cochlear implants. American Journal of Speech-
Language Pathology, 11, 50-58.  
 
Johnson, C.E. (1997).  Enhancing the conversational skills of children with hearing 
impairment.  Language, Speech and Hearing Services in Schools, 28, 137-145. 
 
Jung, V.J. & Short, R.H. (2004). Organization and successive events during social-
emotional interactions between infants who are deaf or hard of hearing and caregivers: 
Implications for learning syntax.  Volta Review, 104, 69-92. 
 
Karchmer, M.A., & Mitchell, R.E. (2003). Demographic and achievement characteristics 
of deaf and hard-of-hearing students. In M. Marschark & P.E. Spencer (Eds.), Deaf 
studies, language, and education (pp. 21-37). Oxford: Oxford University Press.  
 
Kretschmer, R.R.  & Kretschmer, L. (1999). Communication and language development. 
Australian Journal of Education of the Deaf, 5, 17-26. 
 
Lichtert, G. (2003). Assessing intentional communication in deaf children. Journal of 
Deaf Studies and Deaf Education, 8, 43-56. 
 
Mitchell, R. (2006) How many deaf people are there in the United States? Estimates 
from the survey of income and program participation. Journal of Deaf Studies and 
Deaf Education, 11:1, 112-119. 
 
Moeller et al (2007a) Vocalizations of infants with hearing loss compared to infants with 
normal hearing, Part I Phonetic Development. Ear and Hearing, 28:5, 605-627. 
 
Moeller et al (2007b) Vocalization of infants with hearing loss compared to infants with 
normal hearing, Part II: Transitions to words. Ear and Hearing, 28:5, 628-642. 
 
Nicholas, J.G., & Geers, A.E. (2003). Hearing status, language modality, and young 
children’s communicative and linguistic behaviors.   Journal of Deaf Studies and Deaf 
Education, 8, 422-438.  
 
Nott, P., Brown, P.M., Cowan, R., & Wigglesworth, G. (2003). Assessment of language 
skills in young children with profound hearing loss under 2 years of age.  Journal of 
Deaf Studies and Deaf Education, 8, 401-426.  
 
Oller, D.K., Eilers, R.E., Neal, A.R. & Schwartz, H.K. (1999).  Precursors to speech in 
infancy: The prediction of speech and language disorders.  Journal of Communication 
Disorders, 32, 223-245. 
 
Prezbindowski, A. & Lederberg, A. (2003) Vocabulary assessment of deaf and hard of 
hearing children from infancy through the preschool years. Journal of Deaf Studies 
and Deaf Education, 8, 385-400. 
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Robertson, L. Literacy learning for children who are deaf or hard of hearing, 
Washington, D.C., Alexander Graham Bell Association 
 
Robertson, L., Dow, G.A., & Hainzinger (2006). Story retelling patterns among children 
with and without hearing loss: Effects of repeated practice and parent-child attunement. 
The Volta Review, 106, 147-170.  
 
Snyder, L.S. & Yoshinaga-Itano, C. (1998). Specific play behaviors and the development 
of communication in children with hearing loss.  Volta Review, 100, 165-185. 
 
Weisel, A., Most, T., & Efron, C. (2005). Initiations of social interactions by young 
hearing impaired preschoolers. Journal of Deaf Studies and Deaf Education, 10, 162-
168.  
 
Williams, C. (2005). Emergent literacy of deaf children. Journal of Deaf Studies and 
Deaf Education, 9, 353-365.  
 
Yoshinaga-Itano, C., (2003). Early intervention after universal neonatal hearing 
screening: Impact on outcomes. Mental Retardation and Developmental Disabilities 
Research Review, 9, 252-266.  
 
Young, A., & Tattershall, H. (2007). Universal newborn hearing screening and early 
identification of deafness: Parents’ responses to knowing early and their expectations of 
child communication development.  Journal of Deaf Studies and Deaf Education, 12, 
209-220.  
 
Websites:   
http://infanthearing.org 
http://gri.gallaudet.edu/Demographics/ 
www.vocaldevelopment.com 
 
 

http://infanthearing.org/
http://gri.gallaudet.edu/Demographics/
http://www.vocaldevelopment.com/

	EDSP 556
	DHH: Language in Early Childhood (3 units) DL
	Course Description
	Course Purpose
	Course Objectives/Candidate Outcomes
	Academic Integrity

	Course Outline
	Textbooks
	Course Requirements: In addition to textbooks, a CD with copies of the course readings and two videos will be provided. Complete references are shown following the topics/readings and assignments/activities section below.
	Topic/Readings                Assignments/Activities

	Readings including journal articles and book sections and web sites found on CD.

