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EDUC 565/566: Mentor 
and Support/Adult 
Learning 

      X X X 

EDLD 560:Leadership for 
Effective Inst. Practice       
(School Law) 

    X       

EDUC 561/562/563: 
Structured Mentoring I, 
II, and III 

  X         

EDLD 564: Supporting 
Teachers for Instructional 
Improvement  

X         X 
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Standard 1 Program Design and Curriculum  
 
 
The professional credential program is supported by a cogent rationale, draws on a defined knowledge 
base, is responsive to the individual candidate's needs, and is coordinated effectively. 
 
Course name & 
number 

Suggested Key 
Readings or 
Activities related 
to the Standard 

Assignments 
related to the 
Standard 

Samples of 
Student Evidence 
related to the 
Standard 

Fieldwork related 
to the Standard 

EDLD 564 
Supporting 
Teachers through 
instructional 
improvement 
 
 
 
 
 
 
 

Candidates gather 
data during 
instructional walk-
throughs to 
problem solve and 
put actions into 
place to improve 
teaching and 
learning. 

Attend professional 
development 
through the 
university district 
or county office of 
education.  
Analyze the 
effectiveness of the 
professional 
development.  
Determine the 
impact of the p.d. 
on teacher practice 
and student 
learning.  
Determine next 
steps for follow up 
at the candidate’s 
site. 

A paper that 
develops a plan for 
improving student 
achievement 
through providing 
professional 
development based 
on data collected 
on teacher 
practice. 

With the instructor 
and cohort 
members, 
candidates conduct 
instructional walk-
throughs to gather 
on-going data.  
Debrief with the 
instructor to: 
discuss the data, 
analyze, problem 
solve and suggest 
actions for 
instructional 
improvement 

The University of San Diego mission includes the statement pledges that the university, “is 
committed to advancing academic excellence, expanding liberal and professional knowledge, 
creating a diverse and inclusive community, and preparing leaders dedicated to ethical conduct 
and compassionate service.”  
 
The School of Leadership and Education Sciences (SOLES), one of four professional schools at 
the University of San Diego, enacts this philosophy in its programs designed to prepare leaders, 
educators, and professionals for the 21st century.  SOLES credential programs include preliminary 
teaching credentials (single subject, multiple subjects, and multiple subjects with bilingual 
emphasis); special education credentials (mild/moderate, deaf and hard of hearing); the 
preliminary and professional administrative services credentials, and a pupil personnel services 
credential in school counseling.  Master’s degree programs are offered in counseling, curriculum 
and instruction, special education, leadership studies, and marital and family therapy.  There is 
also a Ph.D. degree program in Leadership Studies.  Candidates may combine credential 
programs with a degree program. Professional administrative services candidates who enroll in 
master’s programs tend to pursue the M.A. in Leadership Studies or the M.A. in Higher 
Education.  
 
The SOLES faculty developed the following vision and mission statements. 
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VISION 
We believe that education for human service must have as its foundation a vision of enhancing 
human dignity and the quality of life. To do so, human service professionals must focus on moral 
perspectives in their professional and community lives. The faculty and staff of the School of 
Leadership and Education Sciences seek to impart this vision to our students. 
 
MISSION 
SOLES mission focuses on students, scholarship and service. 

 
STUDENTS 

To prepare students who 
have the professional 
knowledge, skills, and 
ethical perspectives 
needed for effective 
leadership and practice in 
a diverse society. 

SCHOLARSHIP 
To develop ourselves and 
our students as lifelong 
learners engaged in 
scholarly inquiry, research, 
and professional 
development. 
 

SERVICE 
To engage in professional 
and community service 
and to encourage such 
service by our students.

 
Rationale 
The SOLES faculty integrates the School’s philosophy, vision, and mission with USD’s mission in its training of 
future administrators. We believe it is our responsibility to prepare candidates to become transformative leaders in 
the schools of the 21st century.  Three themes integral to SOLES view of leadership shape the design and rationale 
of the Professional Administrative Services Credential program.  These are intellectual inquiry, reflective action, 
and community and collaboration.  They are integrated in our program to toward a vision of leadership that requires 
rigorous, data-based critique, the capacity to stand back and view problems from multiple perspectives, and 
democratic collaboration in the exploration of purposes and choices, to bring about a more just society. 
 
 Intellectual inquiry refers to research and evaluation, as well as to the critical perspective inherent in a 

postmodern view of leadership.  Change is the basis for much of leadership and organization work, especially 
social change, which requires critique to identify and explore problems. This theme articulates the need for 
rigorous data collection and analysis to accompany change initiatives.  

 
 Reflective action involves the capacity to be aware of diverse perspectives and frames when choosing solutions 

to societal and leadership problems.  This theme permeates all classes, but is emphasized particularly in 
Leadership, Ethics, and School Management. 

 
Community and collaboration refers to the development of relationships in both local and larger contexts that 
honor diversity (cultural, intellectual, gender, etc.) and promote democracy.  Also, collaboration refers to the 
process that builds community and draws on the strength of diverse individuals. 

 
In addition, the Interstate School Leaders Licensure Consortium Standards (CCSO, 2008) and the California 
Professional Standards for School Leaders (CPSELS, 2001) have been incorporated into all core courses. 

 
Three credential programs reside in the Educational Leadership Development Academy (ELDA): 1) the preliminary 
administrative services credential; 2) the preliminary administrative services credential with an internship; and 3) 
the professional administrative services credential.  ELDA is a collaboration between local school districts and the 
USD’s School of Leadership and Education Sciences.  The Academy was founded to deliver customized leadership 
credential programs and tailored professional development to prepare administrators for success in leading system-
wide reform.  ELDA was created in l999 through a grant from the Broad Foundation.   The goal of the ELDA 
program is to train principals and vice principals to study, apply, and emulate models of strong leadership practice 
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that will give them the ability to lead schools around the improvement of instruction.   ELDA courses are situated in 
either the Department of Leadership Studies or the Department of Learning and Teaching Program depending on 
whether the course is more oriented towards managerial skills and knowledge or more focused on instruction. We 
believe that the blend of expertise and content from different programs is one of ELDA’s great strengths. 
 
  Candidates proceed from the application and admission process, through initial and ongoing advisement, and the 
development of the Induction Plan.  The program monitors candidates on an ongoing basis and provides support 
through contacts with the ELDA Director, mentors, and faculty to offer guidance and encourage retention, and 
assessment with regard to the Induction Plan. 
 
 The course of study for the Professional Administrative Services Credential includes the following courses: 
 
EDLD 564  Leadership for Change (Supporting Teachers for Instructional Improvement) 
EDUC 565/6  Mentoring & Support/Adult Learning 
EDUC 561/2/3   Structured Mentoring 
EDLD 560  School Law for Practicing Administrators 
 
The overall program is consistent with the stated rationale of assisting in the development of educational leaders 
focused on success for all candidates. To this end, faculty in the Professional Administrative Services Program use 
the latest research and theoretical frameworks to present the course and program material with a constant focus on 
practical application and recent demographic changes. 
 
Each of the four advanced courses includes theoretical and practical applications of knowledge as represented in 
each of the content areas, and each addresses the multicultural, ethnic, and linguistic diversity comprising the 
state’s school populations as well as technological advances appropriate in instructional and managerial functions.  
The advanced courses build upon the knowledge and skills candidates acquired in the Preliminary Administrative 
Credential Program 
 
The program design for candidates, outlined in the New Leaders Handbook, is composed of the elements of the 
Induction Plan, the Instructional component, and the Assessment Plan, each of which is intended to meet the needs 
of the new school administrator and to represent advanced levels of learning proceeding above and beyond the 
instructional program required for the Preliminary Credential. 
 
Overall program evaluation is conducted through assessment of candidates’ preparation, and specified input from 
candidates, mentor administrators, and the professional community (Appendix C).  The candidates develop an 
ongoing, reflective record of professional development activities and growth of leadership skills that is presented in 
the form of a culminating videotape and reflective presentation at the end of the program.  The culminating 
presentation is assessed by the ELDA Director, Mentor Administrator, faculty, and administrators from 
representative districts. 
 
 
The Professional Administrative Services Credential is coordinated through the following: 

(1) Program coordination is the direct responsibility of the Chair of the Department of Leadership 
Studies who supervises the ELDA Director. 

(2) Since the Academy overlaps both the Leadership Studies Program and Learning and Teaching 
Program, courses are situated in both programs.  Program coordination is addressed through status 
and progress reports in department faculty meetings, and, as appropriate, meetings of the extended 
Dean’s Advisory Council. Specific concerns may be addressed through formal and informal 
contacts among faculty members, ELDA Director and ongoing mentoring by the Directors of Leadership 
Studies and Learning and Teaching. 

(3) The program is administered by the ELDA Director, who regularly meets with the Dean of the School of 
Leadership and Education Sciences and is a member of the Dean’s Extended Cabinet. SOLES programs are 
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also represented by members of the faculty of the School who serve on various University-wide 
committees. 

(4) Coordination between the Administrative Services Programs and local public and private schools is 
accomplished through informational bulletins and email to local area superintendents, through four yearly 
meetings of mentor administrators, the ELDA Director and through informal contacts via community and 
professional organizations. 

(5) Coordination with the candidates for the Professional Administrative Credential occurs on an ongoing 
basis.  The candidates meet with the ELDA Director at the beginning of the program to develop their 
Induction Plan.  The first course in the program is EDUC 565, Mentoring and Supporting Adult Learning.  
During this semester, the candidate develops a professional development plan to cover the 120 field 
experience hours required in the program.  The induction plan begins with a thorough assessment of the 
professional needs of the candidate and leads to a detailed plan to meet these needs.  The instructor works 
with the candidate, the ELDA Director and the Mentor Administrator to develop this plan. 

 
Documentation                                                                                              Location 
New Leaders Handbook       Appendix B 
Program Course Descriptions/Syllabi     Appendix A 
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Standard 2 Design of the Professional Credential Induction Plan 
 
The candidate, the university advisor, and the employer's representative(s) work together to develop a professional 
credential induction plan for the support and professional development of each beginning administrator.  The design of the 
plan is coherent, is based on a stated rationale, and includes a mentoring component, advanced academic coursework, and 
may include non-university based professional development activities.   
 
Course name & 
number 

Suggested Key Readings or 
Activities related to the 
Standard 

Assignments related 
to the Standard 

Samples of 
Student 
Evidence 
related to the 
Standard 

Fieldwork related to the 
Standard 

EDUC 565/566, 
Mentoring and 
Support/ Adult 
Learning 
 
 
 
 
 

DuFour, R. (2004).What is a 
“Professional Learning 
Community?”  Educational 
Leadership, May. 
 
Fink, E. and Resnick, L.B.  
(2001) Developing 
Principals as Instructional 
Leaders.  Phi Delta Kappan, 
April. 
 

Candidates analyze 
examples of  the 
Gradual Release of 
Responsibility Model, 
specifically “To” and 
“With” 

Induction Plan Candidates videotape 
several opening 
statements to introduce to 
staff professional 
development designed to 
meet their needs. 

 
RESPONSE TO QUESTIONS ON STANDARD 2 
The Professional Credential Induction Plan is developed based upon the beginning administrator’s individual 
assessed needs, and is developed in collaboration with the Mentor Administrator and the ELDA Director to include 
the specific coursework and professional development activities through the candidate’s school districts or the 
county office that are appropriate for the attainment of competencies, skills and knowledge required of the 
professional administrator.   

Professional Credential Induction Plan 

 
The following outlines the steps taken by the candidate, ELDA Director, ELDA faculty, and Mentor Administrator 
in developing a personalized Professional Development Plan for each candidate through the Induction Plan. 
 

1. The Professional Credential candidate applies to the University Graduate Admissions Office through the 
regular application process.  When the candidate’s application file is complete, it is forwarded to the School 
of Leadership and Education Sciences for review and approval by two Leadership Studies faculty members. 

2. The ELDA Director reviews the candidate’s file.  Upon completion of the file review, successful candidates 
are accepted into the Professional Credential Program 

3. After admission, the candidate enrolls in Structured Mentoring EDUC 561 and in Mentoring and Support 
Adult Learning EDUC 565.  During the courses the candidate meets with other candidates and the Mentor 
Administrator, and engages in a self-assessment.  Through a combination of collaboration and personal 
reflection, the candidate answers essential questions and explore the competencies outlined by the 
Commission on Teacher Credentialing.  Based on the self-assessment, and on the candidate’s level of 
experience and previous coursework, the candidate explores areas of competencies and administrative skills 
and knowledge that still need to be developed.  The candidate, Mentor Administrator and EDUC 565 
instructor with approval from the ELDA Director develop the induction plan based on their own leadership 
skill needs and the type of adult learning that is needed at the candidate’s site. 

4. The Mentoring and Support/Adult Learning course is designed to provide support for the candidates as they 
develop their Induction Plan and support for their work to continually improve teaching and learning in 
their schools. 

5. Components of the Induction Plan include : 
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(1) Individual candidates’ leadership goals representing desired outcomes of the Professional Credential 

program; 
(2) Plans, strategies and assistance necessary to attain those goals; 
(3) Timelines developed to monitor and assess attainment of goals: 
(4) A format for documentation of accomplishment of goals. 
(5) Mentoring opportunities to help candidates attain goals 

 
The Induction Plan represents the program of training to which the candidate commits.  It is subject to revision, as 
needs and opportunities arise, with the concurrence of the ELDA Director, the candidate, the Mentor Administrator 
and the course instructor.  Copies of the Induction Plan become a part of the candidate’s file and are supplied to the 
Mentor Administrator as well. 
 
Organization of the Induction Plan 
Included in the Induction Plan are the following required coursework and field experiences: 

(1) Formal coursework representing the knowledge base outlined by the Commission on Teacher 
Credentialing 

(2) A combination of coursework and activities designed in accord with the self-assessment and goals; to 
assess the candidate in developing action step to improve their leadership skills and to 
execute/implement and monitor for the desired outcomes for leadership skill development. 

(3) Specific supports to be supplied by the Mentor Administrator, the employing district, and the 
University in assisting the candidate to meet the projected goals. 

(4) Non-university professional development activities to assist the candidate in meeting projected goals. 
 
The Induction Plan represents the documentation of the collaborative efforts of the candidate, the Mentor 
Administrator, and the ELDA Director to develop an individualized, appropriate program plan for the candidate.  
The purpose of EDUC 565, Mentoring and Support/Adult Learning is to assist the candidates in a collaborative 
setting to design a coherent plan, to provide specific plans for working with the Mentor Administrator, and to plan 
for advanced academic coursework. 
 

Documentation         Location 

Individualized Induction Plan and Self-Assessment (New Leaders Handbook)  Appendix B 
EDUC 565 Course Syllabus        Appendix A 
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Standard 3 Curriculum Content 
The content of the curriculum has a strong conceptual base and is organized to address principles of administrative practice in 
the thematic areas defined below: 
 Facilitating the development, articulation, implementation and stewardship of a vision of learning that is shared and 

supported by the school community 
 Advocating, nurturing and sustaining a school culture and instructional program conducive to student learning and staff 

professional growth 
 Ensuring management of the organization, operations and resources for a safe, efficient, and effective learning 

environment 
 Collaborating with families and community members, responding to diverse community interests and needs, and 

mobilizing community resources 
 Modeling a personal code of ethics and developing professional leadership capacity 

 Understanding, responding to, and influencing the larger political, social, economic, legal and cultural context 
 
Course name & 
number 

Suggested Key Readings 
or Activities related to 
the Standard 

Assignments related to the 
Standard 

Samples of 
Student 
Evidence 
related to the 
Standard 

Fieldwork related to 
the Standard 

EDLD 560 
School Law for 
Practicing 
Administrators 
 
 
 
 
 
 
 

Reading: Cases and 
Materials:  Brown v. 
Board of Education, (U.S. 
Superior Court 1954); 
Board of Educ. of San  
Diego Unified School 
District v. Superior Court 
(Carlin) (Cal App. 1998) 

Candidates become panel 
members.  They select a topic 
of concern on the topic “Issues 
of Race and Income 
Discrimination/Isolation” and 
engage in relevant in-depth 
legal and educational research 
to learn more about the subject. 
This assignment is directly 
related to CAPSEL standards 1 
and 4. 

Panel 
Presentation 
with candidates 
discussing and 
debating the 
issue selected. 

At their own site, 
candidates will 
examine the role that 
social class plays in 
student under-
achievement. 

 
RESPONSE TO QUESTIONS ON STANDARD 3 
The University recognizes and supports the holistic and integral approach to the preparation of school 
administrators, and the advantages of an integrated curriculum incorporating principles of administrative practice in 
the following thematic areas: organizational and cultural environment, dynamics of strategic issues management, 
ethical and reflective leadership, analysis and development of public policy, and management of information 
systems and human and fiscal resources throughout the curriculum. 
 
Professional Administrative Credential Content 
The University implements the principles of administrative practice in integrated thematic areas, as outlined by the 
Commission on Teacher Credentialing, in the following three ways: 

1. Required coursework 
2. Induction Plan 
3. Comprehensive Assessment Phase 

 
Required Coursework 
The four courses offered to the Professional Credential candidates at the University of San Diego are specifically 
designed to meet the broad, holistic, integrated, and thematic areas.  Three of the courses cover specific integrated 
curriculum areas.  In addition EDUC 565/6 includes the plan and assessment of the candidate competencies. The 
remaining course, Structured Mentoring, provides for the candidate’s work with the Mentor administrator, the 
application of theory to practice. 
All candidates must enroll in the following courses: 
 
EDUC 565/566 Mentoring and Support/Adult Learning (4 semester hours) 
This course includes the candidate's self-assessment as well as the development and implementation of an 
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individualized induction plan involving the student, the employing school district, and the University, including 
designation of a local mentor and the proposed district support person who will work with the candidate.  Also 
included are plans for completing academic coursework and professional growth opportunities. The course is 
designed to provide support for school administrators in their work to continually improve teaching and learning in 
their schools through discussions, readings, group work and school site visits.  A strong emphasis of this course is 
on participants supporting the instructional practices of their colleagues, and on the role of the mentor in supporting 
and coaching the candidate to achieve his/her goals.   
 
 EDLD 564 Leadership for Change (Supporting Teachers for Instructional Improvement)  
This course examines the role of the school administrator as the instructional leader of the school.  Participants 
examine the values and belief systems in light of the constraints and possibilities that administrators’ work involves 
to improve teaching and learning as well as the conditions conductive to instructional improvement and the 
strategies for including all of the stakeholders in the work of instructional improvement. The course provides 
research-based methods of instructional supervision that will enhance teaching practice and improve student 
learning. 
 
EDLD 560 School Law for Practicing Administrators  
This course integrates constitutional, statutory, administrative, and judicial law relevant to California to present the 
legal framework within which educational administration takes place.  Included is a discussion of the political and 
sociological forces that shape school district policies and practices.  The purpose of the course is to enable 
prospective school administrators to understand how law guides day-to-day decision making in key areas and what 
the consequences are for violating district policies and the legal requirements upon which they are based.  Included 
is discussion of how legal disputes are best channeled or resolved. 
 
EDUC 561/2/3 Structured Mentoring (3 semester hours) 
In this course, candidates work with the mentor administrator to include: side by side coaching, site visitations, 
walk-throughs, analyzing videotapes of the candidate leading staff activities, attending professional development 
meetings together, and both formal and informal individual meetings.  The pairing of new administrators and 
experienced administrators supports continuity of leadership and positively affects teaching and learning. 
 
Induction Plan/Self Assessment 
The Induction Process integrates the candidate’s personal vision with critical inquiry and continuous reflection on 
leadership skills and practice, as well as goals the candidate has set for his/her work in the program. 
 
Comprehensive Assessment Phase 
The Comprehensive Assessment portion of the Professional Credential Program consists of a collaborative 
evaluation involving the candidate, Mentor Administrator(s), ELDA Director, and ELDA faculty. The candidate 
provides a video/DVD showcasing his/her leadership skills and belief system as a leader.  The candidate provides a 
written reflection on the goals set when they began the program and evidence of her or his growth in the program 
and how the goals were achieved.  The candidate presents the video/DVD and an oral written reflection to a group 
to include Mentor Administrator, ELDA Director, University faculty and employing school district personnel. 
 
Documentation        Location 
Individualized Induction Plan and Self-Assessment   Appendix B 
(New Leaders Handbook) 
Course Syllabi:  EDUC 561/2/3      Appendix A 
      EDUC 565/566
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Standard 4 Scope and Delivery of Professional-Level Curriculum 
The curriculum for the university and non-university components of the Professional Administrative Services Credential 
program builds upon the foundation of the Preliminary Administrative Services Credential program, and applies conceptual 
knowledge to administrative practice in ways that engage candidates in important issues of theory and practice.   
 
Course name & 
number 

Suggested Key 
Readings or 
Activities related to 
the Standard 

Assignments related 
to the Standard 

Samples of Student 
Evidence related to 
the Standard 

Fieldwork related to the 
Standard 

EDUC 565/6 
Mentoring and 
Support/Adult 
Learning 
 
 
 
 
 

DuFour, R. (2002). “ 
The learning-
centered principal,” 
Educational 
Leadership, v59(8),  
May, p12-15 

Candidates actively 
participate in 
simulated professional 
development in class, 
and engage in analysis 
of the attributes of 
successful adult 
learning situations 

Candidates 
demonstrate 
evidence of how the 
information gained 
from analyzing 
simulated 
professional 
development 
sessions improves 
professional 
development at their 
own site. 

At their own site, 
candidates videotape their 
practice of planning, 
developing and 
implementing professional 
development, keeping in 
mind the principles of 
adult learning 

 
RESPONSE TO QUESTIONS ON STANDARD 4  
The Preliminary Administrative Services Credential at the University of San Diego consists of required course 
work and a minimum of 40 days of field experience designed to prepare candidates for entry-level positions in 
administration.  The Professional Administrative Services Credential is designed to build upon that foundation, to 
extend learning, to encourage reflection, and to provide for the specialization in areas related to the candidate’s 
professional goals. 
 
Curriculum Content 
 
Content of the curriculum is designed to provide in-depth experiences and challenges and to extend understandings, 
to require critical reflection, and to integrate theory and practice.  The content of the curriculum is designed to 
foster critical reflection and ongoing inquiry into theory and practice.  Individual courses are designed to build upon 
the content and experiences included in the Preliminary Administrative Services Credential, and to be applicable to 
the needs and practice of beginning administrators.  The professional Administrative Services Credential Program 
builds on the foundation of the Preliminary Administrative Services Credential in the following areas: 
 
     
    Preliminary Services Credential                  Professional Credential Program 
          

 
 
-Introduces elements of curriculum and 
instruction design and implementation.  

 Introduces strategies for providing 
instructional feedback to teachers.  
EDLD 553-4 

-Introduces leadership techniques and strategies 
EDLD 558 
 
 
 
 
 

 
 EDLD 564 Leadership for Change, (Supporting 
Teachers for Instructional Practices)  

 Builds on knowledge of curriculum 
design and implementation 

 Builds on effective use of the 
supervision process to enhance teaching 
practice and facilitate student learning. 

 Builds on providing instructional 
feedback  to teachers that includes 
description of their practice and its 
effect on students 
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-Candidates work with a supervisor to provide 
support, assistance and guidance in their 
practicum experiences 
Practicum in Administration EDLD 597/8P 
 
 
 
-Introduces concepts of law and government and 
key issues and problems in public policy and legal 
ramifications of school choice School Law and 
Educational Practice  EDLD 552,  
 
 
 
 
 
 
 
 
 

EDUC 565/6 Mentoring and Support/Adult 
Learning 
-Builds on knowledge of research based strategies 
for developing leadership vision and belief system. 
Builds on leadership techniques. Introduces adult 
learning theories and concepts and methods of how 
adults learn best. 
 
EDUC 561/2/3 Structured Mentoring  
(Strategic Issues of Management) 
-Candidates work with the mentor administrator to 
build leadership skills to support the success of all 
students 
 
 
 
EDLD 560 School Law for Practicing 
Administrators 
- Studies practical application of law and policies 
related to students with exceptional needs 
- Builds on knowledge of law and applies to real 
educational settings 
- Explores political and sociological forces affecting 
school practices 
- Explores financial disparity between and among 
school districts 
 

 
 
 
By employing the use of interactive activities in coursework and in district sponsored professional development 
opportunities, including exercises, simulations, protocols, discussion, problem based learning activities, problem-
solving, networking, and critical reflection, the courses challenge candidates and engage them actively in taking 
responsibility for their own learning process. Coursework in the Professional Administrative Services Program is 
also designed to assist candidates in incorporating the elements of the instructional program into their current 
administrative positions and prepare them to meet future administrative responsibilities.  At all stages of the 
Professional Administrative Credential Program candidates are encouraged to integrate theory and practice and 
share learning and practical applications with their colleagues.   
 
Documentation        Location 
Individualized Induction Plan and Self-Assessment   Appendix C 
(New Leaders Handbook)       
Professional Credential Syllabi      Appendix A 
New Leaders Program Handbook     Appendix B 
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Standard 5 Curricular Individualization 
The curriculum of the program provides for specialization and individual development based on an assessment of each 
candidate's needs, interests, and career goals. 
 
Course name & 
number 

Suggested Key Readings 
or Activities related to 
the Standard 

Assignments related 
to the Standard 

Samples of Student 
Evidence related to 
the Standard 

Fieldwork related to 
the Standard 

EDUC 565/566 
Mentoring and 
Support/Adult 
Learning 
 
 
 
 
 
 

DuFour, R. (2002). “ The 
learning-centered 
principal,” Educational 
Leadership, v59(8),  May, 
p12-15 
 
Fink, E. and Resnick, L. 
B. (2001). “ Developing 
Principals as Instructional 
Leaders.”  Phi Delta 
Kappan, April. 
 

Conduct a 
professional needs 
assessment, formulate 
goals, and outline a 
plan of personal 
professional 
development to 
include specific topics 
of interest to the 
candidate and 
timelines for 
completing them.  

Individualized 
Induction Plan   

Candidates carry out 
the personal 
professional 
development plan. 

 
 
RESPONSE TO QUESTIONS ON STANDARD 5 
 The program provides for individualization and specialization for beginning administrators through differentiated 
curriculum components, individually developed special strands, professional development experiences, and 
individualized learning opportunities within courses.  The program also supports  individual candidate development 
through experiences consistent with current job responsibilities and career aspirations. 
 
Individualized Curriculum 
The curriculum provides five avenues for candidates to identify and develop based on their individualized needs, 
interests, and goals: 

1. Enrollment in EDUC 565 Mentoring and Support/Adult Learning provides the candidate the 
opportunity to focus on goals and develop an Individualized Induction plan.  The candidate conducts a 
professional needs assessment, formulates goals and outlines a plan of professional development that 
includes specific topics and timelines.  The curricular plan is outlined in this course through 
collaboration with the instructor, the candidate, Mentor Administrator, and ELDA Director. In EDUC 
561, Structured Mentoring, the candidate and Mentor Administrator develop the plan for ongoing 
mentoring to include site visitations, walk-throughs, side by side coaching, analyzing candidate’s 
videotapes, and individual meetings, both formal and informal. 

2.  In EDUC 565, Mentoring and Support/Adult Learning, candidates develop an Individualized Induction 
Plan with the support of the course instructor and their Mentor Administrator. Non-university activities 
approved by the ELDA Director may also be included in the Induction plan.  Development of the 
Individualized Induction Plan occurs during two semesters (4 units) of EDUC 565/566. 

3. Assessment of the Induction plan takes place in EDUC 565/6, through ongoing communication and 
collaboration among the course instructor, candidate, Mentor Administrator, and ELDA Director; 
candidates are provided another avenue to focus on individualized development with ongoing support.  
During such conversations the candidate can discuss areas of weakness or concern and receive critical 
feedback from the mentors and faculty.  Assessment of the Individualized induction plan is ongoing 
through four semester units of EDUC 565/6. 

The program offers coursework geared to advancing individual development and ongoing assessment.  In small, 
collaborative class settings, the faculty and candidates work together to individualize assignments to allow for 
specialization and/or individualization. The program offers all professional candidate courses in the late afternoon, 
usually from 4:00 p.m. to 8:00 PM, and some Saturdays.  The purpose of this timing is to allow new administrators 
the opportunity to attend to work related responsibilities prior to class time. 
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Needs Assessment and Planning 
The assessment of each candidate’s needs and interests, developed in collaboration with the Mentor Administrator 
and ELDA Director, begins in the orientation meeting. The candidate is given a copy of the New Leaders 
Handbook and the Individual Induction Plan and Self Assessment.  The Individual Induction Plan and Self 
Assessment includes a personalized needs assessment in which the candidate is encouraged to explore areas of 
strengths and weaknesses in accordance with the areas of integrative study outlined by the Commission on Teacher 
Credentialing.  
 
Documentation       Location 
Individualized Induction Plan and Self-Assessment   Appendix B 
(New Leaders Handbook)   
EDUC 565/6 Course Syllabus     Appendix A
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Standard 6 Provision of Mentoring Experiences 
The beginning administrator's professional credential induction plan specifies provisions for mentoring and support activities 
to be provided by one or more experienced colleagues throughout the candidate's enrollment in the credential program. 
 
The emphasis of the New Leaders program is to provide the support, guidance, mentoring and assistance necessary 
to teach participants how to develop, strengthen and use leadership skills to achieve goals. The New Leaders 
coursework and program goals are aligned with and applied to the candidate’s role as an instructional leader.  The 
ELDA faculty believe that to support the new leader, s/he must be mentored and supported by a skilled and 
experienced professional educator.  The mentor/mentee relationship, the weekly three hour meetings between 
mentors and mentees, and the university coursework for New Leaders are all designed to help candidates achieve 
the skills of effective schools leaders.  
 
Job embedded experiences designed collaboratively with employing school districts provide both support and 
learning for the new leader. On-site visits by the New Leaders Coordinator, and instructional walk-throughs by the 
ELDA Executive Director provide support for the embedded learning.  Because New Leaders candidates are full 
time school leaders, and because the only work that will increase a leader’s ability to successfully lead an 
organization is work that has relevance and applicability, it is essential that coursework, mentoring, and site visits 
by ELDA staff are directly connected to the demands of the New Leader’s role. Mentors are collaboratively 
selected by the ELDA and employing school districts. 
Mentors use a variety of methods to support and coach the candidate including: 

 Modeling at the mentor’s site 
 Demonstrating at the candidate’s site 
 Coaching the candidate as s/he engages in leadership work 
 Arranging visits to other site to see work applicable to the candidate’s needs, and/or arranging a 

conversation between the mentor, the candidate, and another knowledgeable educator 
 Videotaping a candidate leading a leadership activity and analyzing the videotape and articulating steps for 

continued growth. 
 
RESPONSE TO QUESTIONS ON STANDARD 6 
The University recognizes the role of the Mentor Administrator in providing professional guidance, advice, 
feedback, and support for the professional administrator, and that this sharing by the experienced colleague should 
be a planned part of the design of the candidate’s Induction Plan. 
 
Provisions for Mentoring Experiences 
The Professional Administrative Credential Program provides a variety of opportunities for the candidate to receive 
mentoring and support including the following ways: 
 
1.   During the first semester the candidate enrolls in EDUC 565, Mentoring and Support/Adult Learning, where the 

candidate conducts a self-assessment, and develops the Professional Administrative Induction Plan.  During 
this course the candidate meets monthly with other beginning Professional Credential candidates, faculty, and 
the Mentor Administrator.  The purpose of this course is to assist the candidate in completing a self-assessment 
and developing a viable program for professional and personal development based on the candidate’s interests, 
career goals, strengths and areas that need improvement. The candidate receives support from the ELDA 
Director, Mentor Administrator, course instructor, and other candidates.  The candidate also enrolls in EDUC 
561, Structured Mentoring, and this begins the formal coaching and guidance from a Mentor Administrator. 
The Mentor Administrator and the candidate develop and plan the schedule of mentoring activities to provide 
continual coaching and support for the candidate.  A log of these meetings and activities is kept by the 
candidate. 
 

2.   Ongoing support and mentoring are available through the ELDA Director, an experienced administrator.  She 
holds regularly scheduled office hours, communicates with candidates through email, and is available for 
telephone conferences.  The ELDA Director meets every two months with candidates for scheduled and will 
have additional mentoring meetings based on the candidate’s needs. 
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3.   While enrolled in the University of San Diego required coursework for the Professional Administrative 

Credential, candidates receive ongoing mentoring and support from the ELDA instructors.  Given the design of 
the coursework, the candidates bring issues to class and discussions are held to meet the needs.  The candidate 
may receive support from the instructor and other candidates experiencing similar circumstances. 

 
4.   The Professional Administrative Credential coursework at University of San Diego is designed to provide 

candidates opportunities to showcase their work and their acquisition of new knowledge.  Candidates are 
frequently involved in demonstrations or exhibitions of their administrative work.  This occurs in the EDUC 
EDLD 564 Leadership for Change-supporting teachers for Instructional Improvement where candidates display 
and discuss the data they analyzed from the instructional walk thoughs, and discuss what the leaders’ next steps 
should be.  It also occurs in EDUC 565/6, Mentoring and Supprt/Adult Learning, when candidates record a 
videotape of themselves conducting a meeting with teachers, or a professional development session for a small 
group of staff.  The candidate provides evidence of growth of leadership skills and asks for feedback from 
colleagues and the instructor.  Because classes are small in size the candidates receive mentoring, critical friend 
feedback, and support from the professor and other colleagues. 

 
5.   Candidates are provided with a safe non-threatening, supportive culture in which they can have conversations 

about mutual concerns and improving practice; in the Mentoring and Support/Adult Learning course (EDUC 
565/6) and the Structured Mentoring, EDUC 561/2/3 course candidates are expected to share issues and 
concerns about their schools. Through EDUC 561/2/3 Structured Mentoring course, and through work with 
their Mentor Administrator, candidates receive coaching, advice, support and opportunities for reflective 
learning. 

 
The Mentoring Component of the Induction Plan 
The mentoring component is an integral part of each candidate’s Induction Plan, as developed collaboratively by 
the candidate, the Mentor Administrator, and the ELDA Director. The Induction Plan includes monthly meetings 
for the Mentor Administrator and candidate to meet for the purpose of providing guidance, advice, reflection, and 
feedback.  In addition, the plan provides for mentoring on an ongoing basis based upon the candidate’s needs, 
experience, readiness for new responsibilities, and the goals set by the candidate.  
 
University Support of Mentoring Services 
Through collaborative meetings that occur four times a year on a formal basis and as needed informally, the ELDA 
Director strategizes and assists the Mentor Administrators in framing support and activities appropriate to each 
individual candidate’s needs.   The discussion at this meeting includes suggested strategies to support the Mentor 
Administrator to providing assistance and coaching for the candidate that is necessary to promote increased 
learning and confidence building in the administrative role. The University pays the Mentor Administrators for 
their services. 
 
The University ensures that employing districts provide a range of support options for Mentor Administrators and 
candidates to experience small group, as well as individual experiences. This includes orientation of new 
administrators, job-alike meetings, and function/division orientation, in addition to individual mentoring.   Some of 
the meetings are focused on site needs.  For example, the Administrator in San Diego unified who is the supervisor 
of Vice Principals conducted an inservice on implementing Response to Intervention (RtI) recently. The ELDA 
Director works with schools and districts to coordinate ongoing administrative support networks.  
 
The ELDA Director works with the candidate, the employing school district and Mentor Administrator to ensure 
that the beginning administrator is provided with orientation to the full range of administrative responsibilities and 
supports at local site and district-wide levels, and that opportunities are provided with school and community 
groups representing linguistic, ethnic, and cultural diversity. 
 
Documentation          Location 
Individualized Induction Plan and Self-Assessment (New Leaders Handbook)  Appendix B 
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EDUC 561/2/3 Course Syllabus      Appendix A 
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Standard 7 Mentor Qualifications 
Experienced administrators selected as mentors are qualified for this professional role, prepared for their responsibilities, 
assigned appropriately, evaluated for their effectiveness, and recognized for their contributions. 
 
The ELDA believes that administrators who receive quality coaching are most likely to become successful and 
committed education leaders who will positively impact student achievement.  Therefore, mentors must be 
experienced administrators who are prepared to assist candidates accountably and responsibly. Mentors are selected 
collaboratively by employing school districts and the ELDA based on the mentor’s knowledge, skills, experience, 
expertise, and ability to effectively apply coaching skills.   
Selection Criteria for Mentor administrators include: 

 The mentor must hold a current, valid administrative credential 
 The mentor must be currently serving in a school or employing agency in an administrative position, or 

must have recently retired from a school district administrative position 
 The mentor must be willing to coach, guide, share time, support and knowledge with the candidate. 
 The mentor must be available for both formal and informal meetings with the candidate three hours per 

week. 
 The mentor must value the role of mentoring and supporting the candidate 
 The mentor must be willing to attend four training meetings with ELDA staff per year 

 
RESPONSE TO QUESTIONS ON STANDARD 7 
The University acknowledges that the mentoring component in the training of the beginning administrator is a 
significant contribution to the preparation for the professional credential.  Therefore, the Mentor Administrators 
must be experienced administrators who are prepared to assist candidates accountably and responsibly.  The 
selection of the mentor administrator will be of optimal assistance because mentors serve in similar professional 
capacities as the candidates. 
 
Mentor Selection and Assignment 
The Mentor Administrators are selected in the following manner: 

 The Mentor Selection Committee (composed of the Educational Leadership Academy Director and 
Leadership Studies Director); in collaboration with representative school district personnel select Mentor 
Administrators.   

 Mentors are selected based on their knowledge, skills, experience, expertise, and ability to apply coaching 
skills. 

 
The University is available to provide training and orientation to assist participating school districts in the 
preparation of Mentor Administrators.  This is made available through individual and/or small group meetings and 
bulletins, and on an ongoing basis by means of the supervision process. 
 
Selection Criteria for Mentor Administrators 
1. All Mentor Administrators must hold a current, valid administrative credential. 
2. All Mentor Administrators must be currently serving in a school, or employing agency in an administrative 

position, or must have recently retired from a school district. 
3. The Mentor Administrator must be willing to share ongoing time, feedback, support, and knowledge with the 

credential candidate.  The mentor must be available for both formal and informal meetings with the candidate.  
The mentor must be willing to meet with the candidate regularly.  The mentor and mentee keep a log of their 
meetings. 

4. The Mentor Administrator must be willing to meet formally at least four times a year with the ELDA Director 
and to meet regularly with the candidate to discuss candidate needs and progress. 

The Supervision/Evaluation of Mentors 
Monthly contacts between the Mentor and the candidate are scheduled through the Induction Plan, which is 
developed by the candidate, Mentor Administrator, ELDA Director and the course instructor.  Both formal and 
informal contact is monitored by the Director of the ELDA program. 
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The candidate and the ELDA Director evaluate the Mentor Administrator’s effectiveness once a year, or at any 
point at which it comes to the attention of the Director of Leadership Studies that a problem may exist and that 
change or supplementation might be appropriate.  Criteria for successful mentorship are developed in collaboration 
with the district. The document “Rubric for assessing leadership skills/outcomes for   EDLD597/8 P “was jointly 
developed by the ELDA Director and administrators from the San Diego Unified School District.  The document, 
based on the CAPSEL standards was originally developed for the Preliminary Administrative services program and  
is also used in the Professional Administrative services program.  Paula you can find this in the New Leaders 
Handbook  
 
The University honors Mentor Administrators through recognition, letters of appreciation for accepting the mentor 
assignment and for successful completion of a mentor assignment.  The University pays the mentors for their 
services.  An annual reception is held to honor the mentors in which they are given a certificate suitable for 
framing..  Employing school districts recognize Mentor Administrators in ways appropriate to their organizations, 
as well. For example, San Diego Unified, South Bay Union, Lemon Grove School District and Oceanside School 
Sistrict have  hired ELDA Mentor Administrators to serve as coaches for new and experienced district principals.  
Many of the mentor administrators are invited to annual the San Diego Unified Community Leaders breakfast as 
recognition for their work. 
 
Documentation        Location 
Individualized Induction Plan and Self-Assessment    Appendix B 
(New Leaders Handbook)   
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Standard 8 Expectations for Candidate Performance 
Expectations for excellence in candidate performance are developed for each candidate, aligned with the principles of 
administrative practice outlined in Standard 3, and included in the individual induction plan. 
 
Expectations and assessments are established for each candidate in the university coursework and in the induction 
plan.  In the induction plan, candidates complete a self- assessment of their leadership skills.  Working with the 
mentor, the candidate reviews the self-assessment and the CAPSL standards, then the candidate and the mentor 
discuss the candidate’s leadership strengths and needs, and develop plans for improving leadership skills together.   
 
The candidate uses a five-step process for determining the focus of the induction plan: 

 Identifying attributes of desired state of leadership 
 Diagnosing current state of leadership 
 Identifying outcomes to measure improvement in leadership 
 Identifying strategies and action steps to improve leadership 
 Executing/Implementing and monitoring for desired outcomes for improved leadership 

 
The candidate and the mentor then discuss how they will work together to complete the action steps and monitor for 
desired outcomes.  This becomes the plan that the mentor and the candidate will accomplish together. 
 
How Assessment takes place within the New Leaders coursework 
In EDLD 564 Supporting Teachers for Instructional Improvement, candidates attend two professional development 
activities (provided by their district, other universities, or the county office of education). Following the 
professional development, candidates write a paper to: 

 Analyze the effectiveness of the professional development 
 Determine the impact of the professional development on teacher practice and student learning. 
 Determine the next steps for follow up at individual sites 

    
Candidates participate in two instructional walk-throughs to collect data.  The candidate, accompanied by the 
Mentor Administrator and periodically, the ELDA Director and the candidate’s supervisor, conducts the walk-
through which  is followed by a debriefing where candidates reflect on their observations, discuss the data, analyze, 
problem-solve and suggest actions to be put into place to accomplish specific goals to improve teaching and 
learning.  The discussion includes: 

 What data led to the current professional development focus 
 How progress toward achievement of the knowledge and skills needed to improve student achievement is 

monitored 
 “Next steps” to be taken by the leader 
 Suggestions for how the leader can monitor instruction to ensure goals are accomplished 
 

Candidates are assessed in this course through two written papers.  In one paper candidates develop a plan for 
improving student achievement through increasing adult learning based on data collected regarding teacher 
practice, effectiveness of professional development structures, and student performance.  The improvement plan is 
evaluated by the course instructor using a four-point rubric.  
 
In the second paper candidates analyze two professional development sessions and determine the effectiveness of 
the professional development in improving teacher practice.  They develop a follow up monitoring system to 
determine if the desired learning is applied effectively in classrooms to improve student learning.  As a component 
of the analysis, candidates determine how the professional development can be modified so it will result in 
increased student performance.  The paper is evaluated by the instructor using a four-point rubric. 
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Standard 9 Assessment of Candidate Competence 
Prior to recommending each candidate for a Professional Clear Administrative Services Credential, the program 
advisor and the mentor verify that the candidate has met the expectations for excellence in candidate performance 
that are outlined in the professional credential induction plan.   
 
Course name & 
number 

Suggested Key 
Readings or 
Activities related 
to the Standard 

Assignments 
related to the 
Standard 

Samples of Student 
Evidence related to 
the Standard 

Fieldwork related 
to the Standard 

EDUC 565/566 
Mentoring and 
Support/Adult 
learning 
 
 
 
 
 
 
 
 

Candidates 
videotape a 
baseline video. 

Candidates videotape 
a baseline video that 
is assessed using the 
Leadership Video 
Score Sheet.  
Candidates videotape 
a culminating video 
assessed using the 
Leadership Video 
Score sheet. 

Candidates demonstrate 
improvement in the 
ability to lead a school 
through the 
improvement of 
instruction.  Candidates 
complete a written 
assignment, including a 
comparison of the 
culminating video to 
their baseline video. 
Candidates present their 
baseline video, 
culminating video and 
written and oral 
reflection to a team of 
critical friends. 

Candidates and 
mentors analyze 
videos and make 
plans for improving 
practice. 

EDLD 564 
Supporting 
Teachers through 
instructional 
improvement 
 
 
 
 
 
 
 

Candidates collect 
data during 
instructional walk-
throughs to 
problem solve and 
put actions into 
place to improve 
teaching and 
learning. 

Candidates attend 
professional 
development through 
the university district 
or county office of 
education.  Analyze 
the effectiveness of 
the professional 
development.  
Determine the 
impact of the p.d. on 
teacher practice and 
student learning.  
Determine next steps 
for follow up at the 
candidate’s site. 

Candidates write a 
paper that develops a 
plan for improving 
student achievement 
through providing 
professional 
development based on 
data collected on 
teacher practice. 

With the instructor 
and cohort 
members, 
candidates conduct 
instructional walk-
throughs to gather 
on-going data.  
Debrief with the 
instructor to: 
discuss the data, 
analyze, problem 
solve and suggest 
actions for 
instructional 
improvement 

 
 
RESPONSE TO QUESTIONS ON STANDARD 9 
The University recognizes the responsibility undertaken in the preparation of candidates for the 
Professional Administrative Services Credential, and commits the dedication, process, and resources 
necessary for the careful and systematic documentation required for the determination that candidates 
have satisfied the criteria for professional competence as specified in the Induction Plan. 
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Verification of Candidate Competence 
The competency of candidates completing the Professional Administrative Services Credential Program 
at University of San Diego is verified by the Credential Analyst who carefully reviews all the data in the 
credential candidate’s file.  The evaluation of the criteria used to determine the competence of the 
credential include the following: 
 
1.  Successful completion of the required coursework.  Each credential candidate must maintain a 3.0 

GPA for all coursework. Required course assignments include a variety of activities that use multiple 
measures of assessment. 

 
2.  Successful completion of program requirements and documentation including the following: 

    Valid Preliminary Services Credential on file 
    Updated resume 
    Employer’s Recommendation Form 
    Minimum 3.0 GPA 
 Verification of two years of successful administrative experience 

Ongoing Assessment of Candidates 
Assessment for each candidate, on the CAPSEL standards, is performed by faculty and program 
personnel.  Feedback on progress is provided to candidates at multiple points including formal grade 
reports, candidate advisement meetings, meetings involving the ELDA Director and Mentor 
Administrators with regard to monitoring the candidate’s Induction Plan, and at any point at which the 
candidate requests feedback. 
 
Culminating Assessment of Candidates 
The culminating assessment involves the candidate, ELDA Director, Mentor Administrators, and other 
trained and calibrated district and university personnel and is scheduled to bring closure to the induction 
period and provide opportunity for establishing direction and guidance for future professional growth and 
development. 
 
The culminating assessment activities include the following: 

1. Completion of candidate’s file and paperwork required for credential filing. 
2. Documentation of successful completion of the Candidate's Induction Plan and goals based on the 

CAPSEL Standards. Assessment will include areas of strength and growth in leadership skills as 
well as directions for continuing growth and professional development. 

3. Presentation and evaluation of the candidate's leadership videotape/DVD and the candidate's 
reflective oral and written presentation of growth as an administrator (including the 
accomplishment of the goals of the Induction Plan). 

 
Documentation        Location 
Individualized Induction Plan and Self-Assessment   Appendix B 
(New Leaders Handbook)  
Candidate Files        ELDA Office 
 
 
 
 



21 
	

	
	
	
	

 
 
 
 
 
 
 
 

Appendix A 
 

Course Syllabi 
 

Professional Administrative Services 
Program 

 
 
 
 
 
 

EDLD 560 School Law for Practicing Administrators (3) 
EDUC 561 Structured Mentoring I (1) 
EDUC 562 Structured Mentoring II (1) 
EDUC 563 Structured Mentoring III (1) 
EDLD 564 Supporting Teachers for Instructional Improvement (2) 
EDUC 565 Mentor and Support or Adult Learning I (2) 
EDUC 566 Mentor and Support or Adult Learning II (2) 
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EDLD	560	SCHOOL	LAW	FOR	PRACTITIONERS	
	 COURSE	SYLLABUS	AND	OUTLINE	
	 ELDA	New	Leaders	Program,	Summer	2009	
	 Melanie	Petersen	and	Frank	Kemerer	
	
Purpose	
	
This	seminar	introduces	Cohort	6	students	to	selected	contemporary	legal	issues	involving	
school	leaders	in	California.	It	is	not	a	basic	primer	in	school	law.	For	those	who	have	little	
or	no	knowledge	of	education	law,	the	instructors	have	planned	a	session	to	review	and	
update	major	components	of	education	law.		
	
The	purpose	of	this	seminar	is	to	deepen	the	awareness	of	students	on	the	topics	discussed	
so	that	they	can	develop	and	articulate	their	own	position	as	to	how	the	issues	should	be	
resolved.	The	scope	of	the	course	curriculum	is	expanded	through	student	panel	
presentations	that	encompass	areas	of	particular	interest	and	concern	to	enrollees.	
	
Course	Description	
	
The	course	begins	with	a	brief	review	of	how	constitutional,	statutory,	administrative,	and	
judicial	law	relevant	to	California	come	together	to	form	the	legal	framework	within	which	
school	administration	takes	place.	The	course	then	engages	in	intensive	study	of	
pedagogical,	empirical,	and	judicial	factors	that	influence	the	development	of	educational	
policy	in	the	areas	of	school	choice,	charters,	and	vouchers;	unions	and	collective	
bargaining;	legal	issues	involving	the	Internet	including	cyberbullying,	and	sexting;	race	
and	gender	discrimination	and	harassment;	money	and	achievement;	race	and	income	
isolation;	and	legal	liability	under	California	and	federal	law.	Students	will	be	encouraged	
to	articulate	their	own	position	in	these	areas	as	they	discuss	and	debate	with	each	other	
about	policy	outcomes.	Panel	presentations	during	the	last	session	will	expand	the	scope	of	
discussion	to	areas	of	particular	concern	to	enrollees.	
	
Course	Objectives	
(All	relate	to	Standard	6	of	the	California	Professional	Standards	for	Educational	Leaders	
and	some	relate	to	other	CAPSEL	standards	as	delineated	in	the	course	outline	below)	
	

1. To	learn	that	education	law	is	a	complex	composite	of	legislative,	administrative,	
and	judicial	interaction.	

	
2. To	review	the	California	legal	framework	for	the	delivery	of	educational	services	

at	the	elementary	and	secondary	levels.	
	

3. To	study	the	legal	and	public	policy	implications	of	expanding	parent	choice	
through	charter	schools	and	proposals	for	voucher	and	tuition	tax	credit	
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programs	for	private	school	attendance.	
	

4. To	examine	how	unions	and	collective	bargaining	affect	school	administration	at	
the	campus	and	central	office	levels.	

	
5. To	explore	emerging	legal	issues	involving	use	of	the	Internet	in	the	school	

curriculum	and	student	misuse	of	electronic	communication	devices	on	and	off	
campus.	

	
6. To	understand	federal	and	California	law	applying	to	racial	and	gender	

discrimination	and	harassment,	including	liability	for	failure	to	intervene.	
	

7. To	explore	the	debate	over	the	relationship	of	school	expenditure	to	student	
achievement	and	the	implications	for	school	finance	reform	in	California.	

	
8. To	examine	growing	racial	and	income	isolation	in	California	schools,	

consequences	for	student	outcomes,	and	legal	complexities	associated	with	
finding	remedies.	

	
9. To	examine	the	extent	to	which	school	districts,	charter	schools,	and	school	

employees	can	be	held	liable	under	the	California	Tort	Claims	Act,	the	Unruh	
Civil	Rights	Act,	and	the	Fair	Housing	and	Employment	Act,	as	well	as	under	
federal	law	for	violating	constitutional	and	federal	statutory	rights.		

	
Materials	
	

1.		 Frank	Kemerer	and	Peter	Sansom,	California	School	Law,	Second	Edition	
(Stanford	University	Press,	2009)	

	
2.	 Course	packet	
	
3.	 Handouts	distributed	in	class.	

	
Format	
	
The	seminar	will	be	divided	into	a	series	of	legal	modules,	each	focusing	on	a	particular	
area	of	school	law	(see	the	course	outline).	Students	will	(1)	review	relevant	law,	(2)	
explore	the	public	policy	and	educational	management	implications,	(3)	discuss	and	
debate	the	issue,	and	(4)	articulate	their	position.	

	
Panel	Presentation	
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Students	will	sort	themselves	into	panels	of	two	students	each.	The	panels	will	select	a	
topic	of	concern	to	the	members	and	then	engage	in	relevant	in‐depth	legal	and	educational	
research	to	learn	more	about	it.	Each	panel	will	be	given	30	minutes	to	present	the	topic	to	
the	class,	followed	by	another	30	minutes	for	class	discussion	and	debate.	Prior	to	its	
presentation,	each	panel	will	circulate	a	five‐page	detailed	outline	of	their	presentation	to	
the	class.	
	
Panel	members	will	be	expected	to	review	relevant	educational	research	and	commentary,	
judicial	and	statute	law,	and	district	policies	and	administrative	procedures	in	preparing	
their	presentations.	Basic	information	about	many	topics	can	be	found	in	California	School	
Law.	Appendix	C	in	the	book	explains	how	to	locate	statutes	and	judicial	decisions	(also	
review	Appendix	B	on	how	to	read	statutes	and	judicial	decisions).	Searching	for	
educational	commentary	and	research	can	be	accomplished	by	logging	on	to	library	online	
resources	like	Lexis‐Nexis,	Science	Direct,	and	ERIC.	When	a	topic	has	been	narrowed,	
logging	on	to	googlescholar	may	turn	up	some	good	material.	The	EdWeek	online	search	
function	is	also	quite	useful	because	the	online	edition	links	to	the	full	study	or	report	being	
covered.	The	instructors	also	will	be	available	to	help	students	with	their	research.	
	
Each	panel	member	is	to	deliver	a	portion	of	the	presentation.	Powerpoint	can	be	used	to	
help	illustrate	the	points	being	made.	The	panel	should	conclude	with	a	series	of	
provocative	questions	or	issues	to	present	to	the	class	for	the	discussion	period.	
	
Each	panel	and	its	members	will	be	assessed	on	an	evaluation	form	by	the	instructor	and	
by	class	members	on	(1)	the	quality	of	the	research,	(2)	the	presentation	of	each	panel	
member,	(3)	the	overall	quality	of	the	presentation,	and	(4)	the	effectiveness	of	the	
supporting	outline.	Each	of	the	four	assessment	categories	will	be	rated	on	a	scale	from	1	
(marginal)	to	10	(outstanding).	The	total	points	awarded	by	the	instructors	will	count	
toward	the	maximum	of	40	points	allotted	toward	the	final	grade	(see	Evaluation	below).	

	
Here	is	a	sample	of	possible	topics:	
	
1. Public	policy	issues	involving	career	and	technical	education	as	part	of	a	multiple	

pathways	approach	to	student	learning	at	both	the	high	school	and	postsecondary	
levels	

2. Is	response	to	intervention	(RTI)	more	a	slogan	than	an	acceptable	technique	for	
identifying	students	with	special	needs?			

3. Methods	used	by	area	charter	schools	to	secure	racial	diversity	that	are	legally	
defensible	under	California	law	

4. Does	competition	from	charter	schools	promote	improvement	in	the	performance	of	
traditional	public	schools?	

5. What	are	the	impediments	to	teacher	merit	pay?	
6. Should	special	education	students	be	required	to	take	and	pass	CAHSEE	to	secure	a	high	
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school	diploma?	
7. Should	schools	ban	the	use	of	electronic	communication	devices	by	students	on	campus	

and	at	school‐sponsored	events?	
8. Should	parents	of	children	with	disabilities	have	a	choice	of	the	schools	their	children	

attend	under	IDEA?	
9. Other?	
	
Evaluation	
	
The	panel	presentation	will	count	toward	40	percent	of	the	final	grade	with	points	awarded	
as	indicated	on	Panel	Presentation	above.	
	
The	final	exam	will	count	toward	60	percent	of	the	final	grade.	At	the	end	of	the	course,	
students	will	be	given	a	timed	take‐home	paper	assignment	that	will	ask	them	to	draw	
upon	their	learning	to	address	an	educational	administration	problem	or	concern	that	
requires	an	integrative	understanding	of	the	course	topics	for	effective	resolution.	The	
instructors	will	provide	commentary	on	the	final	exam	with	regard	to	(1)	substantive	
information	and	depth	of	analysis,	and	(2)	writing	style.	Final	exams	with	the	instructors’	
notes	and	comments	will	be	returned	to	students.		
	
The	take‐home	exam	will	be	distributed	on	the	last	day	of	class	(July	31)	and	is	to	be	
returned	to	the	instructors	as	an	email	attachment	no	later	than	5	P.M.	on	Friday,	August	7.	
	
Grading	Rubric	
	
	 The	final	exam	will	be	evaluated	and	points	assigned	based	on	this	rubric	(if	two	or	
more	questions	are	involved,	the	rubric	point	total	will	be	proportional	per	question	to	the	
total	listed	here):	
	

1‐24	pts	 25‐39	pts	 40‐49	pts	 50‐60	Pts		
There	is	little	or	no	
evidence	that	the	
student	realizes	
the	impact	of	
federal,	state,	and	
local	law	and	
policy	on	the	site	
and	its	
constituents.		
	
The	student	has	
little	ability	to	

The	student	has	
some	knowledge	of	
the	impact	of	
federal,	state,	and	
local	law	and	
policy	on	the	site	
and	its	
constituents.		
	
	
The	student	is	able	
to	identify	some	of	

The	student	has	
considerable	
knowledge	of	
impact	of	federal,	
state,	and	local	law	
and	policy	on	the	
site	and	its	
constituents.		
	
The	student	is	able	
to	identify	most	of	
the	key	issues	

The	student	has	a	
comprehensive	
knowledge	of	the	
impact	of	federal,	
state,	and	local	law	
and	policy	on	the	
site	and	its	
constituents.		
	
The	student	is	able	
to	identify	the	legal	
issues	embedded	
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identify	the	issues	
embedded	in	the	
scenario	and	to	
apply	the	law	to	
analyze	them	and	
draw	appropriate	
conclusions.	The	
student’s	writing	
skills	are	weak.		

the	key	issues	
embedded	in	the	
scenario	but	has	
limited	ability	to	
apply	the	law	to	
them	and	to	draw	
appropriate	
conclusions.	Or	the	
student	has	
considerable	
knowledge	of	the	
law	but	is	unable	
to	identify	and/or	
analyze	the	key	
issues	embedded	
in	the	scenario	and	
to	draw	
appropriate	
conclusions.	Or	the	
student’s	writing	
skills	are	very	
weak.	

embedded	in	the	
scenario,	to	apply	
the	law	to	analyze	
them	accurately,	
and	to	draw	
appropriate	
conclusions.	The	
student’s	writing	
skills	are	quite	
good.	

in	the	scenario,	to	
apply	the	law	to	
analyze	them	
accurately	and	
comprehensively,	
and	to	draw	
appropriate	
conclusions.	The	
student’s	writing	
skills	are	
exemplary.	

	
	
Attendance	Policy	

	
Since	participation	is	integral	to	the	learning	process	for	all	students,	it	is	imperative	that	
students	attend	every	class.		If	a	student	is	late	to	class	or	needs	to	leave	class	early,	the	
student	must	inform	the	instructors	in	advance.		In	the	rare	instance	when	a	student	has	to	
miss	a	class,	the	student	has	the	obligation	to	make	up	any	work	that	was	missed	and	to	ask	
a	colleague	to	collect	any	materials	that	were	distributed	in	the	missed	class.	
		
If	a	student’s	absences	or	late	arrivals	and	early	departures	exceed	25	%	of	the	total	class	
time,	and	the	missed	time/work	has	not	been	made	up,	the	student	will	fail	the	class	(if	a	
letter	grade	is	given)	or	receive	fail	(if	the	class	is	a	pass/fail	class).		If	this	occurs,	the	
student	will	need	to	repeat	the	course	(it	may	or	may	not	be	offered	the	following	year,	
thus	issuance	of	the	credential	may	be	delayed).		In	addition,	when	the	student	re‐registers	
for	the	class,	the	student	will	bear	the	cost	of	tuition.		(Reminder:	A	grade	of	“F”	will	
adversely	affect	the	student’s	grade	point	average,	which	must	stay	at	or	above	3.0).	
	
If	you	cannot	attend	a	class	due	to	an	emergency,	you	must	contact	the	course	instructor.	
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	 Students	with	disabilities	who	believe	they	may	need	accommodations	in	the	class	are	
encouraged	to	contact	Disability	Services	in	Serra	300	(tel.	260‐4655)	as	soon	as	possible	
to	better	ensure	that	such	accommodations	are	implemented	in	a	timely	fashion.	
	
	
Contacting	the	Instructor	
	
For	classes	taught	by	Melanie	Petersen	
	 Email:	mpetersen@fagenfriedman.com	
	 Phone:	760/304‐6004	
	 Office	Hours:	By	appointment	
 
For	classes	taught	by	Frank	Kemerer:	

Email:	fkemerer@sandiego.edu	
Phone:	619/260‐7789	
Office	Hours:	HH	257E	(by	appointment)	



	
	

28 
	

	

 
Course	Outline	

DATE	
	
Tue,	May	19	
4:45‐8:45	
pm	
(Petersen	&	
Kemerer)	
	
	
	
Sat,	May	30	
8:30‐12:30	
am	
(Petersen	&	
Kemerer)	
	
	
	
Tue,	June	9	
4:45‐8:45	
pm	
(Petersen)	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
Tue,	June	16	
4:45‐8:45	
pm	

	 TOPICS	
	
A.	Introduction	and	Course	
Overview	
B.	Structure	of	the	Cal.	
School	System	
	
	
	
Reviewing	and	Updating	
California	School	Law	
(CAPSEL	6)	 	
	
	
	
	
	
School	Choice,	Charters,	
Vouchers,	Tax	Credits
	 	
(CAPSEL	6)	
1.	Parent	rights	and	
responsibilities	
2.	Why	growing	interest	in	
school	choice?	
3.	School	choice	in	California:	
intra‐and	inter‐district,	
charters,	private	schools	
3.	Charter	schools:	legal	
framework,	types,	and	
emerging	legal	issues	
4.Responsibility	of	charter	
school	authorizers	
5.	Legal	issues	involving	
vouchers/tax	credits	and	
private	religious	schools	
	
Unions	and	Collective	
Bargaining	(CAPSEL	6)	
1.	Concept	of	full	bargaining	
rights	
2.	The	stages	of	collective	

READINGS
	
Course	syllabus	and	outline	
(handouts)	
Kemerer	&	Sansom,	Ch.	1,	pp.	1‐
24	
	
	
	
Consult	relevant	chapters	in	
Kemerer	&	Sansom	to	learn	
answers	to	the	20‐question	
Take‐Home	Quiz	distributed	at	
the	first	class	or	shortly	
thereafter.	The		
quiz	will	provide	the	focus	of	
discussion	for	the	second	class.
	
Kemerer	&	Sansom,	Ch.	1,	pp.	
24‐45	
Course	Packet:	Pierce	v.	Society	
of	Sisters	(U.S.	Sup.	Ct.	1925);	
Kemerer,	“A	Legal	Perspective	
on	School	Choice”	from	
Handbook	of	Research	on	School	
Choice	(2009)		
	
CDE	Website	FAQs	on	charters.
www.cde.ca.gov/charter	
	
	
	
	
	
	
	
	
Kemerer	&	Sansom,	Ch.	4	
Your	district’s	collective	
bargaining	agreement	(bring	to	
class)		
Scenario	on	Grievance	

SKILLS/OUTCOMES
	

1.	Understand	the	sources	of	
school	law	
2.	Learn	the	basic	structure	and	
components	of	the	California	
schooling	system	and	how	they	
interact	

	
Learn	the	legal	dimensions	of	
selected	topics	addressed	on	the	
Take‐Home	Quiz	to	achieve	a	
working	knowledge	of	the	
basics	of	school	law	at	the	
campus	level	in	California.	
	
	
1.	How	much	control	should	
parents	have	over	the	schooling	
of	their	children?	
2.	Learn	how		charter	schools	
operate	and	the	legal	and	policy	
issues	involving	them	in	
California	
3.	Understand	the	concept	of	
school	vouchers,	issues	involved	
their	design,	and	constitutional	
dimensions	
4.	Understand	the	general	tax	
credit	as	an	alternative	to	
vouchers:	viable	in	California?		
5.		Articulate	and	defend	a	
position	on	school	choice	as	a	
school	reform	
	
	
	
1.	Understand	the	collective	
bargaining	process	and	the	role	
of	unions	
2.	Examine	how	the	district’s	
collective	bargaining	agreement	
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(Petersen)	
	
	
	
	
	
	
	 	
	
	
	
	
	 	
Tue,	June	30	
4‐8	pm	
(Petersen)	
	
	
	
	
	
	 	
	

	
	
	
	
	
	
	
Tue,	July	7	
4‐8	pm	
(Petersen)	
	
	
	
	
	
	
	
	
	
	
	
	
	

bargaining	
3.	The	Educational	Employee	
Relations	Act	(EERA)	
4.	How	provisions	of	EERA	
are	reflected	in	a	collective	
bargaining	agreement	
5.	Scenario:	dealing	with	
union	reps	at	the	campus	
level	

	
Legal	Issues	Arising	from	
the	Internet	and	
Technology	(CAPSEL	5,	6)	
1.	Growing	role	of	the	
Internet	in	schools	
2.	Opportunities	and	pitfalls	
of	a	school	website	
3.	Acceptable	use	permits	for	
campus	computers	
4.	Misuse	of	electronic	
communication	devices	and	
websites	on	and	off	campus	
(e.g.,	cyberbullying,	sexting)	
5.	The	virtual	school:	wave	of	
the	future?	
	
A.	Gender	Discrimination	
(CAPSEL	6)	
1.	What	is	gender	
discrimination	under	federal	
and	California	laws?	
2.	Are	single‐gender	classes	
and	schools	legally	
permissible?	
B.	Race,	Gender,	and	Sexual	
Orientation	Harassment		
1.	Racial	and	gender	
harassment	in	the	
educational	workplace	
2.	Racial	and	sexual	
harassment	of	students	
3.	Sexual	orientation	
harassment	of	teachers	and	
students	
4.	Implications	for	school	
leaders	

Processing	(handout)	
	
	
	
	
	
	
	
	
	
Kemerer	&	Sansom,	Ch.	2,	pp.	
75‐82	
Your	district’s	administrative	
procedure	and	acceptable	use	
policy	involving	the	school’s	
computer	system	(e.g.,	SDCS	AP	
4580	+	attachments,	AP	7038)	
(bring	to	class)		
	
	
	
	
	
	
	
	
	
Kemerer	&	Sansom,	Ch.	5,	pp.	
200‐206,	Ch.	6,	pp.	224‐226;	Ch.	
11,	pp.	429‐442	
Course	Packet:		U.S.	v.	Virginia	
(U.S.	Sup.	Ct.	1996);	Berkelman	
v.	San	Francisco	Unified	School	
District	(9th	Cir.	1974);	
Donovan	v.	Poway	Unified	
School	District	(Cal.	App.	2008);	
Meritor	Savings	v.	Vinson	(U.S.	
Sup.	Ct.	1986)	477	US	57	
	
	
	
	
	
	
	
	

reflects	the	provisions	of	EERA
3.	Learn	and	practice	effective	
strategies	for	dealing	with	
union	representatives	at	the	
campus	level	
	
	
	
	
	
	
1.	Learn	and	apply	acceptable	
use	policies		
2.	Learn	how	the	First	
Amendment	is	involved	in	both	
on	and	off‐campus	Internet	use
3.	Understand	the	dimensions	of	
cyberbullying	and	sexting	
4.	Identify	extent	and	limits	of	
school	authority	for	governing	
both	teacher	and	student	
misuse	of	electronic	
communication	devices	on	and	
off	campus	
5.	Explore	the	advantages	and	
disadvantages	of	web‐based	
instruction	and	articulate	a	
position	on	the	issue	
	
1.	Learn	the	extent	to	which	
single‐gender	classes	and	
schools	are	legally	permissible	
2.	Articulate	a	position	on	
single‐gender	classes	and	
schools	
3.	Learn	and	apply	federal	and	
state	law	to	gender	
discrimination	in	employment		
4.	Learn	and	apply	federal	and	
state	law	(e.g.	Title	VI,	Title	IX,	
Unruh	Civil	Rights	Act,	FEHA,	
and	Educ.	Code	§§	200	et	seq.)	
for	dealing	with	race,	gender,	
and	sexual	orientation	
harassment	on	the	campus	
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Sat,	July	11	
8:30‐12:30	
pm	
(Kemerer)	
	
	
	
	
	
	
	
Tue,	July	21,	
4‐8	pm	
(Kemerer)	
	
	
	
	
	
	 	
	
	
	
	
	
Sat,	July	25	
8:30‐12:20	
pm	
(Petersen)	
	
	
	
	
	
	
	
	
	
	
	
Fri,	July	31,	
4‐8	pm.	
(Petersen,	
Kemerer)	

	
Money	&	Achievement	
(CAPSEL	1,	4,	6)		
1.	What	influences	student	
achievement?	
2.	Does	money	matter?		How?
3.	Equity	or	adequacy:	Where	
is	California	headed?	
4.	Implications	for	school	
administrators	
	
Issues	of	Race	and	Income	
Isolation	(CAPSEL	1,	4,	6)	
1.	The	extent	of	racial	
isolation	and	income	
stratification	in	California	
schools	
2.	The	overlap	of	socio‐
economic	status	and	race	
4.	The	implications	for	
teaching	and	the	learning	
environment	
5.	What	can	be	done	at	the	
state,	district,	school,	and	
classroom	levels?	 	
	
Legal	Liability	Update	
(CAPSEL	5,	6)	
1. 	Liability	for	school	districts	
and	personnel	under	the	
California	Tort	Claims	Act	

2. 	Waivers	
3.	Insurance	
4.	Liability	of	school	districts,	
employees,	and	supervisors	
under	federal	law	(42	U.S.C.	§	
1983)	
5.	What	about	charter	
schools?	
6.	What	about	private	
schools?	
	
Panel	Discussions	

Kemerer	&	Sansom,	Ch.	3
Course	Packet:	San	Antonio	
Indep.	Sch.	Dist.	v.	Rodriguez	
(U.S.	Sup.	Ct.	1973);	Serrano	v.	
Priest	II	(Cal.	Sup.	Ct.	1976);	
Reich,	“Equality	and	Adequacy	
in	the	State’s	Provision	of	
Education”	(2006)	
	
	
	
Kemerer	&	Sansom,	Ch.	11,	pp.	
409‐429	
Course	Packet:	Brown	v.	Board	
of	Educ.	(U.S.	Sup.	Ct.	1954);	
Crawford	v.	Governing	Brd.	of	
Los	Angeles	Unified.	Sch.	Dist.	
(Cal.	Sup.	Ct.	1976);	ACRF	v.	
Berkeley	Unified	School	District	
(Cal	App.	2009);	Table/figures	
on	racial	and	income	isolation,	
student	achievement,	and	the	
increasing	test	score	gap	
	 	
	
	
Kemerer	&	Sansom,	Ch.	12	
Course	Packet:		Hoff	v.	Vacaville	
Unified	School	District	(Cal.	Sup.		
Ct.	1998)	
	
	
	
	
	
	
	
	
	
	
 

1.	Learn	the		relationship	is	
between	money	and	
achievement	
2.	Articulate	ways	in	which	
money	can	be	spent	more	
effectively	and	efficiently	to	
increase	student	achievement	
3.	Articulate	a	position	on	
equity	versus	adequacy	as	the	
goal	of	a	legally	permissible	
school	finance	system	
	
1.	Learn	the	extent	of	racial	and	
income	isolation	in	schools	
2.	Learn	how	racial	and	income	
isolation	are	related	to	student	
achievement	
3.	Examine	legally	defensible	
ways	of	fostering	racial	
integration	in	California	schools
4.	Articulate	and	defend	a	
position	on	how	a	school	
principal	should	deal	with	racial	
and	income	isolation	
	
	
Apply	the	principles	of	liability	
for	personal	injury	and	property	
damage	and	for	violation	of	
state	and	federal	constitutional	
rights	to:	

1. Injury	to	students	and	
nonstudents	on	campus

2. Injury	to	students	and	
nonstudents	off	campus

3. Dangerous	conditions	of	
property	

4. Violation	of	federal	
constitutional	and	
statutory	rights	
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About	the	Instructors	
	
Melanie	Petersen	is	a	partner	in	the	San	Diego	area	office	of	the	Fagen	Friedman	&	Fulfroth	law	
firm.	She	is	the	chair	of	the	firm’s	Charter	School	Practice	Group.	In	her	practice,	she	provides	legal	
advice	and	representation	to	school	boards	and	school	administration	statewide	in	charter	school	
issues,	personnel,	employment	discrimination,	administrative	hearings,	collective	bargaining,	
student	discipline,	labor	law,	and	state	legislation.	Ms.	Petersen	served	fifteen	years	as	in‐house	
counsel	for	San	Diego	Unified	School	District.	She	has	appeared	before	federal	and	state	courts,	the	
Public	Employment	Relations	Board,	Commission	on	Teacher	Credentialing,	EEOC,	DFEH	and	OCR	
on	behalf	of	school	districts.	She	is	the	2008‐09	President	of	the	California	Council	of	School	
Attorneys.	She	is	a	prolific	writer	and	speaker	on	legal	issues	in	education;	lectures	at	a	number	of	
universities	on	issues	of	education	law;	and	is	a	frequent	presenter	at	ACSA,	CSBA,	NSBA	and	
several	other	professional	organizations.	She	has	two	published	appellate	decisions	and	is	co‐
author	of	“Will	Labor	Code	Section	96(k)	Affect	Discipline	Decisions	in	Public	Employment?”	for	the	
California	Labor	and	Employment	Quarterly,	Summer	2000	and	various	articles	in	NSBA	
publications.	Ms.	Petersen	received	her	law	degree	from	University	of	the	Pacific,	McGeorge	School	
of	Law,	and	a	B.A.	from	the	University	of	California,	Los	Angeles.	

	
Frank	Kemerer	teaches	education	law	in	the	School	of	Law	and	School	of	Leadership	and	
Education	Sciences	at	the	University	of	San	Diego	as	a	Professor‐in‐Residence.	He	also	is	associate	
director	of	the	Center	for	Education	Policy	and	Law	(CEPAL)	that	operates	under	the	auspices	of	
both	schools.		He	has	been	researching	and	teaching	education	law	for	over	thirty‐five	years	at	
universities	in	New	York,	Texas,	and	now	California.	Included	among	his	books	are	the	legal	text	
Constitutional	Rights	and	Student	Life	(West	Publishing	Company	1979),	School	Choice	and	Social	
Controversy	(Brookings	Institution	Press	1999),	School	Choice	Tradeoffs	(University	of	Texas	Press	
2002),	and	The	Educators'	Guide	to	Texas	School	Law	(University	of	Texas	Press	2005,	sixth	edition).	
He	received	the	Scribes	Finalist	Book	Award	in	1992	from	the	American	Society	of	Legal	Writers	for	
William	Wayne	Justice:	A	Judicial	Biography	(University	of	Texas	Press	1991).	An	updated	paperback	
edition	of	that	book	was	published	in	2008.	Professor	Kemerer	received	his	Ph.D.	in	educational	
administration	and	policy	analysis	from	Stanford	University	with	a	law	minor	from	Stanford	Law	
School	in	1975.	He	also	received	his	AB	and	MA	from	Stanford	and	served	as	a	researcher	at	the	
Center	for	Educational	Research	at	Stanford.	
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EDUC	561/2/3	Structured	Mentoring	 I,	II,	III	 	 	 3	Units 
 
Instructor: Melinda Martin  

Course Description 
This	course	focuses	on	the	relationship	between	students	and	a	mentor	administrator	in	the	
development	and	enhancement	of	the	capacity	to	drive	instructional	improvement	at	the	school	
site.	Building	on	the	theory	and	practice	established	in	EDUC	515,	Mentoring	and	Support,	this	
course	provides	an	experienced	mentor	who	works	with	the	student	to	support	the	continuity	of	
leadership	and	to	positively	affect	teaching	and	learning.	It	incorporates	side‐by‐side	coaching,	
walk‐throughs	to	observe	and	assess	teaching	and	learning,	analyzing	videotapes	of	the	student	
leading	staff	conferences	and	one‐on‐one	meetings	with	teachers.	
 

Course Objectives/Candidate Outcomes  
 
Outcome	I.			Academic	Excellence,	Critical	Inquiry	and	Reflection		
To	provide	ongoing	support,	coaching	and	guidance	for	new	school	leaders	through	their	work	with	
an	experienced	mentor	to	assist	them	in:	

 Developing		leadership	values	and	belief	system	to	provide	the	incentive	for	their	staff	to	
move	forward	to	improve	student	achievement	(K,	S,	D)	(CAPSL	1)	

 Creating	a	school	culture	that	values	skilled	teaching	and	student	learning	(K,	S,	D)	(CAPSL	
2)	

 Developing	strategies	for	building	capacity		
o Planning	a	year‐long	focus	
o Determining	strategic	use	of	peer	coach	and	other	support	staff	
o Deciding	on	specific	strategies	to	meet	individual	teachers’	instructional	needs	
o Developing	benchmarks	to	assess	monthly	improvements	
o Participating	in	walk‐throughs	to	analyze	instruction	and	to	gather	information	to	

plan	for	next	steps	for	individual	teachers,	groups	of	teachers,	and	the	staff	as	a	whole	
o Knowing	the	students’	needs	and	making	decisions	about	how	adults	in	the	learning	

community	can	support	the	students		
o Developing	systems	to	monitor	student	progress	(monthly	monitoring	system,	

analyzing	assessment	data,	and	development	of	improvement	strategies)	
o Analyzing	and	using	site	data	to	create	justification	and	community	support	for	the	

work	of	the	learning	community		(K,	S,	D)		
						(CAPSL	2,	3	,5)	
	

The	candidate	and	mentor	will	work	together	to	develop	the	candidate's	Individualized	Induction	
Plan,	which	outlines	the	goals	for	the	program,	strategies	for	accomplishing	the	goals	and	the	
timelines	for	achieving	the	goals.	(K,	S,D)	CAPSL	1,	2,	3,	5)	
The	candidate	and	mentor	will	meet	on	an	ongoing	basis	to	accomplish	the	goals	in	the	induction	
plan.		The	mentor	will	coach	the	candidate	on:	

 Strategies	for	creating	a	culture	that	values	skilled	teaching	and	student	learning	(K,	S,	D)	
(CAPSL	1,	2,	3,	5)	
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 Formulating	a	professional	development	plan	for	the	candidate’s	school	to	develop	
structures	to	accelerate	and	deepen	student	learning	(K,	S,	D)	(CAPSL	1,	2)	

 Developing	strategies	for	building	capacity:	
o Conducting	walk‐throughs	to	analyze	instruction	and	use	information	gained	to	plan	

for	the	next	steps	for	individual	teachers,	groups	of	teachers,	and	the	staff	as	a	whole	
o Coaching	the	candidate	in	determining	which	teachers	need	support,	identifying	the	

kind	of	support,	and	developing	specific	methods	to	assist	teachers	in	improving	
classroom	practice	

o Determining	which	students	are	not	succeeding	in	each	classroom,	and	providing	
supports	to	assist	teachers	in	re‐framing	instruction	(K,	S,	D)	(CAPSL	1,	2,	3,	5)	

 Recommending	professional	books	or	articles	to	help	the	candidate	build	a	collaborative	
learning	community	(K,	S,	D)	(CAPSL		1,	5,	6)	

 Analyzing	the	candidate's	videotapes	to	determine	if	the	purpose	was	achieved	and	to	
provide	feedback	and	suggestions	for	next	steps	(K,	S,	D)	(	CAPSL	1,	2,	5)	

 Assisting	the	candidate	in	planning	and	developing	the	culminating	video	that	showcases	
growth	in	leadership	skills	that	lead	to	improved	teacher	practice	and	student	learning	(K,	S,	
D)	CAPSL	1,	2,	5)	

 Assisting	the	candidate	in	developing	the	following	products:	
o Assessment	plan	for	professional	development	needs	
o Professional	development	plan	for	the	candidate's	school	
o Monitoring	plan	to	follow	candidate's	progress	
o Analyzing	candidate's	videos	and	determining	strategies	((K,	S,	D)	(CAPSL	1,	2,	3,	5)	

	
Outcome	II.		Community	and	Service		
The	mentor	will	coach	the	candidate	on			
 Implementing	strategies	to	address	the	needs,	goals	and	aspirations	of	diverse	family	and	

community	members.	(K,	S,	D)	(CAPSL	4)	
 Establishing	connections	for	students	who	would	benefit	from	the	mobilization	and	leveraging	

of	community	support	services	(K,	S,	D)	(CAPSL	4)	
 Creating	and	maintaining	linkages	between	the	school	and	a	range	of	community	service	

agencies	(K,	S,	D)	(CAPSL	4)	
 Ensuring	that	families	have	knowledge	about	and	access	to	the	services	that	support	student	

and	family	needs	(K,	S,	D)	(CAPSL	4)	
 Providing	all	stakeholders	with	timely	useful	and	understandable	information	related	to	site	

issues	and	policies	(K,	S,	D)	(CAPSL	6)	
 Strategies	for	encouraging	input	from	the	public	on	how	to	improve	teaching	and	learning.	(K,	S,	

D)	(CAPSL	6)	
	
Outcome	III.			Ethics,	Values	and	Diversity	
The	mentor	will	coach	the	participant	on:	

 Videotaping	staff	conferences,	individual	conferences	with	teachers,	and	other	examples	of	
the	candidate’s	leadership	values	and	belief	system.	Candidates	will	analyze	these	
videotapes	with	the	mentor	to	determine	if	the	belief	system	and	leadership	voice	is	evident,	
if	purpose	has	been	achieved,	and	if	they	were	explicit	in	their	message.	Candidates	will	then	
determine	next	steps	for	future	meetings	with	staff	Becoming	the	lead	learner	in	their	
school,	and	in	this	capacity,	determine	which	structures	to	use	to	accelerate	and	deepen	the	
learning	for	all	students		(K,	D)	(CAPSL	2)	
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Disability	Services	
					Students	with	disabilities	who	believe	that	they	may	need	accommodations	in	the	class			are	

encouraged	to	contact	Disability	Services	in	Serra	300	(tel.	260‐4655)	as	soon	as	possible	to	
better	ensure	that	such	accommodations	are	implemented	in	a	timely	fashion.	

	
			Academic	Integrity	
					At	USD,	we	take	the	code	of	academic	integrity	very	seriously;	forms	of	academic	dishonesty,	

including	but	not	limited	to	cheating,	plagiarism,	fabrication,	or	facilitating	academic	dishonesty,	
are	not	tolerated	in	the	Masters	program	or	this	class.	Violations	of	the	policy	may	result	in	
suspension	or	expulsion	from	the	university.	If	you	are	unfamiliar	with	USD's	policy,	it	is	your	
responsibility	to	read	and	understand	its	elements.	In	summary,	any	assignment	that	you	turn	in	
for	class	must	be	written	in	your	own	words,	exemplifying	your	own	thoughts	and	ideas,	and	
you	must	clearly	identify	any	references	you	used	in	completing	your	work	using	the	format	of	
the	APA	5th	Edition	Style	Manual.	
 This	statement	was	adapted	from	a	statement	written	by	Dr.	Athena	Perrakis	

	
Incompletes 
Students	who	fail	to	fulfill	the	requirements	of	this	course	will	receive	an	“incomplete.”	The	
requirements	must	be	met	by	the	end	of	the	tenth	week	of	the	next	regular	semester;	otherwise,	the	
“I”	grade	will	be	counted	as	an	“F.”	
	
ELDA Attendance Policy 
Since participation is integral to the learning process for all students, it is imperative that students attend 
every class. If a student is late to class or needs to leave class early, s/he must inform the instructor in 
advance.  
If	a	student	misses	a	class	s/he	has	the	obligation	to	make	up	any	work	that	was	missed,	and	to	ask	
a	colleague	to	collect	any	materials	that	were	distributed	in	the	class	they	missed.		
If	a	student’s	absences	or	late	arrivals	and	early	departures,	exceed	25	%	of	the	total	class	time,	and	
the	missed	time/work	has	not	been	made	up,	the	student	will	fail	the	class	(if	a	letter	grade	is	given)	
or	receive	FAIL	(if	the	class	is	a	pass/fail	class).		If	this	occurs,	the	student	will	need	to	repeat	the	
course	(which	may	not	be	offered	until	the	following	year,	thus	issuance	of	the	credential	may	be	
delayed).	In	addition,	when	the	student	re‐registers	for	the	class	s/he	will	bear	the	full	cost	of	
tuition	for	that	class.	(Reminder:	A	grade	of	“F”	will	adversely	affect	the	student’s	grade	point	
average,	which	must	stay	at	or	above	a	3.0).	

Textbooks/Readings	
 
Daresh,	J.	(2001).		Leaders	helping	leaders:	A	practical	guide	to	administrative	mentoring.	Thousand	

Oaks,	CA:	Corwin	Press.	
	
Hargrove,	R.	(1999).		Masterful	coaching.	San	Francisco:	Jossey	Bass/Preiffer.	
	
Wilmore,	E.	(2002).	Principal	leadership:	Applying	the	new	Educational	Leadership	Constituent	

Council	Standards.	Thousand	Oaks,	CA:	Corwin	Press.	
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Assessment	Plan/Grading	Criteria/Rubric		
	
Candidates	will	participate	in	a	comprehensive	assessment	as	a	culminating	activity.	The	candidate	
will	provide	and	narrate	their	baseline	video	and	their	culminating	videotape	comparing	their	
leadership	skills	from	the	beginning	of	the	New	Leaders	program	to	the	completion	of	the	program	
and	highlighting	their	leadership	skills,	values,	and	belief	system	as	a	leader.	The	candidate	will	
provide	an	oral	and	written	reflection	on	the	goals	set	in	the	Individualized	Induction	Plan,	and	how	
the	goals	were	accomplished.	A	rubric	using	the	CAPSL	standards	will	be	used	to	assess	the	
culmination	project.	Candidates	will	be	assessed	by	ELDA	faculty	and		participating	district	leaders.	
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EDLD 564            2 Units    

Supporting Teachers for Instructional Improvement 

 
This course provides students with the theoretical and empirical base for understanding how school 
administrators can lead adult learning in schools.  
The course focuses on the connection between theory, research and practice in supporting teachers for 
instructional improvement. Through class discussion, instructional walk-throughs, and participation in 
staff development activities, participants will be able to: 1) observe teacher practice, and analyze 
individual teacher needs for professional development using the language of adult learning theory; and, 2) 
show evidence of improving their ability to employ strategies that will enhance teacher professional 
growth and student learning.  This is a job-embedded course.  Principals and Vice Principals will 
participate in instructional walk-throughs at their school site and at other sites.  The walk- throughs and 
debriefing following the walk-throughs will provide the opportunity for students to reflect on their 
observations, review the data they collected, and determine next steps for adult learning at the site. 
Reflections from these sessions will inform class discussions, and lead to planning for the content for 
future walk-throughs  
 

Course Objectives/Candidate Outcomes  

 
Outcome I.   Academic Excellence, Critical Inquiry and Reflection  Each participant will understand adult 

learning as a process influenced by: 
 characteristics of the person such as self-efficacy, self-regulation, motivation, life transitions, and 

life phases (K, S, D) (CPSEL 2) 
 characteristics of the learning environment such as deterrents or barriers, environmental supports, 

culture (K, S, D) (CPSEL 2) 
 the nature of different learning behaviors such as participation in formal classroom programs, 

learning for social action, self-directed learning, and transfer of learning (K, S) (CPSEL 2) 
 
Each participant will improve his/her ability to: 
 evaluate classroom instruction (K, S) (CPSEL 3) 
 identify the strengths and weaknesses of the instruction and assess what professional development 

teachers need (K, S) (CPSEL 2) 
 design activities that support professional development of site teachers (K, S) (CPSEL 2) 
 employ strategies designed to support and enhance teachers’ professional growth and student 

learning (strategies that reflect an understanding of the proper use of resources, the background of 
the learner, timing, communications, focus, and flexibility in effecting school improvement) (K, S, 
D) (CPSEL 2, 5) 

 define and prioritize a focused, ordered agenda for staff development that is tightly linked to a 
school’s plan for improvement (K, S,) (CPSEL 2,5) 

 
Outcome II.  Community and Service  
Participants will develop an understanding of how to build a community of teacher-learners. (K, S, D) 
(CPSEL 2) 
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Outcome III.   Ethics, Values and Diversity 
Participants will understand the interaction between and among characteristics of the self, characteristics 
of the environment, and the nature of different learning behaviors  
(K, S, D) (CPSEL 1,2) 

Textbooks/Readings 

 
Merriam, S. H.  (2001).  (Ed.) .   The New Update on Adult Learning Theory.  San Francisco, CA;  

Jossey-Bass. 
Tichy, N. M. (2002).  The Cycle of Leadership: How Great Leaders Teach Their Companies to Win.   

New York:  HarperCollins. 
 
There will be additional materials distributed in class 
 

Course Requirements/Activities /Grading 

 
Attendance, Participation:          25% 

 
Since participation is integral to the learning process for all students, it is imperative that students attend 
every class. If a student is late to class or needs to leave class early, s/he must inform the instructor in 
advance.  
If a student misses a class s/he has the obligation to make up any work that was missed, and to ask a 
colleague to collect any materials that were distributed in the class they missed.  If a student’s absences or 
late arrivals and early departures, exceed 25 % of the total class time, the student will fail the class (if a 
letter grade is given) or receive NC (if the class is a credit/no credit class).  If this occurs, the student will 
need to repeat the course (which may not be offered until the following year, thus issuance of the 
credential may be delayed). In addition, when the student re-registers for the class s/he will bear the full 
cost of tuition for that class. (Reminder: A grade of “F” will adversely affect the student’s grade point 
average, which must stay at or above a 3.0). 
 
Students will be required to actively participate in class discussions and to provide evidence of how the 
information gathered will inform the professional development at the individual site. 
 
Professional growth activities        25% 
Students will attend two professional development activities (provided by their district other universities, 
or the county office of education) throughout the school year. Following the professional development, 
students will write a paper to 
 Analyze the effectiveness of the professional development 
 Determine the impact of the professional development on teacher practice and student learning. 
 Determine the next  steps for follow up at individual sites 
  

Instructional walk-throughs and application to site work    50% 
Students will participate in two instructional walk-throughs per year to gather on-going data.  The walk-
through will be followed by a debriefing where participants will reflect on their observations, discuss the 
data, analyze, problem-solve and suggest actions to be put into place to accomplish specific goals to 
improve teaching and learning.  The discussion will include: 
 What data lead to the current professional development focus 
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 How progress toward achievement of the knowledge and skills needed to improve student 
achievement is monitored 

 “Next steps” to be taken by the leader 
 Suggestions for how the principal can monitor instruction to ensure goals are accomplished 
 

Assessment 
Students will write two papers.  In one paper students will develop a plan for improving student 
achievement through developing a plan for increased adult learning based on data collected regarding 
teacher practice, effectiveness of professional development structures and student performance.  The 
improvement plan will be evaluated against a four-point rubric.  In the second paper students will analyze 
two professional development sessions and determine the effectiveness of the professional development in 
improving teacher practice.  They will develop a follow up monitoring system to determine if the desired 
learning is applied effectively in classrooms to improve student learning.  As a component of the analysis 
they will determine how the professional development requires modification so it will result in increased 
student performance.  This paper will be evaluated using a four point rubric. 
 
Course Outline 
 
Course Outline will be distributed the first day of class. 

Bibliography 

 
Barth, R. S. (2001).   Learning by Heart. San Francisco, CA:  Jossey-Bass. 
 
Brookfield,  S. D. (1995).  Adult Learning:  An Overview.  In A. Tuinjman (Ed.). International 
Encyclopedia of Education.  Oxford:  Pergamon Press.   
 
Brookfield, S. D.  (1991).  The Skillful Teacher. San Francisco, CA:  Jossey-Bass. 
 
Cranton, P. (1994).  Understanding and Promoting Transformative Learning:  A Guide for Educators of 
Adults. San Francisco, CA:  Jossey-Bass. 
 
Goleman, D., Boyatzis, R., & McKee, A. (2002).    Primal Leadership:  Realizing the Power of Emotional 
Intelligence. Boston, MA: Harvard Business School Press. 
 
Knowles, M. S. , Holton, E. F., & Swanson, R. A.  (1999).  The Adult Learner.  (5th Ed.). Houston, TX:  
Gulf Publishing Company. 
 
Merriam, S. B., & Caffarella, R. S. (1999) .  (2nd Ed.) .  Learning in Adulthood. San Francisco, CA:  
Jossey-Bass. 
 
Mezirow, J., & Associates.  (2002).  Learning as Transformation:  Critical Perspectives on a Theory in 
Progress. San Francisco, CA:  Jossey-Bass. 
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EDUC 565/566           2 units each 
 

Mentoring & Support/ Adult Learning 

 
This course provides students with the empirical base for understanding how school administrators can 
lead adult learning in schools.  The course focuses on the connection between research and practice in 
supporting teachers for instructional improvement. Through class discussion, readings, engagement in 
simulated professional development sessions, and videotape analysis, participants will be able to: 1) 
engage in designing and implementing adult learning, 2) name their practice using the language of adult 
learning; and, 3) show evidence of improving their ability to employ strategies that will enhance teacher 
professional growth and student learning.   
 

Course Objectives/Candidate Outcomes  

 
Outcome I.   Academic Excellence, Critical Inquiry and Reflection   
Each participant will understand adult learning as a process influenced by: 

 characteristics of the learning environment such as deterrents or barriers, environmental supports, 
culture (K, S, D) (CPSEL 2) 

 
Each participant will improve his/her ability to: 
 evaluate classroom instruction (K, S) (CPSEL 3) 
 identify the strengths and weaknesses of the instruction and assess what professional development 

teachers need (K, S) (CPSEL 2) 
 design activities that support professional development of site teachers (K, S) (CPSEL 2) 
 employ strategies designed to support and enhance teachers’ professional growth and student 

learning (strategies that reflect an understanding of the proper use of resources, the background of 
the learner, timing, communications, focus, and flexibility in effecting school improvement) (K, S, 
D) (CPSEL 2, 5) 

 define and prioritize a focused, ordered agenda for staff development that is tightly linked to a 
school’s plan for improvement (K, S,) (CPSEL 2,5) 

 
Outcome II.  Community and Service  
Participants will develop an understanding of how to build a community of teacher-learners. (K, S, D) 
(CPSEL 2) 
  
Participants will develop an understanding of how to communicate and implement the shared vision so 
that the entire school community understands and acts on the mission of the school as a standards-based 
educational system. (K,S,D) (CPSEL 2) 
 
Outcome III.   Ethics, Values and Diversity 
Participants will understand the interaction between and among characteristics of the self, characteristics 
of the environment, and the nature of learning behaviors of diverse learners. 
(K, S, D) (CPSEL 1,2) 
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Textbooks/Readings 

 
Readings will be distributed and assigned in class. 
 
DuFour, Richard.  The Learning-Centered Principal.  Educational Leadership, May 2002. 
 
DuFour, Richard.  What Is a “Professional Learning Community?”  Educational Leadership, May 2004. 
 
Fink, Elaine and Lauren B. Resnick.  Developing Principals as Instructional Leaders.  Phi Delta Kappan, 
April 2001. 
 
Gawande, Atul. The Learning Curve. The New Yorker, January 28, 2002. 

Course Requirements/Activities /Assessment Plan 

 
ELDA Policy for Attendance: 

 
Since participation is integral to the learning process for all students, it is imperative that students attend 
every class. If a student is late to class or needs to leave class early, s/he must inform the instructor in 
advance.  
If a student misses a class s/he has the obligation to make up any work that was missed, and to ask a 
colleague to collect any materials that were distributed in the class they missed.  If a student’s absences or 
late arrivals and early departures, exceed 25 % of the total class time, the student will fail the class (if a 
letter grade is given) or receive NC (if the class is a credit/no credit class).  If this occurs, the student will 
need to repeat the course (which may not be offered until the following year, thus issuance of the 
credential may be delayed). In addition, when the student re-registers for the class s/he will bear the full 
cost of tuition for that class. (Reminder: A grade of “F” will adversely affect the student’s grade point 
average, which must stay at or above a 3.0). 
 
Attendance and Participation at Class:           80% 
 
Students will be required to actively participate in simulated professional development sessions during 
class and to engage in analysis of the attributes of successful adult learning situations.  Students will be 
expected to demonstrate evidence of how information gained from analyzing simulated professional 
development sessions improves professional development at the individual’s site. 
 
Students will attend class and, using videotape of their practice, engage in analysis of their leadership and 
ability to lead adults toward the improvement of instruction.  Work groups of four students will assess the 
quality of the leadership using the Leadership Video Score Sheet and make suggestions for immediate 
improvement,  
 
Students will be required to actively participate in class discussions and to demonstrate evidence of how 
information gained from analyzing video, discussing professional articles, and engaging in adult learning 
improves professional development at the individual site. 
 
Students will score at least an 8 on the Leadership Video Score Sheet      20% 
Students will use the Leadership Video Rubric to analyze both their own and their work group members’ 
videos. 
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Course Outline 
 
On being a principal… 
The way to learn is by leading.  The way to lead is by learning. 
        -- Anonymous 
 
February 24, 2005:  Introduction to class; Overview of the course; Role of the Induction 
Plan; Role of the Baseline Video; Assignment of reading. 
 
 Cohort Introductions 
 Syllabus Review 
 Conditions for Adult Learning 

o Brian Cambourne’s Conditions for Learning 
o Gradual Release of Responsibility 
o Consideration of How People Learn 

 The Importance of Voice, Edge, and Execution 
o Analysis of a Powerful Opening 

 Role of the Induction Plan 
 Role of the Baseline Video 

o Leadership Video Scoresheet 
 
Time and Location:  Annex 15; 4:00-7:00 
 
Assignments for next class—March 8, 2005: 
Revised Induction Plan due 
Score your Baseline Video using the Leadership Video Scoresheet; Scoresheet due 
Turn in your Baseline Video for review 
Read The Learning Curve by Atul Gawande 
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On the importance of leadership… 
Schools need principal leadership as much as ever.  But only those who understand that the essence of 
their job is promoting student and teacher learning will be able to provide that leadership. 
       -- Richard DuFour 
 
 
March 8, 2005:  Understanding Elements of Adult Learning Sessions Through 
Participation in an Adult Learning Session 
 
 Discuss the implications of the ideas in The Learning Curve on our work with adult 

learners 
 Participate in an adult learning session. 
 Analyze and name the elements of the adult learning session 
 Determine application to upcoming adult learning sessions 
 
Time and Location: Annex 15; 4:00-7:00 
 
Assignments for next class—April 14, 2005 
Read Adult Learning:  Considering To-With-By in Professional Development 
Read What is a Professional “Learning Community?” 
Videotape an opening that demonstrates voice 
 
 
On teacher leadership… 
A community is like a ship; everyone ought to be prepared to take the helm. 
       -- Henrik Ibsen 
 
 
April 14, 2005:  Understanding the Gradual Release of Responsibility in Adult Learning 
Sessions; Peer Videotape Analysis 
 
 Discuss Adult Learning:  Considering To-With-By in Professional Development 
 Discuss What is a Professional “Learning Community?” 
 Analyze examples of To and With (Charting) 
 View Videotaped openings in peer groups 
Time and Location: Annex 15; 4:00-7:00 
 
Assignments for next class—April 28, 2005: 
Read Developing Principals as Instructional Leaders 
Read The Learning Centered Principal 
 
On taking risks… 
You cannot discover new oceans unless you risk losing sight of the shore. 

-- Anonymous 
 

The trouble is, if you don’t risk anything, you risk everything. 
       -- Carl Jung 
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April 28, 2005:  Understanding the Role of the Principal in Adult Learning; Peer 
Videotape Analysis 
 
 
 Discuss Developing Principals as Instructional Leaders and The Learning Centered 

Principal 
 Analyze examples of To and With (Reading a Text) 
 Continue to view Videotaped openings in peer groups 
 
Time and Location: Annex 15; 4:00-7:00 
 
Assignments for next class—May 5, 2005: 
TBA  
 
 
May 5, 2005:   TBD based on Needs Identified During Semester 
 
Time and Location: Annex 15; 4:00-7:00 
 
  
 

Bibliography 

 
Bransford, J, D. et al. (Eds).  (2000).  How People Learn:  Brain, Mind, Experience, and School.  
Washington, DC:  National Academy Press. 
 
Darling-Hammond, L. & Sykes, G. (Eds).  (1999).  Teaching as the Learning Profession:  Handbook of 
Policy and Practice.  San Francisco, CA:  Jossey-Bass, Inc. Publishers. 
 
Lambert, L.  (1998).  Building Leadership Capacity in Schools. Alexandria, VA:  Association for 
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Heller, D. A.  (2004).  Empowerment Through Individual Professional Growth.  In Teachers Wanted:  
Attracting and Retaining Good Teachers.  Alexandria, VA:  Association for Supervision and Curriculum 
Development. 
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Educational Leadership Development Academy	
	

	
	

Dear New Leader,  
	
Welcome	to	the	New	Leaders	Program	at	USD.		Your	experience	in	this	program	will	be	challenging	
and	invigorating.		You	will	be	immersed	in	leading	your	educational	organization	to	success	at	the	
very	same	time	that	you’re	learning	how	to	make	it	happen.		The	New	Leaders	Program	has	been	
designed	to	support	and	continue	to	coach	“new”	school	supervisors	to	successfully	lead	their	
schools.		This	program	teaches	leaders	how	to	develop,	strengthen,	and	actually	use	leadership	
skills	to	accomplish	their	goals.		With	their	mentor,	New	Leaders	study	leadership	skill	
development,	reflect	on	the	needs	of	their	school,	problem	solve,	design,	and	execute	plans	and	use	
data	to	continually	improving	instruction.		It	is	the	combination	of	coursework	and	mentorship	that	
creates	powerful	transferable	learning	for	New	Leaders	in	the	ELDA	New	Leaders	Program.			
	
This	time	with	ELDA	will	help	create	a	strong	foundation	for	your	educational	leadership.		We	
believe	that	the	amount	of	time,	effort,	concentration,	and	application	from	you,	the	learner,	will	be	
a	strong	determining	factor	in	your	success.			
	
We	look	forward	to	an	exciting	year	with	you	and	wish	you	much	success.	
	
Sincerely,	
	
Melinda	Martin	
ELDA	Director	
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ELDA Contact Information 
 

School	of	Leadership	and	Education	Sciences	
University	of	San	Diego	

5998	Alcala	Park	San	Diego,	CA	92110‐2492	
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Vargas, Luis    University Supervisor (858) 442-7295 lvargas@san.rr.com 
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Program Elements 
 

ELDA coursework is aligned with and applied to the candidate’s role as an instructional leader in 
order to teach participants how to develop, strengthen, and use leadership skills to achieve goals.  
University courses are aligned with the California Professional Standards for School Leaders, 
(CPSEL’s) and it is expected that participants in the program will work toward achieving these 
standards. 

 
The New Leaders Program coursework reflects the belief that to support new leaders, the program 
needs to provide a mentor, university coursework designed to help candidates achieve the needs of 
school leaders, and job-embedded experiences such as walkthroughs with the mentor and on site 
visits by the other New Leaders candidates. Because candidates are full-time school leaders, and 
because the only work that will increase a leader’s ability to successfully lead an organization is 
work that has relevance and applicability, it is essential that assignments and coursework be 
directly connected to the demands of the job.  

 

The Induction Plan forms the backbone of the New Leader’s work in the ELDA program. As New 
Leaders develop their plan, they meet with their mentor to determine their needs, set performance 
goals, articulate strategies for accomplishing the goals and craft a timeline for achieving the goals. 
Both mentor and candidate sign the Induction Plan to indicate their commitment to achieving the 
goals. Throughout the program, the mentor and candidate meet regularly to develop the leadership 
skills and knowledge necessary to accomplish the goals of the plan. 

 

Another component of the program is the Baseline Video and Culminating Video and Reflection 
Assignment.  At the start of the program, candidates videotape themselves in a leadership situation 
and write a reflection of their leadership ability by analyzing the clarity of purpose, voice, 
justification, evidence of accomplishment, and barriers to learning.  Throughout the program, New 
Leaders are taught and supported to improve their leadership skills. Candidates must demonstrate 
improvement in the ability to lead a school through the improvement of instruction.  At the end of 
the program, candidates videotape themselves again and complete a written assignment, including 
a comparison of the culminating video to their baseline video. Candidates present their baseline 
video, culminating video and written and oral reflection to a team.  A panel scores the candidate 
on two rubrics evaluating content, presentation, and the written analysis.  The panel provides 
feedback and suggests next steps for continuing to improve leadership abilities as the candidate 
continues beyond the program.   
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The Role of the New Leaders Candidate 

 The	candidate	will	attend	all	classes	on	time		
 The	candidate	will	complete	the	required	readings	as	well	as	bring	course	materials	and	

assignments	to	class	on	the	exact	dates	they	are	due	
 The	candidate	will	participate	in	class	to	contribute	to	his/her	own	learning	and	the	

learning	of	others	
 The	candidate	will	maintain	an	average	of	a	grade	B	or	better	in	all	courses	
 The	candidate,	in	collaboration	with	the	mentor,	will	conduct	a	self‐assessment	and	

develop	an	Induction	Plan	
 The	candidate	will	meet	with	the	mentor	regularly	for	coaching,	support	and	guidance	

toward	achieving	the	goals	articulated	in	the	CPSEL	standards	and	the	Induction	Plan	
 The	candidate	will	complete	part	I	of	the	mentor/candidate	visit	prior	to	each	meeting	

with	the	mentor	
 The	candidate	will	videotape	himself/herself	engaged	in	leadership	activities	and	use	the	

tapes	for	self‐reflection	as	well	as	for	coursework	
 The	candidate	will	create	a	baseline	videotape	demonstrating	his/her	leadership	skills.		

The	candidate	will	score	the	videotape	using	the	baseline	videotape	scoring	rubric	and	
write	an	analysis	of	the	videotape	

 The	candidate	will	create	a	culminating	videotape	comparing	his/her	growth	as	a	leader	
(from	the	baseline	videotape),	score	the	videotape	on	the	culminating	video	rubric	and	
presentation,	write	an	analysis,	and	prepare	an	oral	presentation	

	
[Failure	to	meet	the	attendance	and	academic	expectations	of	each	class	may	lead	to	an	
incomplete	and	or	a	failing	grade	in	the	course.]	

 

The Role of the Mentor 
The	mentor	is	responsible	for	training	the	ELDA	candidate	to	become	skilled	in	those	areas	
needed	in	order	to	improve	instruction	in	her/his	school.		Before	coaching	can	take	place,	the	
mentor	and	the	candidate	develop	a	plan	based	on	needs.	

	
Creating the Individualized Induction Plan 
Assist	the	candidate	in	writing	the	Induction	Plan.	

 Attend the first class (with the mentee) of EDUC 565 Mentoring and Support/Adult Learning 
where developing the Induction Plan will be addressed. 

 Help the candidate conduct a self-assessment to determine strengths and areas of growth  
 Become familiar with the candidate’s work and Induction Plan to understand the candidate’s goals 

for the improvement of student achievement. 
 Indicate what the mentor and mentee will accomplish together and how they will engage in the 

work.  Mentors may use a variety of methods to teach the candidate, such as: 
o Model at the mentor’s site 
o Demonstrate at the candidate’s site 
o Coach the candidate as s/he engages in leadership work 
o Analyze video of the candidate’s leadership and articulate steps for continued growth 
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o Arrange a visit to another site to see work applicable to the candidate’s needs and/or 
arrange a conversation with another knowledgeable educator 

	
Meet	with	the	candidate	regularly	to	provide	coaching	and	guidance.	

 Attend	mentor	meetings	with	the	ELDA	Director	in	order	to	collaborate	and	strengthen	
mentoring	skills	

 Assist	the	candidate	in	completing	the	mentor/candidate	visit	form	at	each	meeting	with	
the	candidate.	

 Communicate,	whenever	necessary,	with	the	ELDA	Director.	
 

 
Achieving the Goals in the Induction Plan 

 
The following is a list of methods for achieving the goals in the Induction Plan. What the mentor works 
on with the candidate and how they work together depends, of course, on the candidate’s needs.  
Therefore, mentors will use the suggestions on this list only if the suggestions help to meet the candidate’s 
needs. 
      CPSEL Standard 1 

Teach the candidate how to develop and articulate a belief system through voice and actions: 
 Help the  candidate script and rehearse using audio tape what and how s/he wants to communicate 

to the whole staff, grade level conferences, group and individual parent and teacher meetings 
 Assist candidate to create all discussions around a specific purpose and accomplishing a 

goal. 
 Coach the candidate to use the vision to forge and sustain cohesion among stakeholders 

 
     CPSEL Standard 2 

Teach the candidate how to understand and articulate decisions about student supports 
 Determine possible student support programs 
 Analyze strengths and weaknesses of programs together 
 Script rationale for programs using hard and soft data 

Teach the candidate how to assess the quality of classroom instruction: 
 Conduct walk-throughs to help the candidate better analyze instruction, and to help the 

them use information gained during walk-throughs to plan for the next steps for individual 
teachers, groups of teachers, and the staff as a whole 

Teach the candidate how to develop an organization around adult learning: 
 Coach the candidate in formulating a professional development plan to improve instruction 
 Coach the candidate in developing structures to accelerate and deepen the learning.  Map 

the plan onto a calendar, determining what the focus of each session needs to be to achieve 
the goal, scheduling the various sessions, and determining who will lead each session. 

 Analyze the candidate’s videotapes on leading staff conferences, conferring with 
individual teachers etc. to determine if purpose was achieved and to provide feedback and 
suggestions for next steps 

 Develop multiple structures for adult learners based on identified needs 
 Build capacity from observations, always thinking out loud 
 Recommend specific professional books or articles, and discuss the choice of them and 

their use to build a collaborative learning community 
Teach the candidate how to develop and implement an accountability system: 
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 Assist the candidate in developing systems to monitor student progress (monthly 
monitoring system, analyzing assessment data and developing improvement strategies 
based on the analysis, determining which students to “target” and how to ensure that 
targeted students are moving in an accelerated fashion, planning for monitoring 
conferences with teachers, etc.) 

 Assist the candidate in determining which students to target and developing a plan to 
accelerate progress. 

 Model how to analyze student monitoring data to determine school-wide, grade level and 
individual teacher needs. 

 Model how to use monthly monitoring data in a conference with a teacher and then co-plan 
the candidate’s next teacher conference 

      
 
 
 
CPSEL Standards 1, 2	

Support the candidate with the baseline and culminating video and the written analysis: 
 View the baseline video and assist the candidate in scoring it. 
 Assist the candidate in developing a clear purpose for the work shown on the video. 
 Assist the candidate in determining if there is evidence of improvement in classroom practice. 
 Work with the candidate as s/he plans and tapes the culminating video.  Assist the candidate in 

scoring the culminating video and in  writing the analysis 
 Assist the candidate in preparing the oral reflection for the culminating video 
 Attend the candidate’s culminating video presentation 

 

CPSEL Standards 3, 4 
Teach the candidate how to organize plant operations around the improvement of instruction: 

 Coach the candidate by brainstorming how to utilizing budgets strategically to fund the 
necessary resources, release time, additional teaching support, etc. to improve achievement 

 Model how to delegate responsibilities successfully and how to oversee their completion 
 Model how to work with all stakeholder groups to promote student success 
 Coach the candidate in efficient use of time so that the candidate is continually working on 

an effective learning environment 
  
     CPSEL Standards 5, 6 
      Teach the candidate how to develop professional leadership capacity, and to work effectively with     
      the political social and legal contexts of education  

 Model how to work with federal, state and local policies and procedures to support student 
achievement 

 Coach the candidate to use interactions with stakeholders as opportunities to listen, inform 
and build positive relationships in support of student achievement 

 Model how to build and nurture personal leadership skills, how to examine practice, and 
identify needed areas of development 

 Assist the candidate in finding appropriate learning opportunities in support of his/her 
goals for growth 
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ELDA	Coursework	
	

The New Leaders program is designed to provide a balance of theory and application. 
 

EDLD 560 – Leadership for Effective Instructional Practice (School Law for Practicing Administrators 3 
units) CPSEL standards 4, 5, 6 

 Outcome  

Students will apply their knowledge of state and federal law to guide day to day decision making. 

This course focuses on the preparation of practicing school administrators to use knowledge of the 
law to guide day-to-day decision-making in school leadership.  Candidates develop a deeper 
understanding of and ability to apply state and federal laws in areas vulnerable to litigation that are 
under the control of the school site leader. Candidates will also examine emerging issues of law 
and policy that could dramatically influence the daily work of school administrator. 

	

EDUC 561/562/563 - Structured Mentoring (3 units) CPSEL standards 1-6 

 Outcome  

The student will meet with the mentor regularly to develop specific leadership skills to achieve 
goals laid out in the in the CPSEL standards and the Induction Plan. 

This course enables the student to achieve specific goals and provides University credit for the 
regular meetings between the mentor and the mentee. With their mentor, students examine and 
develop their leadership style, reflect on their individual practice, identify and target areas at their 
site needing additional growth and support, use hard and soft data to develop strategic plans for 
improving student achievement, discuss operational issues, etc 

EDLD 564 – Leadership for Change (Supporting Teachers for Instructional Improvement Job-embedded 
course - 2 units) CPSEL standards 1.2  

Outcome: 

Students will gather ongoing data through walk-throughs, as they problem solve and put actions 
into place to accomplish specific goals to improve teaching and learning. Students will analyze 
professional development to determine impact within the classroom. 

This course is designed to provide support, knowledge and transferable skills for practicing site 
leaders. Students will participate in Instructional walk-throughs at the schools of their fellow 
ELDA New Leaders students to gather data on the school.  Facilitated by the instructor, each walk 
through will be followed by a class seminar to discuss some or all of the following:  

What data led to this professional development focus? 

What has been accomplished to date through professional development? 
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What is the next step in this area of focus? 

How can the candidate monitor to ensure that s/he has accomplished his/her goal? 

How will the candidate know that s/he has accomplished the goal? 

After attending each professional development conference, the candidate will analyze the 
professional development session through the principle of adult learning.  The candidate will 
analyze the impact of the teacher’s learning as s/he observes in classrooms. 

EDUC  565/566 - Mentoring and Support / Adult Learning  (4 units) 

 Outcome CPSEL standards 1,2 

Students will self assess, analyze, and reflect to create effective adult learning to meet the needs of 
their staff. 

Beginning in the Spring semester, students register for EDUC 565, Mentoring and Support /Adult 
Learning.  This class is focused on providing consistent and strong support for site administrators 
in their work to lead schools in improving teaching and learning for all students.  The course 
provides the opportunity for students to work with their assigned mentor to develop an Induction 
Plan that will include specific coursework and professional development activities appropriate for 
the attainment of the CPSEL standards, and develop the skills and knowledge required of the 
professional administrator. The Adult Learning component of the class will include a focus on the 
connection between theory, research and practice in supporting teachers for instructional 
improvement.  Through class discussion, videotape analysis and practical theorizing, students will 
show evidence of improving their ability to employ strategies that will enhance teacher 
professional growth. Students continue to take this course in the following semester, for a total of 
four semester units. 
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ELDA	Policies	&	Procedures	

	

Address	Changes	
All	address	and	email	changes	must	be	reported	to	all	of	the	following	
individuals/organizations:	
	

1. USD	ELDA	Office	(Carmen	McBride)	(619)	260‐8839	cmcbride@sandiego.edu	
	 	 	

	
Note:		You	must	change	your	address	in	order	to	receive	all	official	ELDA	
correspondence.		You	will	be	responsible	for	ALL	correspondence	sent	to	previous	
addresses	where	changes	have	not	been	appropriately	submitted.	
	
	

Attendance	Policy	
Since participation is integral to the learning process for all students, it is imperative that students 
attend every class. If a student is late to class or needs to leave class early, s/he must inform the 
instructor in advance. If a student misses a class s/he has the obligation to make up any work that 
was missed, and to ask a colleague to collect any materials that were distributed in the class they 
missed.  
	
If	a	student’s	absences	or	late	arrivals	and	early	departures	exceed	25	%	of	the	total	class	
time,	and	the	missed	time/work	has	not	been	made	up,	the	student	will	 fail	the	class	(if	a	
letter	 grade	 is	 given)	 or	 receive	FAIL	 (if	 the	 class	 is	 a	 pass/fail	 class).	 	 If	 this	 occurs,	 the	
student	will	need	to	repeat	the	course	(which	may	not	be	offered	until	the	following	year,	
thus	issuance	of	the	credential	may	be	delayed).	In	addition,	when	the	student	re‐registers	
for	 the	 class	 s/he	 will	 bear	 the	 full	 cost	 of	 tuition	 for	 that	 class.	 (Reminder:	 A	 graduate	
student’s	grade	point	average	must	stay	at	or	above	a	3.0).	
	
If	you	cannot	attend	a	class	due	to	an	emergency,	you	must	contact	the	course	instructor.	

	
	

Grading	Policy	
Students	are	assigned	grades	by	each	course	instructor.		Grades	for	EDUC	561/	562/	563	
(Structured	Mentoring)	are	assigned	by	the	Director,	Melinda	Martin.		

	

Registration	
Students	will	be	registered	for	classes	by	the	ELDA	office.	
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Tuition	Payment	Methods	
In addition to electronic payment, cash and paper check payments are still accepted at the Cashier's Office.   
 
Beginning July 1, 2008 the University will no longer be contracting with a third party to offer credit cards as a 
form of payment for tuition and fees.  We encourage you to look into less expensive alternatives to high-
interest rate borrowings, for example Federal, Private, and Parent loans to fund the cost of tuition.  If you need 
more information on financial aid options, please contact the USD Office of Financial Aid by email at 
usdofas@sandiego.edu or by phone at (619) 260-4514 or (800) 248-4873. 
	
	

E	Mail	
It	is	a	university	requirement	that	all	students	obtain	a	USD	email	address.	To	do	so,	please	
bring	your	campus	ID	card	to	Serra	Hall,	Room	188	and	request	a	UNET	account.	

	
Parking	and	Student	ID	Cards	
      Upon approval of your application, you will receive a copy of your Enrollment Confirmation Deposit Form that indicates your new 
USD student number.  This student number is located on the bottom right hand side of the form. 

	
If	you	wish	to	get	a	parking	permit,	please	take	the	Enrollment	Confirmation	Deposit	Form	
and	class	schedule	to	the	University	Center,	Room	119.		You	may	get	your	student	ID	card	
and	parking	permit	in	one	stop,	but	you	must	have	these	forms	with	you.		You	will	also	need	
a	photo	ID	in	order	to	get	your	Student	ID.	
	

Leave	of	Absence/Withdrawal	
A	leave	of	absence	allows	students	in	good	academic	standing	to	take	time	off	and	return	to	the	
University	without	applying	for	readmission.		A	leave	of	absence	is	usually	granted.	
	
Students	may	acquire	a	petition	for	leave	of	absence	form	from	the	ELDA	Executive	Assistant.		It	
must	be	approved	by	the	student’s	advisor	and	the	ELDA	Executive	Director	and	be	submitted	to	
the	Graduate	Records	Office	for	final	processing.	
	
Students	who	find	it	necessary	to	discontinue	enrollment	during	a	term	may	also	petition	for	a	
leave	of	absence.		In	addition,	however,	they	must	officially	withdraw	from	their	courses	by	
submitting	a	Notice	of	Withdrawal	form	in	the	Graduate	Records	Office	within	the	approved	
deadline.		Otherwise,	students	will	receive	failing	grades.	
	

Please	contact	the	ELDA	Office	(619)	260‐8839	for	guidance	on	how	to	withdraw	or	take	a	leave	of	
absence.	

	

Schedule	
USD’s	schedule	is	a	traditional	school	schedule.		If	you	are	assigned	to	a	year‐round	school,	
you	will	be	required	to	attend	University	classes	on	the	traditional	schedule.	
	

	
Graduate	Academic	Calendar	
The	academic	calendar	is	available	to	view	at:	
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http://www.sandiego.edu/about/gradbulletin/gi/academic_calendar.php	
The	academic	calendar	contains	registration	periods,	fee	payment,	petition	deadlines,	start/end	
dates	to	the	semesters,	holidays	and	other	pertinent	calendar	information.			All	graduate	students	
are	responsible	to	abide	by	the	dates	and	deadlines	set	forth	in	the	Academic	Calendar.	
 
Prior to the beginning of the fall semester, all students will receive a SOLES Graduate Student Policies 
document as a supplement to this handbook. 

	
International	Experience	
Beginning	in	Fall	2008,	all	entering	SOLES	students	are	required	to	engage	in	an	international	
experience	as	part	of	their	degree	requirements.	
	
An	international	experience	is	defined	as	an	opportunity	for	students	to	interact	with	individuals	
from	at	least	one	culture	other	than	their	own	in	a	manner	that	fosters	their	personal	and	
professional	growth,	promotes	cultural	understanding,	and	prepares	them	for	working	effectively	
with	diverse	communities.	
	
Through	this	experience	it	is	expected	that	students	will:	
	

 develop	a	deeper	understanding	of	another	culture	
 appreciate	cultural	differences	and	similarities	
 consider	the	gifts	and	challenges	of	a	different	culture	
 understand	the	educational	and	practical	implications	of	cultural	diversity	and	

globalization	issues.	
	
Candidates	will	work	with	the	mentor	to	plan	specific	international	experiences	related	to	
developing	leadership	skills.	
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CALIFORNIA PROFESSIONAL STANDARDS FOR SCHOOL LEADERS - Revised 4/17/01	
Inherent in these standards is a strong commitment to cultural diversity and the use of technology as a 

powerful tool. 

Standard 1 
A school administrator is an educational leader who 
promotes the success of all students by facilitating the 
development, articulation, implementation, and 
stewardship of a vision of learning that is shared and 
supported by the school community. 

 Facilitate the development of a shared vision for 
the achievement of all students based upon data 
from multiple measures of student learning and 
relevant qualitative indicators.  

 Communicate and implement the shared vision 
so that the entire school community understands 
and acts on the mission of the school as a 
standards-based educational system.  

 Leverage and marshal sufficient resources to 
implement and attain the vision for all students 
and subgroups of students.  

 Identify and address any barriers to 
accomplishing the vision.  

 Shape school programs, plans, and activities to 
ensure integration, articulation, and consistency 
with the vision.  

 Use the influence of diversity to improve 
teaching and learning.  

Standard 2  
A school administrator is an educational leader who 
promotes the success of all students by advocating, 
nurturing, and sustaining a school culture and 
instructional program conducive to student learning 
and staff professional growth.  

 Create an accountability system of teaching 
and learning based on student learning 
standards.  

 Utilize multiple assessment measures to 
evaluate student learning to drive an ongoing 
process of inquiry focused on improving the 
learning of all students and all subgroups of 
students.  

 Shape a culture where high expectations for 
all students and for all subgroups of students 
is the core purpose.  

 Guide and support the long-term professional 
development of all staff consistent with the 
ongoing effort to improve the learning of all 
students relative to the content standards.  

 Promote equity, fairness, and respect among 
all members of the school community.  

 Provide opportunities for all members of the 
school community to develop and use skills in 
collaboration, leadership, and shared 
responsibility.  

 Facilitate the use of appropriate learning 
materials and learning strategies which 
include the following;  

o students as active learners, a variety 
of appropriate materials and 
strategies, the use of reflection and 
inquiry, an emphasis on quality 
versus quantity, and appropriate and 
effective technology  
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Standard 3 
A school administrator is an educational leader who 
promotes the success of all students by ensuring 
management of the organization, operations, and 
resources for a safe, efficient, and effective learning 
environment. 

 Monitor and evaluate the programs and staff at 
the site.  

 Establish school structures, patterns, and 
processes that support student learning.  

 Manage legal and contractual agreements and 
records in ways that foster a professional work 
environment and secure privacy and 
confidentiality for all students and staff.  

 Align fiscal, human, and material resources to 
support the learning of all students and all 
groups of students.  

 Sustain a safe, efficient, clean, well-maintained, 
and productive school environment that nurtures 
student learning and supports the professional 
growth of teachers and support staff.  

 Utilize the principles of systems management, 
organizational development, problem-solving, 
and decision-making techniques fairly and 
effectively.  

 Utilize effective and nurturing practices in 
establishing student behavior management 
systems.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Standard 4 
A school administrator is an educational leader who 
promotes the success of all students by collaborating with 
families and community members, responding to diverse 
community interests and needs, and mobilizing 
community resources. 

 Incorporate information about family and 
community expectations into school decision 
making and activities.  

 Recognize the goals and aspirations of diverse 
family and community groups.  

 Treat diverse community stakeholder groups with 
fairness and with respect.  

 Support the equitable success of all students and 
all subgroups of students through the 
mobilization and leveraging of community 
support services.  

 Strengthen the school through the establishment 
of community, business, institutional, and civic 
partnerships.  

 Communicate information about the school on a 
regular and predictable basis through a variety of 
media and modes.  
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Standard 5 
A school administrator is an educational leader who 
promotes the success of all students by modeling a 
personal code of ethics and developing professional 
leadership capacity. 

 Demonstrate skills in decision making, problem 
solving, change management, planning, conflict 
management and evaluation.  

 Model personal and professional ethics, 
integrity, justice, and fairness and expect the 
same behaviors from others.  

 Make and communicate decisions based upon 
relevant data and research about effective 
teaching and learning, leadership, management 
practices, and equity.  

 Reflect on personal leadership practices and 
recognize their impact and influence on the 
performance of others.  

 Encourage and inspire others to higher levels of 
performance, commitment, and motivation.  

 Sustain personal motivation, commitment, 
energy, and health by balancing professional and 
personal responsibilities.  

 Engage in professional and personal 
development.  

 Demonstrate knowledge of the curriculum and 
the ability to integrate and articulate programs 
throughout the grades.  

 Use the influence of the office to enhance the 
educational program rather than for personal 
gain.  

 Protect the rights and confidentiality of students 
and staff. 

 

Standard 6 
A school administrator is an educational leader who 
promotes the success of all students by understanding, 
responding to, and influencing the larger political, social, 
economic, legal, and cultural context. 

 View oneself as a leader of a team and also as a 
member of a larger team.  

 Ensure that the school operates consistently 
within the parameters of federal, state, and local 
laws, policies, regulations, and statutory 
requirements.  

 Generate support for the school by two-way 
communication with key decision makers in the 
school community.  

 Work with the governing board and district and 
local leaders to influence policies that benefit 
students and support the improvement of 
teaching and learning.  

 Influence and support public policies that ensure 
the equitable distribution of resources, and 
support for all the subgroups of students.  

Open the school to the public and welcome and 
facilitate constructive conversations about how to 
improve student learning and achievement. 

 

 

 

 Standards 1-4 and 6 are from Council of Chief State School Officers, Interstate School Leaders Licensure Consortium: Standards for 
School Leaders,, Washington, D.C.: Council of Chief State School Officers, 1996, pp. 10, 12, 14, 16, and 20. Standard 5 is adapted 
from this same source, p. 18. Elements are from representatives from the California School Leadership Academy at WestEd, 
California Commission on Teacher Credentialing, Association of California School Administrators, California Department of 
Education, and California Association of Professors of Educational Administration, California Professional Standards for School 
Leaders. April 17, 2001 (draft) 
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The California Professional Standards for Educational Leaders 

It is critical to take clear, coherent actions in order to ensure that there is a sufficient pool of high-quality 
administrators in California schools, ones who are both prepared to improve student learning and 
supported in doing so.  

Like content standards for students and professional standards for teachers, the California Professional 
Standards for Educational Leaders (CPSELs) lay out the field of work in a thorough and balanced way. 
These standards provide a common language for engaging in important discussions about quality 
administrators: what it takes to prepare them, induct them into the profession, support them in their 
continuing development, and recognize them as highly accomplished professionals. The standards take 
individual needs into account in informing and guiding administrators as they progress from aspiring 
administrators to accomplished administrators.  

The CPSELs are aligned with the Interstate School Leaders Licensure Consortium (ISLLC) standards. The 
latter is a comprehensive set of standards for administrators that is used to prepare, license, and select 
administrators in several states. California Commission on Teacher Credentialing (CCTC) standards have 
been developed for candidates seeking their administrator credential. The CPSELs are based on the ISLLC 
standards and the CCTC standards, and are used as the basis of administrator development. The 
administrator who meets these standards is one who helps teachers meet their professional standards and 
helps students meet their content standards. The establishment of these administrator standards can lead 
to a support system for new administrators as well as the recognition of a "master administrator." 

Leading an organization that includes diverse stakeholders who have multiple perspectives on the 
improvement of student learning and achievement is a complex task. The complexity of the task and the 
multiple relationships and competencies required of school leaders cannot meaningfully be reduced to a 
simple checklist or rating. Instead, administrator standards need to reflect a continuum of development of 
professional practice.  

The CPSELs, it is hoped, will become the basis for major decisions affecting university preparation, 
credentialing, professional development, and recognition of excellent practice of administrators.  

Professional Development Continuum for Educational Leaders 

Leadership in a high-stakes, standards-based educational system is complex and challenging. The 
California Professional Standards for Educational Leaders provide a clear picture of the scope and 
complexity of skills required for all leaders to be successful in this system. These standards are a 
framework for the preparation, induction, support, evaluation, and recognition of leaders. They allow each 
leader and each support provider to note existing skills and to keep track of areas that are developing. 

Because leadership is so complex, skills are developed in a variety of ways throughout time. Life 
experiences, courses, previous work, mentoring, years on the job, long-term seminars, and conferences 
add to a leader's expertise. Each administrator—whether aspiring, beginning, developing, experienced, or 
accomplished—requires continuous learning to improve skills, confidence, and results in leadership work. 

The Professional Development Continuum for Educational Leaders is a map of career development for 
administrators. Any individual may have skills or experiences that place him or her at more than one point 
on the continuum. However, in general, leaders progress from guided and narrow activities to integrated, 
independent, and systemic ones. "Assessments" is noted multiple times below the professional 
development continuum, reflecting an underlying belief that assessment is necessary in order to improve 
performance.  

The professional development continuum outlines a continuous improvement system for educational 
leaders that lays out work for colleges, universities, districts, support providers, professional 
organizations, and others focused on leadership development. A broad spectrum of services is required to 
ensure that each educator who is developing leadership capacity has available to him or her a variety of 
high-quality options necessary for the lifelong learning of leaders. The professional development 
continuum provides supporters with a way to collaborate with educational leaders in organizing this 
continuous improvement system. 
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Induction	Plan	(Instructional	Improvement	Plan)	
 
1) Self-Assessment of Leadership Skills for the Induction Plan: 
 
The Induction Plan involves analysis of the desired state of the candidate’s leadership skills.  Using a five-step 
process, the candidate will conduct a self-assessment of her/his leadership skills: As you write your self-
assessment, please refer to the rubric for assessment leadership skills/outcomes pages  25-30. 

 
Identify attributes of desired state of my leadership 
Diagnose current state of my leadership 
Identify outcomes of improvement in my leadership 
Identify strategies and action steps to improve my leadership 
Execute/Implement and monitor for desired outcomes of my leadership 
 

After completing the leadership self-assessment and considering the Guiding Mentor Questions, the candidate 
and mentor will determine the focus of their work together. 
 
2) Writing the Plan: 
 

The candidate and the mentor will review the format of the Induction Plan.  Using the Guiding Mentor 
Questions, the candidate and mentor will discuss what the candidate plans to accomplish as a leader while 
s/he is enrolled in the program. 
 
The candidate will complete either a written or verbal self-assessment of his/her leadership strengths and 
needs, using the CPSEL standards and the five-step process: 

 
Identify attributes of desired state of your leadership 
Diagnose current state of your leadership 
Identify outcomes of improvement in your leadership 
Identify strategies and action steps to improve your leadership 
Execute/Implement and monitor for desired outcomes of your leadership 
 

The candidate and the mentor will review the Induction Plan and the candidate’s leadership strengths and 
needs and discuss:  What do we plan to work on together that is transferable to other areas of the 
candidate’s leadership and that can be accomplished in the time we have together?”  The candidate and 
mentor will be specific about what they plan to accomplish together. 
 
The candidate and the mentor will refer to the Roles of the Mentor for suggestions, and they will create a 
plan for how the mentor will work with the candidate to accomplish his/her goals. 

 
The candidate will annotate the Induction Plan with what s/he and the mentor will focus on together and 
how the mentor will support the candidate’s work.   
 
The candidate may include non-university activities in the Induction Plan. These activities must be pre-
approved by the mentor, employing school district, and ELDA Director. 
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3) Work with a Mentor: 
 
Candidates will work with their mentor to improve the candidate’s ability to lead a school around the 
improvement of instruction.  Much of the candidate and mentor’s work together will focus on developing the 
leadership skills the candidate needs in order to accomplish the goals articulated in the candidate’s Induction 
Plan. 
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Induction Plan with Guiding Mentor Questions 
	

Diagnose	
	

Identify	
	

	
Define:	

	

	
Monitor	for	Desired	

Outcomes:	
	

Current	State	
	
What	is	the	state	of	
my	leadership?			
	
(Use	leadership	self‐
assessment	to	
diagnose	your	
leadership.		Refer	to	
the	CPSEL’s	and	the	
ELDA	rubric.)	
	
	
Which	areas	of	my	
leadership	will	my	
mentor	help	me	
develop?	

Outcome(s)	
	
Which	areas	of	my	
leadership	will	my	
mentor	help	me	to	
develop?	
	

Action	Plan	
	
How	will	my	mentor	
help	me	achieve	my	
outcomes?		
	
(Refer	to	Achieving	
the	Goals	in	the	
Induction	Plan,	Page	
8)	
	

	
	
What	evidence	will	I	
have	that	I	have	
achieved	my	
outcomes?	
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Educational	Leadership	Development	Academy	
 

Mentor/Mentee Visit Record Form 
	

Candidate	___________________	Mentee	____________________		
Date	_____________	
	
1. What	has	the	candidate	accomplished	since	the	last	visit	that	will	help	him/her	complete	the	

Induction	Plan?		
	
	
	
_______________________________________________________________________	 	 	 	 	 	 	
	
________________________________________________________________________	 	 	 	 	 	 	
	
2. What	are	the	proposed	next	steps	for	the	candidate?	
	
	
	
________________________________________________________________________	 	 	 	 	 	 	
	
________________________________________________________________________	 	 	 	 	 	 	
	
________________________________________________________________________	 	 	 	 	 	 	

	
Signatures:____________________________							____________________________	
	 	 Candidate	 	 	 	 				Mentor	
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Rubric for Assessing Leadership Skills/Outcomes  
 

Standard 1 
A school administrator is an educational leader who promotes the success of all students by facilitating the development, articulation, 

implementation, and stewardship of a vision of learning that is shared and supported by the school community. 
 

1-3 Points 4-5 Points 6-7 Points 8-10 Points 
There is little or no evidence of the 
ability to develop a belief system by 
using data and articulation of 
specific instructional practices. 
There is little or no evidence of 
vision or engaging stakeholders in 
dialogue about the vision.  There is 
little or no evidence of using the 
vision in decision-making in 
planning or allocating resources.  
There is little or no evidence of 
activities directed toward the 
development and use of site vision 
in planning.  There is little or no 
evidence of awareness of the 
barriers to the vision. 
 

The participant may have begun to 
develop a belief system by using 
data and articulation of specific 
instructional practices.  While the 
participant is aware of the potential 
vision, activities toward the 
development and use of a site 
vision are in preliminary stages.  
S/he may have begun the process 
of engaging stakeholders in initial 
dialogue about the importance of 
the site vision.  S/he may have 
introduced the vision and 
examination of data into decision-
making and planning.  The 
participant may have linked 
decisions about allocating resources 
to the goals of the vision.   
 

The participant has developed a 
belief system that is implemented 
through his/her walk and talk.  The 
participant uses data and articulates 
specific instructional practices, the 
strength and weaknesses of the 
instructional practices, and the 
relationship to raising the 
performance of subgroups of 
students.  The participant 
establishes and implements a 
structured process for engaging 
stakeholders in dialogue to 
support/enhance/facilitate the site 
vision. S/he has introduced the 
vision and examination of data into 
decision-making and planning.  
S/he has linked decisions about 
allocating resources to the goals of 
the vision. 
 

The participant has developed a 
belief system that is consistently 
implemented through his/her walk 
and talk.  The participant uses data 
to continuously justify specific 
instructional practices, the strength 
and weaknesses of the instructional 
practices, and the relationship to 
raising the performance of 
subgroups of students The 
participant organizes and facilitates 
data analysis and long-range 
planning activities with staff that 
result in the development of a 
strategic plan.  S/he provides 
stakeholders with relevant up-to-
date information and facilitates the 
interpretation and use of these data 
to make sound choices among 
courses of action.  S/he uses the 
vision to forge and sustain cohesion 
among the stakeholders, and 
ensures sound and equitable 
decisions about the distribution and 
use of resources to support student 
learning and closing of the 
achievement gap. 
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Standard 2 

A school administrator is an educational leader who promotes the success of all students by advocating, nurturing, and sustaining a 
school culture and instructional program conducive to student learning and staff professional growth. 

 
1-3 Points 4-5 Points 6-7 Points 8-10 Points 

There is little or no evidence that he 
participant is able to observe 
teaching and learning and that s/he 
identifies what s/he observes.  
There is little or no evidence that 
s/he reviews student learning data 
with teachers to identify areas of 
strength and need in the 
instructional program. There is little 
or no evidence that s/he initiates 
professional dialogue with teachers 
around instructional goals and 
strategies.  There is little or no 
evidence that s/he identifies 
specific areas of belief/values for 
change, and strategies for achieving 
change. There is little or no 
evidence that s/he has an 
understanding of what constitutes 
learning rich environments for 
adults and how to create such 
environments.  
 

The participant observes teaching 
and learning and is beginning to 
identify and analyze what s/he 
observes. S/he periodically reviews 
student learning data with teachers 
individually and in groups to 
identify areas of strength and need 
in the instructional program. 
S/he initiates professional dialogue 
with teachers around instructional 
goals and strategies.  S/he may have 
begun to identify specific areas of 
belief/values for change and 
strategies for achieving change.  
S/he is beginning to deepen 
his/her understanding of what 
constitutes learning-rich 
environments for adults and how to 
create such environments.   
 

The participant assesses the quality 
of classroom instruction and the 
development of appropriate needed 
ongoing adult learning. His/her 
communication with staff 
emphasizes the importance of 
supporting all students in achieving 
to high standards. The participant 
examines ways in which his/her 
own actions and communications 
influence shared values; s/he 
identifies and uses strategies to 
support needed changes in moving 
the school toward greater equity 
and professionalism. The 
participant engages in analyzing 
problem solving and reflecting in 
order to ensure that adult learning 
is of quality and meets specific staff 
needs. Adult learning becomes the 
culture of the school.  

The participant consistently 
assesses the quality of classroom 
instruction and the development of 
appropriate needed ongoing adult 
learning.  S/he ensures a focus on 
achieving high standards for all 
students.  S/he ensures that 
decisions about instructional 
schedules, materials, pedagogy and 
assessment are responsive to 
students needs and to state and 
district learning expectations. The 
participant engages in analyzing, 
problem solving, collecting data, 
and reflecting in order to ensure 
that adult learning is of quality and 
meets specific staff needs. S/he 
creates a culture that embodies 
adult learning. His/her ability to 
analyze the quality of classroom 
instruction provides ongoing 
learning based on building capacity 
for individuals, small groups and 
large groups of staff. 

 
 
 
 
 
 



	
	

	

	

27	

Standard 3 
A school administrator is an educational leader who promotes the success of all students by ensuring management of the organization, 

operations, and resources for a safe, efficient, and effective learning environment 
 

1-3 Points 4-5 Points 6-7 Points 8-10 Points 
The participant has little or no 
understanding and commitment to 
creating and maintaining the school 
as a safe environment.  S/he shows 
little knowledge of program and 
staff evaluation in compliance with 
district and state policy. S/he has 
little or no knowledge of 
contractual and legal obligations. 
There is little or no evidence that 
the participant communicates 
expectations regarding issues of 
student behavior management, 
confidentiality, and privacy of 
information. There is little or no 
evidence that s/he has established 
her use of time so that s/he is 
continually working on an effective 
learning environment.  There is 
little or no evidence that s/he 
directs others whom she oversees 
to ensure daily management of the 
organization.  
 
 

The participant understands and is 
committed to creating and 
maintaining the school as a safe 
environment.  S/he carries out 
program and staff evaluation in 
compliance with district and state 
policy.  S/he exhibits some 
awareness of contractual and legal 
obligations. The participant has 
knowledge of expectations 
regarding issues of student behavior 
management, confidentiality and 
privacy of information. S/he is 
beginning to establish her use of 
time so that s/he is continually 
working on an effective learning 
environment by organizing his/her 
day in classrooms with staff.  S/he 
is beginning to direct others whom 
she oversees to ensure daily 
management of the organization.  
 
 

The participant implements a 
process that contributes to the 
maintenance of a safe, attractive 
school environment.    S/he 
effectively carries out program and 
staff evaluation in compliance with 
district and state policy.  S/he 
exercises responsibility in 
maintaining accurate knowledge of 
all contractual and legal obligations. 
The participant models and 
communicates expectations 
regarding issues of student behavior 
management, confidentiality and 
privacy of information.  S/he may 
have established her use of time so 
that s/he is continually working on 
an effective learning environment 
by organizing his/her day in 
classrooms with staff.  S/he has 
made progress in directing others 
whom she oversees to ensure daily 
management of the organization.  
 

The participant continually 
implements a process that 
contributes to the maintenance of a 
safe, attractive and nurturing school 
environment.  S/he is exemplary in 
carrying out program and staff 
evaluation in compliance with 
district and state policy in order to 
continually improve instruction for 
students.  S/he is actively engaged 
in maintaining knowledge of all 
contractual and legal obligations.  
The participant models professional 
integrity regarding issues of student 
behavior management, 
confidentiality and privacy of 
information, and encourages others 
to do the same. 
His/her use of time is established 
so that s/he is continually working 
on an effective learning 
environment by organizing his/her 
day in classrooms with staff.  S/he 
directs others whom she oversees 
to ensure daily management of the 
organization.  
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Standard 4 
A school administrator is an educational leader who promotes the success of all students by collaborating with families and community 

members, responding to diverse community interests and needs, and mobilizing community resources. 
 

1-3 Points 4-5 Points 6-7 Points 8-10 Points 
The participant demonstrates little 
or no knowledge of the importance 
of incorporating the goals and 
aspirations of diverse family and 
community members into the life 
of the school.  There is little or no 
evidence that s/he is aware of the 
importance of establishing 
connections between the school 
and the community.  There is little 
or no evidence that s/he has 
established any strategy for 
disseminating information to the 
school community.  There is little 
or no evidence that s/he values 
partnerships between the school 
and other institutions.  There is 
little or no evidence that s/he is 
aware of the needs of families and 
students.  There is little or no 
evidence that s/he has identified 
areas in which students would 
benefit from the mobilization and 
leveraging of community support 
services. 
 

The participant demonstrates 
knowledge of the importance of 
incorporating the goals and 
aspirations of diverse family and 
community members into the life 
of the school.  S/he is aware of the 
importance of establishing 
connections between the school 
and the community.  S/he 
establishes at least one regular 
strategy for disseminating 
information to the school 
community.  Partnerships between 
the school and other institutions 
may exist at a preliminary level of 
engagement. The participant 
demonstrates awareness of the 
needs of families and students.  
S/he identifies areas in which 
students would benefit from the 
mobilization and leveraging of 
community support services, and 
provides appropriate information to 
families. 
 

The participant works with staff to 
prioritize and address the needs, 
goals and aspirations of diverse 
family and community members 
into the life of the school.  S/he has 
established meaningful connections 
between the school and the 
communities represented by diverse 
stakeholders.  Occasionally s/he 
meets with stakeholders, making 
clear through voice and actions the 
way the school is accountable and 
how students and families are 
accountable.   As the participant 
meets with parents and community 
his/her belief system is at the core 
of his/her discussions. S/he works 
to identify opportunities for 
establishing partnerships that will 
contribute to the goals of the 
school. The participant establishes 
connections in which students 
would benefit from the 
mobilization and leveraging of 
community support services, and 
exhibits support for families and 
students in accessing needed 
services. 

The participant implements a range 
of strategies to address the needs, 
goals and aspirations of diverse 
family and community members.  
S/he establishes connections 
between the school and the 
community, including all elements 
of a diverse population. S/he meets 
with stakeholders, making clear 
through voice and actions the ways 
the school is accountable and how 
students and families are 
accountable.  As the participant 
meets with parents and community, 
his/her belief system for all 
students is at the core of his/her 
discussions.   S/he participates in 
networking and exploratory 
dialogue with potential partners, 
identifies promising opportunities, 
and works with staff to establish 
and implement partnership 
activities.  S/he ensures that 
families have knowledge about and 
access to a range a range of services 
that support student and family 
needs. 
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Standard 5  
A school administrator is an educational leader who promotes the success of all students by modeling a personal code of ethics and 

developing professional leadership capacity. 
 

1-3 Points 4-5 Points 6-7 Points 8-10 Points 
There is little or no evidence that 
s/he is aware of the need to be an 
on going learner, teacher, problem 
solver, self reflector and articulator 
of the vision. There is little or no 
evidence that the participant 
demonstrates a fundamental 
understanding of decision-making 
processes and of the need to base 
decisions on pertinent information.  
There is little or no evidence that 
s/he communicates to teachers the 
importance of using data to inform 
practice.  There is little or no 
evidence that s/he demonstrates 
commitment to professional 
growth by participation in 
professional development 
opportunities.   
 

S/he is aware of the need to be an 
on-going learner, teacher, problem 
solver, self reflector and articulator 
of the vision The participant 
demonstrates a fundamental 
understanding of decision-making 
processes and of the need to base 
decisions on pertinent information. 
S/he communicates to teachers the 
importance of using hard and soft 
student data to inform practice.  
S/he identifies areas in which 
decisions and/or practice may not 
reflect relevant and/or current 
information.  S/he demonstrates 
commitment to professional 
growth by regular participation in 
activities such as conferences, 
professional development 
opportunities and professional 
reading.   

The participant understands what 
good instruction entails and s/he 
supports the direction the school is 
taking.  S/he demonstrates that 
s/he is an on-going learner, teacher, 
problem solver, self reflector and 
articulator of the vision The 
participant engages teachers in 
regularly examining student data 
and using the information as the 
basis for decisions about classroom 
practice.  S/he demonstrates the 
use of hard and soft student data in 
site decisions about teaching and 
learning.  S/he encourages and 
supports teachers in staying abreast 
of current information about 
teaching and learning with attention 
to the use of technology.  The 
participant demonstrates the ability 
and willingness to examine his/her 
practice, identify needed areas of 
development and engage in 
appropriate learning opportunities 
in support of goals for growth. 
S/he consistently applies and 
models principles of ethical and 
professional behavior. 
 

The participant has a clear point of 
view of what good instruction 
entails and in supporting the 
direction the school is taking.  S/he 
consistently demonstrates that s/he 
is an on-going learner, teacher, 
problem solver, self- reflector and 
articulator of the vision.  The 
participant ensures that the 
professional culture of the school 
reflects a commitment to the use of 
hard and soft student data on an 
ongoing basis.  S/he guides 
decision-making activities so that 
they reflect responsible and 
appropriate uses of data and other 
information.  S/he works with staff 
to refine individual and collective 
capacity to use state of the art 
information and technology about 
standards-based teaching and 
learning.  The participant models 
principles of reflective practice and 
continuous growth by acting as the 
principal learner in the school 
community.  S/he communicates a 
set of professional values that is 
aligned with ethical concepts. 
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Standard 6  
A school administrator is an educational leader who promotes the success of all students by understanding, responding to, and influencing the larger political, social, economic, 

legal, and cultural context. 
 

1-3 Points 4-5 Points 6-7 Points 8-10 Points 
There is little or no evidence that 
the participant realizes that district, 
state and federal policy impacts the 
site and students.  There is little or 
no evidence that s/he ensures 
compliance with policy and 
participates in local discussions 
about district policy and site 
practices.  There is little or no 
evidence that s/he makes available 
information on district policies or 
responds appropriately to all 
stakeholders.  There is little or no 
evidence that s/he engages the 
public in the events of the school 
so as to maintain a positive image.  
There is little or no evidence that 
the participant identifies areas in 
which public engagement requires 
strengthening. There is little or no 
evidence that s/he is aware of the 
need to be the articulator of the 
vision, nor is s/he aware of the 
importance of using student data to 
support the vision. 
 

The participant realizes that district 
state and federal policy impacts the 
site and students.  S/he ensures 
compliance with policy and 
participates in local discussions 
about district policy and site 
practices. S/he makes available 
information on district policies and 
expectations and responds 
appropriately to all stakeholders.  
S/he engages the public in events 
of the school so as to maintain a 
positive image.  S/he may identify 
areas in which public engagement 
requires strengthening. S/he is 
aware of the need to be the  
articulator of the vision. S/he is 
aware of the importance of using 
student data to support the vision 
in interactions with all stakeholders. 
 

The participant actively seeks policy 
information and anticipates the 
effect of policy proposals for all 
stakeholders. The participant 
establishes and implements regular 
means of communicating 
information with stakeholders and 
is beginning to represent 
herself/himself as the articulator of 
the vision.  S/he uses student data 
to support the vision in interactions 
with all stakeholders.  S/he 
participates in forums to provide 
information to stakeholders, and 
encourages the participation of 
other stakeholders.  S/he identifies 
areas in which to strengthen 
communication with stakeholders 
and takes positive action.  S/he 
recognizes the challenges of 
positive public engagement across a 
range of interests and strategizes 
with others to improve 
relationships between the school 
and the public. 
 

The participant maintains up to 
date knowledge and understanding 
of policy development at various 
levels, and uses this knowledge 
proactively.  S/he seeks out 
opportunities and actively engages 
in a variety of forums to influence 
policy as the  articulator of the 
vision. S/he uses student data to 
support the vision in interactions 
with all stakeholders. S/he provides 
stakeholders with timely, useful. 
understandable information related 
to site issues and policies.  S/he 
uses interaction with stakeholders 
as opportunities to listen and 
inform, thereby building positive 
and open relationships.  The 
participant encourages input from 
the public by facilitating access to 
key meetings and forums.  S/he 
actively seeks out and responds 
professionally to public input in the 
interest of all children and in 
achieving school goals. 
 

Adapted from WestEd (2003).  Moving Leadership Standards into Everyday Work: Descriptions of Practice. 
Developed by Elaine Arm, Barbra Balser, Maggie Barber, Darlene Cason, Virginia Eves,  Elaine Fink, Susan Levy, Tom Liberto, Melinda Martin,  Sarah Sullivan, Tom Yount,  
January 2004 
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EDUC 565 Mentoring and Support Agreement Form 
 

Student Name: __________________________________ Phone (H)___________ (W)__________ 
 
Work Address: ________________________________________________________ 
Email________________________________________________________________ 
 
Mentor: _______________________________________________Phone_____________________ 
 
Email_________________________________________________      

 
Student,	Mentor,	and	ELDA	Director	signatures	signify	agreement	to	the	attached	Individualized	
Induction	Plan	on	(date)_____________________.	

 
___________________________ 

           (Student) 
 
___________________________ 

(Mentor) 
 

 
 
Certification of successful completion of Induction Plan for EDUC 565 & 566 Mentoring and Support / 
Adult Learning: 

 
 Documentation, Evidence of Achievement of Expected Outcomes 
 Conducted Self Assessment:  _________ 
 Met Goal of Plan:  _________ 
 Date of culminating videotape presentation:  _____________________ 
 

I certify that all requirements for meeting the advanced fieldwork plan have been successfully met. 
Signature of Mentor:  
 
_____________________________________Date:___________ 

 
I certify that all university requirements have been successfully met. 
Signature of ELDA Director:  
 
_____________________________________Date:___________ 

Both the candidate AND the mentor need to SIGN this form and return it to ELDA 
Director. The Candidate should attach the Induction Plan to this form. 
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Baseline Leadership Video Score Sheet and Written Analysis 
EDUC 565/6 

Educational Leadership Development Academy  
(To be completed by the Course Instructor, Student and/or 

 New Leaders Group Member) 
 

Date_______________________________________ 
 

Student____________________________________ 
 
Evaluator   _________________________________ 
 
Average Score____________________________ 

 
Note:  For the student’s grade in EDUC 565/6, an 
average score 1-3 = D, 4-5 = C, 6-8 = B, 9-10 = A 

Written Analysis/Evidence of Outcomes 
What did you expect your participants to know and be able to do as a result of your 
leadership? 
 
 
 
 
 
 
 
 
 
 
 
 
Outcome 1. (CPSEL Standard 1)  

Belief System/Vision 
To what degree does the leader use data (both hard and soft) to justify specific 
instructional practices, the strength and weaknesses of the instructional practices, and 
the relationship to raising the performance of subgroups of students? 

 
 Rating‐	 	

1					2					3					4					5					6					7					8					9					10	
	

Evidence and/or suggested next steps-
________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________
_______________________________________________________________________________________________	
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Outcome 2. (CPSEL Standard 1)  
Belief System/Vision 
To what degree does the leader include a clear action plan with next steps so that 
teachers buy in to the belief system?   

 
 Rating‐	 	

1					2					3					4					5					6					7					8					9					10	
	

Evidence and/or suggested next steps-
________________________________________________________________________________________________________________________
________________________________________________________________________________________________________________________
_______________________________________________________________________________________________	

 
Outcome 3. (CPSEL Standard 2)  

Instructional Leadership 
To what degree is the leader’s purpose clear and evident throughout the adult learning 
session?  To what degree does the leader cite multiple tangible examples to provide staff 
with a ‘picture’ of the work to be accomplished? 
 
 
Rating‐	 	

1					2					3					4					5					6					7					8					9					10	
	
Evidence	and/or	next	steps‐
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
______________________________________________________ 

 
Outcome 4. (CPSEL Standard 2)  

Instructional Leadership 
To what degree does the leader address potential barriers to learning and provide the 
necessary supports for adult learning to occur? 
 
Rating‐	 	

1					2					3					4					5					6					7					8					9					10	
	
Evidence	and/or	next	steps‐
____________________________________________________________________________________________________________________
_____________________________________________________________________________________	
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Outcome 5. (CPSEL Standard 2) 
Assessment (checking for understanding) 
 
To what degree does the leader check for understanding during the adult learning 
session?  To what degree is there evidence that the leader will check for evidence of 
application of the work within classrooms? 
 

 

Rating‐	 	
1					2					3					4					5					6					7					8					9					10	

	
Evidence	and/or	next	steps‐
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
____________________________________	

Outcome 6.  
Delivery 
To what degree is the leader persuasive, engaging, clear, and well-paced? 

 

Rating‐	 	
1					2					3					4					5					6					7					8					9					10	

	
Evidence	and/or	next	steps‐
____________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________
____________________________________	

 

Average Score 
(Total divided by 6) ________________ 

 



	
	

35 
	

	

Candidate Information: 
Culminating Video Assignment and Oral/Written Presentation 

Induction Plan  
 

Video assignment and oral/written presentation 
 

1. Review your leadership at the start of the New Leaders program using your: 
 Baseline video 
 Written analysis of your baseline video and scored videotape rubric of your baseline 

video 
 

2. Watch your culminating video to determine who you are now as a leader.   
 Reminder:  Your culminating video needs to show you leading adults. 
 Provide your agenda from the session, clearly articulating: 

o what your adult learners were expected to learn and be able to do during the 
session 

o what you actually had adults do during the session 
o what you expected to see in classrooms and when 

 
3. Score your culminating video using the culminating video rubric. 

 
 

4. Write an analysis of the culminating video to include: 
 A comparison of your growth as a leader from the baseline video (where you were) to 

the culminating video (where you are now) 
 Evidence of desired outcomes- describe how your leadership effected change in 

teaching and learning in classrooms 
 Next steps- describe the skills you still need to develop or improve and how you will 

advocate for support since you will no longer work with the ELDA program 
 Attach your agenda (see step 2)  
 

5.  Use the written analysis to plan your oral reflection for the culminating presentation. 
 

Induction Plan 
 

Turn in to ELDA Director your Induction Plan with evidence of your desired outcomes showing how 
your leadership affected changes in teaching and learning in classrooms. 
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For Candidates 
Culminating Video Presentation 

 

Presentation 

 
Location:  Your presentation will take place at USD in the School of Leadership and Education 

Sciences.   
 
Equipment:  You will need to bring the borrowed video camera and all related equipment to 

the presentation. 
 
The Panel:  You will present to at least two people including ELDA staff, University faculty, and 

administrators from your district. 
Your Mentor must attend. 
You may invite your supervisor/s. 

       
The Presentation:  Prior to your culminating presentation, the panel will review your baseline video 

and related materials (see the attached Checklist). 
 
  You will show your culminating video while the panel scores your culminating 

video using the Culminating video rubric 
 
  During the video, or right afterwards, you will make an oral presentation while the 

panel scores you using the culminating video rubric.  The panel will be looking for 
the following criteria in your oral presentation: 

 

 Your ability to articulate where you were and where you are now 

 Your ability to articulate your next steps, what skills you need to complete 
your next steps, and how to go about getting those skills 

 
  The panel will provide you feedback on your culminating video and oral/written 

presentation 
 
Timeframe: 
 
15 minutes  The panel reviews baseline video and related materials (candidate not present) 
10 minutes  The candidate enters the room and shows culminating video  
5‐7 minutes  The candidate makes an oral presentation during or directly after showing the 

video 
 
10 minutes  The candidate will leave the room while panel discusses videotape and oral and 

written presentation and scores the candidate using the culminating video and 
oral/written presentation rubric 8‐10 minutes   

8‐10 minutes  The candidate will return to the room to receive critical feedback and determine 
next steps 
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Checklist for Candidates 
 

Culminating Video Assignment and Presentation 
 

Please bring the following to your presentation. 
 
 

Baseline video 
 
 Turn in your cued baseline video.   

o Reviewers will watch a segment of your baseline video prior to your 
presentation. 

o Indicate how much of the video reviewers should watch (1-5 minutes). 
o Cue the baseline video to where reviewers should begin watching it to get a 

view of who you were as a leader. 
 
 Turn in your scored baseline video rubric and written analysis/evidence of 

outcomes of your baseline video. 
 

 
Culminating video 
 
 Turn in your cued culminating video. 

o Reviewers will watch a segment of your culminating video during your 
presentation. 

o Select up to 10 minutes of video. 
o Cue the culminating video to where reviewers will begin watching it during 

your presentation to get a view of who you are as a leader now. 
 
 Turn in your scored culminating video and oral written presentation scoring 

rubric. 
 
 Turn in the agenda from the session shown on your culminating video. 

 
 Turn in the written analysis of your culminating video. 

 
Induction Plan 
 
 Turn in to the ELDA Director your completed Induction plan 
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Information for Reviewing Panel 
	

New Leaders Culminating Video and Oral/Written 
Presentation 

	
The	candidate	has	created	a	culminating	video.	The	candidate	will	show	the	video	to	the	reviewers.		
S/he	will	present	an	oral	reflection	of	the	video.		
	
The	 panel	 will	 score	 the	 video	 using	 the	 New	 Leaders	 Culminating	 Videotape	 Scoring	 Rubric	
(attachment	A).		The	panel	will	score	the	oral	reflection/presentation	using	the	following	criteria:	

 The	candidate’s	ability	to	articulate	where	they	were	(at	the	beginning	of	the	program)	and	
where	they	are	now	

 The	candidate’s	ability	to	articulate	next	steps,	what	skills	they	need	to	complete	their	next	
steps	and	how	to	go	about	getting	those	skills.	

	
The	reviewers	will	provide	critical	feedback	on	the	videotape	and	the	oral	presentation.	
The	reviewers	will	also	assess	the	written	document	with	the	ELDA	writing	rubric.	
	

Timeframe	for	the	presentation	
15 minutes The panel reviews baseline video and related materials (candidate not present) 
10	minutes		 	 The	candidate	enters	the	room	and	shows	culminating	video	
5‐7	minutes	 The	candidate	will	make	an	oral	presentation	during	or	directly	after	showing	

the	video	
10	minutes						 The	candidate	will	leave	the	room	while	panel	discusses	videotape	and	oral	

and	written	presentation	and	scores	the	candidate	using	the	culminating	video	
and	oral/written	presentation	rubric	

8‐10	minutes	 	The	 candidate	 will	 return	 to	 the	 room	 to	 receive	 critical	 feedback	 and	
determine	next	steps	
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Candidate____________________________________																																				Date_________________	
	

New	Leaders	Culminating Video	and	Oral	/Written	
Presentation	Scoring	Rubric	

Scoring	Guide	Score:	
1‐3	=	Does	not	meet	criteria	

4‐7	=	Meets	Criteria	
8‐10	=	Exceeds	criteria	

Standards	 Needs	Development/	
Criteria	

Meets	
Standards/Criteria	

Exceeds
Standards/Criteria	

Score

Belief	
System/Vision	
CPSEL	
STANDARD	1	

	Belief	system	does	not	
place	student	
achievement	as	the	
priority.		Presentation	
is	disorganized.		There	
is	weak	use	of	data	for	
justification,	the	action	
plan	is	incomplete,	or	
the	belief	system	lacks	
clarity.	
	

Addresses	belief	
system	where	
achievement	of	all	
students	is	
paramount.		Includes	
justification	of	belief	
system	using	hard	
and	soft	data.	
Includes	an	action	
plan	for	enabling	
teachers	to	buy	in	to	
the	belief	system.	
Makes	effective	
beginning	and	ending	
statement	
	

Addresses	belief	
system	where	
achievement	of	all	
students	is	
paramount.	Includes	
justification	of	belief	
system	using	hard	and	
soft	data.	Includes	an	
action	plan	for	
enabling	teachers	to	
buy	in	to	the	belief	
system.		The	action	
plan	is	clear	and	
includes	next	steps.	
Makes	strong	
beginning	and	ending	
statements	

Instructional	
Leadership	
CPSEL	
STANDARD	2	

School	program	
description	is	
fragmented	or	unclear.		
Supports	and	
interventions	are	not	
mentioned.	There	are	
no	examples	that	
provide	staff	a	
“picture”	of	the	work	
to	be	accomplished.		
Purpose	and	
accomplishment	are	
not	mentioned.	
	

Describes	school	
program	that	is	
effective	and	
produces	high	
quality	student	
learning	and	
successful	staff	
professional	growth.		
There	are	a	few	
examples	that	
provide	staff	a	
“picture”	or	the	work	
to	be	accomplished.		
Cites	purpose	of	
discussion	not	what	
was	accomplished.	

Analyzes	and	
describes	school	
program	that	is	
effective	and	produces	
high	quality	student	
learning,	successful	
staff	professional	
growth,	and	includes	
supports	and	
interventions.		Cites	
multiple	tangible	
examples	to	provide	
staff	a	“picture’	of	the	
work	to	be	
accomplished.	Cites	
purpose	of	discussion	
and	what	was	
accomplished.	
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Assessment	
CPSEL	
STANDARD	2	
	
(checking	for	
understanding)	

It	is	the	leader	
assesses	student	
learning.		The	leader	
does	not	describe	
ongoing	monitoring	
of	student	
achievement	to	
inform	decision‐
making.		S/he	does	
not	describe	
adequate	analysis	of	
instructional	
program	to	
determine	if	
supports	and	
interventions	are	
taking	hold.	There	is	
little	evidence	of	the	
leader’s	use	of	data	
to	create	an	action	
plan	and	next	steps.	
	

The	leader	describes	
at	least	two	
assessments	to	
evaluate	student	
learning.	S/he	
ongoing	monitoring	
of	student	
achievement	to	
inform	decision‐
making.		The	leader	
provides	evidence	
that	there	is	some	
effort	to	analyze	
instructional	
program	to	
determine	if	
supports	and	
interventions	are	
taking	hold.		The	
leader	provides	
some	evidence	of	
the	use	of	data	to	
create	an	action	
plan	and	next	steps	

The	leader	clearly	
describes	multiple	
assessments	to	
evaluate	student	
learning.		S/he	
describes	ongoing	
monitoring	of	student	
achievement	to	inform	
decision‐making.	S/he	
uses	effective	analysis	
of	instructional	
program	to	determine	
if	supports	and	
interventions	are	
taking	hold	
S/he	uses	data	to	
create	an	action	plan	
and	next	steps.	

	

Delivery	 Little	evidence	of	
persuasiveness,	
clarity	or	
engagement.	
	

Some	evidence	of	
persuasiveness,	
clarity,	and	
engagement	

Persuasive,	engaging,	
clarity,	and	well	paced.	

	

	 	 	 Final	Score	
(Total	Score	÷	4)	

	

	
	
Oral	presentation	Score:	______________________________________	
(Using	this	rubric)	
 Candidate’s	ability	to	articulate	where	they	were	(at	the	beginning	of	the	program)	and	where	they	are	

now.	
 Candidate’s	ability	to	articulate	next	steps,	what	skills	they	need	to	complete	their	next	steps	and	how	to	

go	about	getting	those	skills.	
Written	Analysis	Score:	___________________________________________________	
(Using	ELDA	Writing	Rubric)	

	
	

Reviewer’s	Signature:	__________________________________________    	
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ELDA	Writing	Rubric	
	 1	 2	 3	 4	

The	subject	is	stated	
clearly	and	developed	
fully	

The	subject	is	
unclear		

The	subject	is	
not	clearly	
identified		

The	subject	is	
partially	
developed	

The	subject	is	clear	and	
developed	

Word	choice	and	
phrases	demonstrate	
strong	purpose	and	
understanding	of	the	
audience	

Word	choice	
and	phrases	
are	extremely	
weak		

Word	choice	
and	phrases	do	
not	relate	to	
the	subject	

Word	choice	
and	phrases	are	
simple	

Word	choice	and	phrases	
are	appropriate	for	the	
audience	and	purpose	

The	response	has	a	
clear	plan	in	which	all	
major	points	and	
ideas	are	logically	
sequenced	and	
paragraphed	

The	writing	is	
confusing	and	
illogical	

Little	evidence	
of	a	cohesive	
plan	is	present	

The	response	is	
somewhat	
organized	but	
the	ideas	are	
confusing	to	the	
reader	

The	response	is	organized	
and	has	an	identifiable	
plan	

The	position	or	
subject	clearly	relates	
to	research	or	
effective	educational	
practice.		

There	is	no	
reference	to	
research	or	
effective	
instructional	
practice	

There	is	little	
reference	in	
the	position	or	
subject	to	
research	or	
effective	
instructional	
practice	

The	position	or	
subject	
somewhat	
relates	to	
research	or	
effective	
instructional	
practice	

The	position	or	subject	
relates	to	research	or	
effective	instructional	
practice	

The	conclusion	
represents	strong	
closure	tying	the	
important	points	
together	

There	is	no	
closure	

There	is	little	
evidence	of	
closure	

Closure	is	
extremely	weak	

The	conclusion	builds	in	
an	orderly	way	to	closure	

The	response	has	very	
few	grammar	and	
spelling	errors*,	any	
errors	are	minor	and	
do	not	interfere	with	
communication	

Frequent	
grammar	and	
spelling	
errors*	
obscure	the	
ideas	

The	response	
has	multiple	
grammar	and	
spelling	
errors*	which	
make	
communication	
very	difficult	

The	response	
has	many	
grammar	and	
spelling	errors*	
which	make	
communication	
difficult	

The	response	has	few	
grammar	and	spelling	
errors*	and	the	errors	do	
not	interrupt	
communication	

	
Final		score______________________(total	divided	by	6)	
	
*Conventions	(Grammar	and	Spelling)	 	 	 Pronouns	are	used	correctly	
Punctuation	and	capitalization	are	generally	correct				 Few	run‐ons	or	fragments	occur	in	proportion	to	
Verb		tense	and	subject‐verb	agreement	are	correct	 amount	written	 	
Sentence	structure	is	correct	 	 	 	 	 	 	 	 	
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Graduate Student Policies 
2008-2009 

 
 
ACADEMIC INTEGRITY 
 
All members of the University community share the responsibility for maintaining an environment of 
academic integrity since academic dishonesty is a threat to the University.  Acts of academic dishonesty 
include:  a) unauthorized assistance on an examination; b) falsification or invention of data; c) unauthorized 
collaboration on an academic exercise; d) plagiarism; e) misappropriation of resource materials; f) any 
unauthorized access of an instructor’s files or computer account; or g) any other serious violation of academic 
integrity as established by the instructor. 
 
It is the responsibility of the instructor to determine whether a violation has occurred.  An act of academic 
dishonesty may be either a serious violation, or, if unintentional, an infraction (a non-serious violation of course 
rules).  If the instructor determines that an infraction (as opposed to a serious violation) has occurred, the 
instructor can impose penalties that may include:  a) reduction in grade; b) withdrawal from the course; c) 
requirement that all or part of the course be retaken; and d) a requirement that additional work be undertaken 
in connection with the course or exercise.   Students may formally challenge the instructor’s determination of 
infraction (see below). 
 
Instructors shall report all violations, whether,  infractions or serious violations, both to the Dean’s office and 
the student using the Academic Integrity Violation Preliminary Worksheet.  The Associate Dean will 
contact the student and ensure she or he is aware of the Academic Integrity policy.   The Associate Dean will 
appoint a hearing committee only when : 1) the instructor reports that a serious violation occurred, or 2) the 
instructor reports that an infraction occurred and the student wishes to appeal the determination of infraction.   
 
The hearing committee will include faculty and students from the School of Leadership and Education 
Sciences, and may also include faculty from outside the School of Leadership and Education Sciences.  If the 
hearing committee determines that a serious violation has occurred it also will determine sanctions to be 
applied which may include:  a) expulsion from the University; b) suspension from the University for up to one 
year; c) a letter of censure; and d) imposition of a period of probation. If the hearing committee determines 
an infraction has occurred the penalty imposed by the faculty member will be upheld. If the hearing 
committee determines that no serious violation or infraction has occurred, it will request the instructor to take 
action consistent with that determination.  If the hearing committee determines that expulsion is the 
appropriate sanction the student may appeal to the Provost. 
 
ACADEMIC PROBATION 
 
To be in good academic standing and to be eligible to graduate, graduate students in the School of Leadership 
and Education Sciences must maintain a 3.00 semester and cumulative Grade Point Average (GPA) in their 
programs.  A student who has completed at least six (6) units of course work and whose cumulative USD 
GPA for graduate program courses falls below a 3.00 will be placed on academic probation.  At the end of 
each semester the Registrar notifies the School of Leadership and Education Sciences Dean’s Office of 
students eligible for probation.  The Associate Dean will send a letter to the student indicating probationary 
status and copies to the appropriate Department Chair or Program Director, and advisor. The student should 
meet with her or his faculty advisor to develop a plan for academic success.  A review will take place at the 
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end of the next term in which the probationary student has registered for six (6) units.  If students have not 
raised the cumulative USD GPA for graduate program courses to at least 3.00 at the end of the subsequent 
academic term they will be disqualified from the program.  Students who wish to appeal their disqualification 
must do so in writing to the Associate Dean within ten calendar days of receiving such notice.   
 
ADDING AND/OR DROPPING COURSES 
 
Students who wish to change their registration must do so on the appropriate form within the stipulated time 
period. Students are allowed to add and/or drop courses during the pre-registration period at the Registrar’s 
Office.  During the Fall and Spring semesters, courses may be added during the first eight days of class 
(advisor's signature required), dropped until the tenth week of the semester (advisor’s signature not required), 
and withdrawn until the tenth week of the semester (advisor’s signature not required). Courses officially 
dropped between the last day to add classes and the last day to withdraw from classes will receive a grade of 
“W” (not included in GPA). 
 After the withdrawal deadline the student will receive a grade for the course.  Withdrawal after the deadline 
(with a “W”) is only granted when there is written documentation of a major injury, serious illness or similar 
factor beyond the student’s control which precludes her or his continuing in the class.  
 
Students who discontinue class attendance and neglect to withdraw (“drop”) officially from the course are 
subject to failing the class. Registered students who withdraw from the University (i.e., terminate all courses in 
progress) must officially drop their courses by filing a Notice of Withdrawal form in the Graduate Records 
Office, Founders Hall, Room 106. The same drop policies and deadlines apply to students who withdraw 
from the University as for those who drop only one course. 
 
Tuition is fully or partially refundable only when a student officially withdraws.  The student must present a 
Notice of Withdrawal form to the Graduate Records Office, Founders Hall, Room 106, where it will be 
date stamped.  The following tuition refund schedule applies to the regular academic semester: 
 100% refund for withdrawal during the first two weeks of classes; 
 90% refund for withdrawal during the third week of classes; 
 80% refund for withdrawal during the fourth week of classes; 
 70% refund for withdrawal during the fifth week of classes; 
 60% refund for withdrawal during the sixth and seventh weeks of classes; 
 50% refund for withdrawal during the eighth week of classes; and 
 No refund will be made for withdrawal after the end of the eighth week of classes. 
 
The date of withdrawal for refund purposes is considered the date the “Notice of Withdrawal” form 
is received and date stamped in the Graduate Records Office.  Students must secure all required 
signatures prior to submitting the form to the Graduate Records Office.   
 
For deadlines and tuition refund policies during Summer and Intersession, see the relevant Summer and 
Intersession bulletins.  Condensed or abbreviated sessions (e.g. five week, one week, weekend…etc.) also 
require that students register by the posted deadlines in the relevant Summer or Intersession bulletin. Read 
semester course schedules carefully.  Posted deadlines may differ for undergraduate and graduate students.  
 
Students who receive any form of financial aid must consult with the Office of Financial Aid if their 
registered units drop below the required number of units for continuation of aid. 
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Students withdrawing from their current classes will lose eligibility for Federal financial aid, and depending on 
the time of their withdrawal, will be required to return either all, or part, of the Federal financial aid they 
received for that semester. 
 
CHANGE OF ADVISOR 
 
Students may change advisors by submitting the Change of Advisor form available from the administrative 
assistant of each program.  After obtaining the new advisor’s signature, the student needs to return the form 
to the administrative assistant of her or his program.  The administrative assistant will distribute completed 
forms to the program office, previous advisor, new advisor, and Graduate Records Office.   
 
CHILDREN 
 
SOLES provides a supportive environment for parents attending SOLES programs and classes.  However, 
children of students are not permitted to attend class or course activities except in the case of a last-minute, 
unforeseen emergency.   
 
SOLES offers family-oriented activities throughout the school year and encourages students to participate 
with children in these extra-curricular events.   
 
CONTINUOUS ENROLLMENT/LEAVE OF ABSENCE 
 
Upon matriculation, students are expected to register in at least one (1) unit of coursework every Fall and Spring 
semester until all degree requirements have been completed. Doctoral students who are in the dissertation stage must 
continue to enroll in at least one (1) unit of dissertation every Fall and Spring semester until the dissertation is 
completed.  Students are not required to enroll during Intersession or Summer, although some courses may only be 
taught during those times. 
 
Students who are unable to maintain continuous enrollment need to complete a Petition for Leave of 
Absence form (available from SOLES program assistants and at the Office of Graduate Records or its 
website).  The advisor, Program Director or Department Chair, and the SOLES Associate Dean must 
approve the leave of absence. Failure to maintain continuous enrollment may result in suspension from the 
program. Students who have been dropped from the program must apply for readmission unless a Petition 
for Leave of Absence form is on file and current. A leave of absence may be granted for up to one year, and 
only under extreme circumstances will a student be granted a second leave of absence.  Students on academic 
probation are not normally eligible for a leave of absence.  Students in the dissertation or thesis stage are not 
eligible to take a leave of absence.  
 
Because students are not registered during a leave they may not be eligible for the campus privileges for which 
a current ID card is necessary.  Financial aid and international student visas are typically suspended for 
students on leave of absence.  In addition, the leave may trigger the beginning of the loan repayment period 
for students with loan deferments. 
 
Students should petition for leave prior to the requested leave period.  Students who find it necessary to 
discontinue enrollment during a term may also petition for a leave, however, they must be in good standing 
and officially withdraw from their courses by submitting a Notice of Withdrawal form within the approved 
deadline. 
 
Please see the Graduate Bulletin for further information related to international students. 
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GRADE GRIEVANCE PROCEDURES  
 
Grading criteria, course content, assignments and other requirements are set by instructors and provided to 
students in writing. The presumption is that students have been given ample opportunity for clarification of 
class requirements, including assessment, at the beginning of a given course. The instructor's judgment 
regarding assessment and grading is presumed to be correct. Therefore, the burden of qualifying a grievance 
rests with the student. At every level in the grievance procedures all participants should understand this 
presumption.   
 
A student has the right to question a final grade given by a faculty member. 

 
1. Any student may at any time consult her or his instructor about a grade.  The exercise of this right does 

not require a fixed procedure nor is it subject to procedural conditions. 
2. If a student feels that she or he has been given an unjust grade, the student should first approach her or 

his instructor to resolve the difficulty.  However, if the student believes she or he has reason not to 
approach the instructor, the Department Chair/Program Director (or her or his delegate) shall be the 
judge of the advisability or inadvisability of making this first step. 

3. In cases where the Department Chair or Program Director has ruled that direct consultation with the 
instructor is inadvisable, the student may present her or his case, along with any graded work, to the Chair 
or Director.  The student may request that the instructor provide the student with a copy of the work in 
question. The Chair or Director shall review the disputed grade in consultation with the instructor.  After 
this review, the instructor may decide to change the original grade or not.  The Chair or Director will 
communicate the instructor’s decision to the student. 

4. If the matter is not satisfactorily settled at number “3” above, the student may present his/her case to the 
Associate Dean for review. 

5. If the efforts described in steps “2” through “4” do not resolve the dispute, the student may formally 
challenge the assigned grade.  The policy regarding a formal challenge of a grade in the School of 
Leadership and Education Sciences is as follows: 
a) An academic grade may only be formally challenged on grounds that it reflects other than appropriate 

criteria as stated on the course syllabus. 
b) Students may only challenge grades when they claim to have earned a grade at least one full letter 

higher than the grade assigned by the instructor (e.g., the student is assigned a grade of C+ and alleges 
that the actual grade should have been B+ or higher). 

c) A written petition presenting evidence concerning step “5.a.” must be submitted to the School of 
Leadership and Education Sciences Associate Dean no later than the end of the seventh full week of 
instruction in the semester following that in which the grade was given. 

6. The procedure following submission of the petition by the student is as follows: 
a) On receipt of the petition, the Associate Dean will promptly appoint a committee consisting of two 

faculty members and one student.  The student and at least one of the faculty members will be 
associated with the student’s program.  The committee’s membership is privileged information. 

b) The committee will promptly decide whether the evidence presented by the student warrants an 
investigation.  If it does not so find, the committee will take no further action on the case and the 
student will be so notified.  If the committee so finds, it will conduct an investigation. 

c) During the investigation, the committee must provide a fair proceeding for instructor and student, 
including information as to the character and object of the proceedings, knowledge of the allegations 
and evidence produced by the student in making out her or his case, and an opportunity for both 
parties to respond in writing and/or orally. 
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d) If, during the course of this investigation, the instructor voluntarily decides to change the original 
grade assigned the instructor will report this decision to the student and the Associate Dean, and the 
committee will take no further action. 

e) If no agreement is reached, the committee must decide whether the grade reflected criteria other than 
those stated on the syllabus, and if so, the criteria that were reflected. 

f) Their conclusions shall be made in the form of a preliminary written report, copies of which are to be 
sent to the Associate Dean, the instructor and the student.  The instructor and the student will have 
the opportunity of submitting written responses to the committee within ten days of receipt of the 
preliminary report.  The committee will review the written responses, if any, before issuing its final 
report to the Associate Dean. 

g) Submission of the final written report to the Associate Dean will be the final action taken by the 
committee. 

 
NOTE:  All other student academic appeals in SOLES will follow a similar process. 
 
INCOMPLETE GRADES 
 
The grade of “Incomplete” ("I") may be recorded to indicate that the requirements of a course have been 
substantially completed, but, for a legitimate reason, a small fraction of the work remains to be completed; 
and that the record of the student in the course justifies the expectation that he or she will complete the work 
and obtain a passing grade by the deadline. It is the student's responsibility to explain to the instructor the 
reasons for non-completion of the work and to request an “Incomplete” grade prior to the posting of final 
grades. The instructor should discuss with the student the conditions and deadline for completion, whenever 
possible, and should document the conditions and deadline using the Petition for Grade of Incomplete.  
The “Incomplete” grade is not counted in the computation of the grade point average, nor is credit earned 
for the semester/session for which the grade was authorized.  
 
Students who receive a grade of “Incomplete” must submit all missing work no later than the end of the 
tenth week of the next regular semester; otherwise, the "I" grade will be counted as an "F".  (Students who 
receive a grade of “Incomplete” in the Spring semester need to complete their work by the tenth week of the 
Fall semester.)  A faculty member assigning a grade of “Incomplete” will complete a Petition for Grade of 
Incomplete, indicating the reason for the “Incomplete”, and attach a copy of the form to the grade roster 
when turning in grades.  A copy of this form will be placed in the student’s file. Disqualification or Scholastic 
Probation may be the result if the work is not finished within the posted deadlines and the “Incomplete” 
turns into an “F.”  
 
Students receiving financial aid should be aware that taking an “Incomplete” grade may affect their eligibility 
for financial aid by their failure to earn the appropriate amount of credit within a year.  When the work is 
completed, a Removal of Incomplete or Change of Grade form will be completed by the instructor and 
signed by the Assistant Dean.  One copy is then placed in the student’s file and the original is sent to the 
Registrar.  
 
PETITION TO GRADUATE 
 
In order to be cleared for degree completion, students, in consultation with their advisor must file a Petition 
for Graduation form with the Graduate Records Office, Founders Hall 106, by the deadlines outlined in the 
Graduate Bulletin Academic Calendar.  The following instructions have been published by the Graduate Records 
Office: 

1. Complete Petition with the requested information. 



	
	

48 
	

	

2. Proceed to the Registrar’s Office in Founders Hall 113 and request copies of your current “Academic 
Record” and “on-line” USD transcript.  These may be picked up in person on the same day.  A valid 
picture ID is required.  If you are out of town or unable to come in during regular office hours, you 
may fax a written request (please include your signature) to (619) 260-4649 to request for them.  There 
is a minimum two (2) day turnaround to have it faxed back.  Due to the Privacy and Patriots Acts, 
requests made without the student’s signature will not be accepted.   

3. Attach these copies to your petition form. 
4. Call your academic advisor and/or program director for an appointment to review your file and 

complete the remaining sections of the petition form.   
5. Retain “Student Copy” (pink sheet) for your reference after the petition is signed by your advisor and 

program director. 
6. Return original copy of your petition form with all the attached documents to Graduate Records 

Office in Founders Hall 106.  These are time-sensitive; please observe submission deadlines posted in 
the Graduate Bulletin. 

 
There are three annual graduation dates at the end of January, May, and August. The effective degree date for 
students who complete their program requirements by the posted deadline for the Fall semester and 
Intersession will be January 31. Those who meet the deadline for May graduation will receive their degree at 
that time and students who fulfill all requisites for their degree in the Summer will have their degree recorded 
in their transcript effective August 31. Deadlines for defense and submission of theses and dissertations are 
also listed in the Graduate Bulletin. 

 
Students who fail to meet the stipulated deadlines will not be permitted to graduate, even if all other 
graduation requirements have been met.  In order to receive permission to attend Commencement, eligible 
students must register and pay in full for their remaining units at USD no later than May 1. The University of 
San Diego holds only ONE graduation ceremony each year. All graduates during the relevant academic year 
are welcome to participate in this May graduation ceremony. 

 
Graduate students scheduled to receive their degree the following August who have nine (9) units or fewer of 
remaining work may participate if their work falls in the category of coursework, portfolio, 
practicum/fieldwork/student teaching, or internship.  Such August graduates must take the remaining 
Summer work at USD and they must register and pay for their remaining units by May 1.  Students scheduled 
to graduate in August whose remaining program requirements include any of the following will not be 
allowed to participate in the preceding May Commencement: comprehensive exam; final project, or paper; 
master’s thesis; or doctoral dissertation. 

 
If a candidate does not graduate at the expected time, the Registrar will automatically roll the Petition for 
Graduation over to the next graduation period if it is in the same calendar year.  If the graduation period 
extends beyond the calendar year for which the petition was filed, a new petition must be completed.   
 
STUDENT DISMISSAL  
 
Students may be dismissed from the Graduate Programs in the School of Leadership and Education Sciences 
for the following reasons: 

1. Violations of academic integrity. 
2. Failure to maintain established grade point average of 3.0 for all coursework. 
3. Failure to make satisfactory academic progress toward their degree. 
4. Failure to complete time limits for degree. 
5. Failure to make satisfactory progress in the development of academic and practitioner skills.  
6. Violations of Ethics Code(s) as established by applicable field of study and program area. 
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7. Violations of USD policies and the Student Code of Rights and Responsibilities, including academic 
dishonesty and plagiarism, as listed in the Student Handbook which is published online at 
http://www.sandiego.edu/archways.  

8. Failure to maintain cooperative relationships with other students and/or faculty or failure to maintain 
satisfactory delivery of services to clients during fieldwork, including, but not limited to: internships, 
student teaching, practicum or service learning.  

 
When any of the above concerns are raised, the student will meet with her or his advisor and/or the 
Director/Chair to discuss the concern. The Director/Chair or her or his faculty designee(s) will provide the 
student with a written plan for improvement that specifies the nature of the concern(s) along with required 
steps for remediation for successful completion of the program (See Student Assistance Plan form in 
Appendix).  The Director/Chair or her or his faculty designee(s) will, on an ongoing basis evaluate the 
student’s progress and written evaluation of progress will be sent to the student and placed in the student’s 
file.  In the event that satisfactory progress is not made within the time limits set by the plan, a written 
notification of dismissal will be sent to the student.  Students who are terminated for any reason may appeal 
for reinstatement in writing to the Associate Dean in the School of Leadership and Education Sciences within 
ten calendar days of receiving notice of termination.   
 
STUDENT REINSTATEMENT 
 
Students who fail to make satisfactory progress toward the required deadlines, who have dropped out of the 
program for any reason, or who have failed to return from an official Leave of Absence will be dismissed 
from the program.  Students may apply for readmission.  Depending upon the time and circumstances, the 
procedure for readmission may require a new personal statement of interest in the program, three (3) new 
letters of recommendation and a complete set of current transcripts..  In considering the readmission request, 
faculty will evaluate previous coursework, clinical/field/practicum/internship work, and other activities both 
in and out of the program. If the student is re-admitted, the faculty may recommend redoing any or all of the 
student’s coursework and clinical/field/practicum/internship work depending on the length of the time away 
from the program and the circumstances for leaving the program. There is no guarantee of readmission. 
 
TRANSFER OF GRADUATE CREDIT 
 
It is recommended that students petition during their first semester in order to plan their academic program 
accurately.  Transfer petitions for previous work will not be accepted in the student’s final term unless the 
transfer course is being taken in the final term.  Upon matriculation at USD, students must receive approval 
prior to taking course work outside USD if they plan to transfer it into a degree program.  Immediately upon 
completion of the course, the student must request that an official transcript be sent to the USD Graduate 
Records Office.  
 
Students may petition the Associate Dean in the School of Leadership and Education Sciences for an 
exception to these regulations, but should do so only after consulting with the advisor and 
director/coordinator of the graduate program, whose recommendations must appear on the Petition for 
Transfer of Graduate Credit.  The student must also request that an official transcript of the course be sent 
to the Graduate Records Office if the transcript was not included among the admissions documents.  When 
both the petition and transcript are on file they will be reviewed in the Graduate Records Office for 
conformity to USD policies.  Grade(s) awarded by the issuing institution will not be calculated in the student’s 
overall grade point average or taken into account during probationary review. 
 
Students may petition to transfer credit from another university under the following conditions:  
1. Credit must be from an accredited, USD-approved university.  
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2. Credit must be at the graduate-level at the university of origin. The student is responsible for submitting 
acceptable supporting documentation.  

3. Credit must be relevant to the USD degree program and be approved by the program director/coordinator.  
4. Transfer courses cannot repeat essentially the same content of work taken at USD.  
5. Credit may not be used (or have been used) toward any other degree.  
6. Credit earned more than five (5) years prior to matriculation at USD will not be accepted.  
7. A grade of “B” or higher must have been earned (grade of “Pass” or “Satisfactory” ordinarily is not 

acceptable).  
8. Students must supply satisfactory documentation regarding course content for independent study or self-

directed courses.  
9. The number of credit hours transferred will be based on USD’s semester credit system rounded down to 

the nearest full or half unit (multiply the number of quarter hours by .67 and round down). For example, 
four (4) quarter-hours x .67 = 2.68 which will be recorded as 2.5 USD semester-hour units). It is the 
student’s responsibility to make up the difference if the total number of degree credits falls short of the 
requirement for the degree. The amount of USD credit awarded may not exceed the equivalent amount 
on the originating transcript. 

10. Although transfer credit from other universities will be posted on the USD transcript, grades will not be 
posted or computed in the USD grade point average for probation/disqualification review.  

11. See table below for the maximum number of non-USD credits allowed:  
Maximum Number of  

Semester Units Transferable Program 

6 30-44 unit Master’s 
9 45-53 unit Master’s 
12 54-63 unit Doctorate 

Exceptions to these limits require written permission of the Associate Dean.  
 
Courses Taken After Enrollment at USD  
USD students planning to take a degree requirement or elective at another university must process the 
transfer petition as described above prior to taking the course. Immediately upon completion of the course, 
the student must request that an official transcript be sent to the USD Graduate Records Office. A grade of 
“B” or better is required in order to receive credit (units only) when transferring a course from another 
institution. Grade(s) awarded by the issuing institution will not be calculated in the student’s overall grade 
point average. After the petition and transcript are on file they will be reviewed by the Graduate Records 
Office for conformity to USD policies.  
 
USD E-MAIL ACCOUNTS FOR GRADUATE STUDENTS 
All USD graduate students are required to have a USD e-mail account. The University may conduct official 
business by sending notices or other information to the student’s USD e-mail address. It is the student’s 
responsibility to check regularly his or her account and to respond to any notices or information in a timely 
manner. Failure to do so will not be considered a legitimate reason for a policy exception. 
 
WAIVER OF REQUIREMENTS  
Students who have taken an equivalent course prior to enrollment at USD may petition to waive a course 
requirement; however, the number of required credit hours remains the same. Consequently, students must 
enroll in approved course work to make up the difference in the total number of units required. USD has 
discretion to approve or deny course waivers based on the content of the course and when or where it was 
taken.  The administrative assistant for your program can provide you with a Request for 
Substitution/Waiver of Graduation Requirements form.  The completed form with appropriate 
signatures from the Program Director or Department Chair and the SOLES Associate Dean must be 
submitted to the Graduate Records Office. 
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SCHOOL OF LEADERSHIP AND EDUCATION SCIENCES 
STUDENT ASSISTANCE PLAN 
 
Student        ID#       
Program       Date       
 
Faculty/instructor:             
 

Area(s) in need of improvement (describe all that apply) 
 
Academic (e.g. writing skills, oral communication, knowledge integration): Knowledge 
 
 
 
 
 
Professional: Skills 
 
 
 
 
 
Interpersonal: Dispositions 
 
 
 
 
 
Personal:  
 
 
 
 
 
Action Steps: 
□ Student notified      Date:      
□ Written feedback to student (attach copy)    Date:      
□ Program Director/Department Chair notified    Date:      

Signature:            
□ Copy to Dean’s Office      Date:      
 
□ Plan for remediation (describe – use back if necessary): 
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Appendix C: Program Assessment 
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PROGRAM ASSESSMENTS 
Professional Administrative Services Credential Program 
 

TABLE 1 
Candidate Assessment Summary – Key Assessments 

 
Assessment Measures Description of type of data 

collected 
Data collection process 

 

 
Centerpiece Assessments 
in each course 

Midterm examination 
 
Final examination 
 
Written assignments. 

Examinations are scored by 
instructor using answer key or 
rubric as appropriate.  
Written assignments are assessed 
using a rubric. 

 
Practicum evaluation 
Semester 2 
 

Evaluation by university 
supervisor and mentor 
principal 

Supervisors complete Rubric for 
Assessing Leadership 
Skills/Outcomes and meet with 
candidates to review rubric 

 
Practicum evaluation 
Semester 3 
 

Evaluation by university 
supervisor and mentor 
principal 

Supervisors complete Rubric for 
Assessing Leadership 
Skills/Outcomes and meet with 
candidates to review rubric 

 
Practicum evaluation 
Semester 4 
 

Evaluation by university 
supervisor and mentor 
principal 

Supervisors complete Rubric for 
Assessing Leadership 
Skills/Outcomes and meet with 
candidates to review rubric 

 
Fieldwork Portfolio 
 

Presentation 
Videotape of presentation 

Candidates videotape themselves 
presenting in a professional 
context 

 
Oral Defense of Fieldwork 
Portfolio 
 

In a 20 minutes session, 
candidates present orally a 
brief section of their 
educational platform, two 
artifacts from the portfolio, 
and end with another brief 
section of the platform 

Faculty use a rubric developed to 
assess candidates’ oral defense of 
fieldwork portfolio 

 


